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A. General Introduction  
 
The Personal Skills Map is one of the core assessment instruments in The Success Profiler™. 
 
The Personal Skills Map Research Manual has been developed for administrators who wish to acquaint 
themselves with the administration, research, and application base of the Personal Skills Map. Initial 
research on the Personal Skills Map began in 1976, and during the last five years the Personal Skills 
Map has been continuously refined and strengthened by ongoing research and field testing in a variety of 
settings. The Personal Skills Map was first introduced to professionals in July of 1979, and over one 
million persons have now completed the assessment approach. The Personal Skills Map has been 
widely accepted by professionals nationally and is currently being used in education, counseling, the 
military, psychology, research, and personal skills-training in business and industry. 
 
Doctoral level research on the Personal Skills Map has greatly strengthened and expanded our initial 
work and has provided basic information on predictive validity. We would like to express our appreciation 
to the hundreds of professionals who have attended our workshops and presentations and who have 
helped us through the difficult development years. An assessment instrument becomes more than a 
crude tool when it is in the hands of the skilled professional who effectively uses this approach with 
people. 
 
We have maintained the research base of the Personal Skills Map, and we have attempted to preserve 
the integrity of the instrument as a positive assessment and personalized learning approach that can be 
used to directly benefit people. This manual illustrates where we began and where we are now. Research 
in the next few years should clearly indicate which steps need to be taken again. 

1.  General Overview 
 
The Personal Skills Map is a widely used and extensively researched positive assessment instrument. 
The Personal Skills Map and its related learning and skills–development process have been used world-
wide in human resource development and education programs, consultation, training in business and 
industry, management development, and self-directed learning. The Personal Skills Map is designed for 
individuals to self-assess key personal, interpersonal, life, and career skills essential to performance, 
healthy relationships, personal productivity, career success, and health.  Today, these skills are known as 
emotional intelligence. 
 
The Personal Skills Map is a totally positive approach in working with a wide range of people. The Personal 
Skills Map utilizes a unique and authentic assessment technology to provide a structure for people to 
determine their current level of skills and then to design a learning program based on their own assessment. 
By honestly and objectively assessing important personal and life skills, individuals completing the Personal 
Skills Map receive a personal profile or “map” of eleven personal and life skills, as well as three potential 
problematic indicators, all related to emotional intelligence. 
 
Initially, the Personal Skills Map provides a measure of the following (1) Self-Esteem, (2) Assertion, (3) 
Interpersonal Awareness, (4) Empathy, (5) Drive Strength, (6) Decision Making, (7) Time 
Management, (8) Sales Orientation, (9) Commitment Ethic, (10) Stress Management, and (11) 
Growth Motivation. In addition, the Personal Skills Map provides a measure of Interpersonal 
Assertion, Interpersonal Aggression (Anger Management), Interpersonal Deference (Fear 
Management), and Change Orientation (Comfort Level). A comprehensive item analysis was 
completed in 1983, and Growth Motivation was then replaced with Physical Wellness. The reason for 
this was that growth motivation was found to be highly related to Drive Strength. The item analysis 
suggested that both scales were measuring the same attributes. The Physical Wellness scale provided 
an insight into how an individual behaves in relation to his or her physical well-being. It also has a positive 
correlation to Stress Management. 
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2.  History and Development 
 
The Personal Skills Map was created and developed in 1976 by two counseling and consulting 
psychologists, Dr. Darwin B. Nelson and Dr. Gary R. Low. They believed that true learning and effective 
training programs required the full cooperation and commitment of the individual. Thus, assessment must 
be positive and personalized to the needs of each person. A unique aspect of the Personal Skills Map is 
that it can be used with one or all of a company’s employees to prioritize training and learning needs for 
each person as well as the total group. 
 
The Personal Skills Map was extensively field-tested over a three-year period. From this field-testing 
process, a 300-item computer-scored counseling and research instrument was developed, validated, and 
widely used in educational, clinical, and organizational settings. By utilizing a computer-scoring method, 
the authors were able to establish a sound research base to guide further development. After careful 
analysis and refinement, a 244-item self-scoring Personal Skills Map was developed for use in business 
and industry. From this 244-item version a newer 84-item assessment was developed.  Since 1983, the 
Personal Skills Map has been widely accepted and used as a positive approach for education and 
training.  
 
Recently, a comprehensive skill-enhancement process has been added to the system. The purpose of 
this system is to provide intensive skill enhancement for all of the skills included in the Personal Skills 
Map. 
 
Practitioners in many fields have identified valuable uses for the Personal Skills Map. Among the 
applications determined by professionals who have used the Personal Skills Map are: 
 

 Predictable Tools for Personal Growth and Success (Emotional Intelligence) 
 Personal and Professional Development Plans for Employees and Managers 
 Career Development Planning and Counseling 
 Formulating Self-Empowering Interventions 
 Productivity Workshops 
 Change Interventions and Strategies 
 Teamwork Development Workshops 
 Personal Effectiveness Skills Development for Individuals and Groups 
 Retention/Research Model for Employees 
 Mentoring Programs 
 Personal Renewal 
 Sales Enhancement Strategies and Tools 
 Skill Development Workshops in Stress Management 
 Skill Development Workshops in Physical Wellness 
 Assessment and Learning Model to Teach Positive Self-Esteem Skills 
 Human Development Classes and Programs 
 Leadership Development Model and Individual Leadership Plans 
 Individual and Group Counseling and Consultation 
 Coaching Managers to Improve Performance 
 Wellness Programs 
 Enhancement of Learning Strategies 
 Public Seminars in Communication Skills 
 Group Skills Training 
 Women in Transition Programs 
 Model for Emotional Wellness and Development 
 Supervisor Training and Support Programs Designed to Improve People Skills 
 Training Needs Assessment and Program Development 
 Graduate and Doctoral Research in Counseling, Psychology, and Business 
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3.  Value of The Personal Skills Map for Business and Industry 
 
Because of its positive nature and substantial research base (over 170) doctoral-level research reports, 
papers, and books), the Personal Skills Map is a natural “fit” for many hiring and training programs. 
People generally enjoy completing the Personal Skills Map and look forward to identifying current 
strengths and to discover personal effectiveness skills to further develop and refine. When organizations 
value their employees and provide hiring and training programs to improve human resources and 
productivity, the Personal Skills Map offers a value-added dimension for both the employee and the 
company. Specifically, the Personal Skills Map adds value in six ways: 
 

1. To identify potential employees who possess high levels of personal effectiveness. 
 

2. To identify and make understandable the personal and life skills that are important in an 
employee’s living and work effectiveness. 

 
3. To identify current skill strengths and potential problematic behaviors of employees and 

managers and to develop a personalized plan for increasing personal and job effectiveness. 
 
4. To provide owners, human resource managers, training directors, and others with a research-

based model for prioritizing hiring and developing skills-training for individual and company 
specific needs. 

 
5. To help people clearly identify and learn skills that are important in personal excellence and 

leadership. 
 
6. To provide a program of personal and life skills-training and preventative mental health that can 

be made available to each employee or manager at a minimal cost. This will not only increase 
productivity but also reduce health care costs 

4.  The Personal Skills Map Research 
 
The research base of the Personal Skills Map is extensive, with 120 doctoral-level research reports and 
dissertations completed. Major research findings have clearly established the value and usefulness of the 
Personal Skills Map. A bibliography of some of the relevant Personal Skills Map studies has been 
included in this manual.  
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B.  Overview and Administration of The Personal Skills Map 
 
Through the authors' involvement in individual and group counseling, human development education, and 
consultation and training with professionals in business and industry, the need for a self-assessment 
instrument oriented toward life skills development became apparent. The Personal Skills Map was 
designed to provide a framework for the self-assessment of personal skills for success. 
 
In the theoretical orientation of the authors, personal growth and change are conceptualized as a 
personalized skill-building process. Creative personal change is facilitated if the consultant (change 
agent) has a map or model of the world to allow the participant to learn to live more creatively and 
effectively. This map has lead to the development of a comprehensive skill-building system that is now 
part of The Success Profiler. 
 
If The Personal Skills Map is viewed as a self-assessment instrument to identify key dimensions of 
personal skills (strength maps), the results of the instrument (person map) can be a useful guideline for 
human development education, individual and group counseling, and consultation and training which 
focus on personal growth as a skill-building process. 

1.  Rationale for Development of The Personal Skills Map 
 
In their forty years of professional development as counseling psychologists, the authors have been most 
influenced by the trends of thought and practice labeled human potential, humanistic psychology, and 
holistic view of the person emphasizing strength, potential, and a growth philosophy of personal change 
and creative living. In this philosophy, persons are viewed as possessing all the creative resources 
necessary for living a "healthy" and "creative" life. 
 
In the conceptualization and development of the Personal Skills Map, the authors drew heavily on: 
 

1. The theories and research of Rogers, Maslow, and Jourard in the areas of self-concept 
development, growth motivation, and healthy personality. 

 
2. Fensterheim, Jakubowski and Lange, Berne, Satir, Perls, Bandler and Grinder, Mahoney, 

Michenbaum, Ellis, Maltusby, and Truax and Carkhuff in the areas of communication skills, 
cognitive behavior modification, and the structure of change. 

 
3. Lazarus, Benson, Friedman and Rosenman, Pelletier, and others in the areas of stress and 

anxiety management. 
 
The authors' main purpose was to construct a positive assessment instrument that would result in a self-
description for the person which identified personal strengths and areas of needed change for personal 
growth and creative living. 
 
After forty years of research and development, The Personal Skills Map must still be viewed as an 
experimental instrument. Its major function is to provide a self-assessment of personal effectiveness. The 
Personal Skills Map provides a map which is a representation of how a person assesses his/her present 
level of skills in intrapersonal, interpersonal, and career/life management dimensions. Korzybski issued 
an appropriate warning regarding individual differences in the perception of reality which has relevance 
here: 
 

. . . important characteristics of maps should be noted. A map is not the territory it represents; 
but, if correct, it has a similar structure to the territory, which accounts for its usefulness . . . 
 

The Person Map, which is the profile of the results of The Personal Skills Map, will be useful only to the 
extent that continued research proves it accurate. Initial research studies of the Personal Skills Map and 
its individual scales have established validity and reliability. The Personal Skills Map may be considered 
an apriori theoretical approach representing the authors' explanation of the major dimensions of personal 
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growth and change. A continuous research program is being conducted to further expand the applications 
and uses of the Personal Skills Map in a variety of settings. 
 
In its present form, The Personal Skills Map provides for the self-assessment of personal skills. 
Fourteen scales in three major dimensions of personal effectiveness were utilized to provide a measure 
of 11 skills and to determine a person's current interpersonal communication style and readiness for 
personal change. 
 
Skill Dimension I: Intrapersonal Skills 
 
This dimension provides: 
 

1. A self-description of the person's perceived self-worth (self-esteem). 
 
2. An indication of how similar the person is to the researched characteristics and attitudes of 

healthy personality (growth motivation). 
 
3. An indication of the magnitude of changes a person desires to make (change orientation) in 

his/her current behavior. 

Skill Dimension II: Interpersonal Skills 

 
This dimension provides for a self-description of the person's perceived skills in dealing with others. The 
scales provide an assessment of: 
 

1. The person's perceived communication style (assertion, aggression, or deference). 
 
2. Skills involving proxemics (interpersonal awareness). 
 
3. The person's skill in functioning within an internal frame of reference and sensitivity to others 

(empathy). 

Skill Dimension III: Career/Life Management Skills 

 
This dimension provides a self-assessment of skills relating to general areas of life and career 
management. Specifically, this dimension provides for a self-description of the person's ability to: 
 

1. Effectively direct individual energy, motivation, and achievement (drive strength). 
 
2. Solve problems (decision making). 
 
3. Persuasively and positively impact others (sales orientation/leadership). 
 
4. Effectively utilize time in reaching personal goals (time management). 
 
5. Complete tasks (commitment ethic). 
 
6. Positively manage personal stress and anxiety (stress and anxiety management). 
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The results of The Personal Skills Map are perceived as: 
 

1. A personalized assessment for a person beginning a skills-building group or class as an adjunct 
to counseling or psychotherapy. 

2. A framework for an educational experience in human development education built on a positive 
skills-training approach. 

3. A framework for a consulting model oriented toward skills-training with small groups. 
 
In 1983, upon completion of a further comprehensive item analysis, the scale of Growth Motivation was 
replaced with Physical Wellness. Growth Motivation was found to be similar in nature to Drive Strength. 
The new dimensions as a result of the reorganization are as follows: 
 
I.  Basic Scale:  Intrapersonal Dimension 

 
1. Self-Esteem (SE) – A personal skill in the ability to accurately evaluate self. A self-perceived 

level of personal worth. 
 
II.  Basic Scales:  Interpersonal Dimension 

 
2. Interpersonal Assertion (IA) – A personal communication skill indicated by the direct, honest, 

and appropriate expression of thoughts, feelings, and behavior. 
 
7. Interpersonal Awareness (IAw) – A personal skill in the ability to judge appropriate social and 

physical distance in verbal and non-verbal interactions with others. 
 
8. Empathy (E) – A personal skill in the ability to accurately understand and accept another 

person's thoughts, feelings, and behaviors. 
 

III. Basic Scales:  Career/Life Management Dimension 
 

5. Drive Strength/Motivation (DS) – A personal skill in the ability to effectively direct individual 
energy, motivation, and achievement. 

 
6. Decision Making (DM) – A personal skill in the ability to initiate, formulate, and implement 

effective problem-solving procedures. 
 
7. Time Management (TM) – A personal skill in the ability to use time effectively for the 

accomplishment of individual and career goals. 
 
8. Sales Orientation/Leadership (SO) – The ability to positively impact and influence others. 
 
9. Commitment Ethic (CE) – A personal skill in the ability to successfully complete projects and 

job assignments. 
 
IV. Basic Scales:  Physical Wellness Dimension 
 

10. Stress Management (SM) – A personal skill in the ability to positively manage stress and anxiety. 
 
11. Physical Wellness (PW) – A personal skill in the ability to take care of one’s physical self and 

avoid self-destructive behaviors. 
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V. Basic Scales:  Problematic Behaviors 
 

12. Interpersonal Aggression (IAg) – A personal communication style which violates, overpowers, 
dominates, or discredits the other person’s rights, thoughts, feelings, or behaviors. 

 
13. Interpersonal Deference (ID) – A personal communication style which is indirect, self-

inhibiting, self-denying, and ineffectual for the accurate expression of thoughts, feelings, and 
behaviors. 

 
14. Change Orientation (CO) – The degree of motivation and readiness for change in specific skill 

areas. 
 
Research and validation studies have been completed to indicate uses of the Personal Skills Map for 
more traditional psycho-diagnostic purposes. In its present form, the Personal Skills Map may be used 
in conjunction with educational experiences that are oriented to personal growth through skills-training. 
The authors have developed a variety of skills-training programs around the major dimensions and scales 
of the Personal Skills Map. The skills-training programs are used with a wide variety of clients in their 
work as counseling and consulting psychologists. 
 
The authors' framework for personal skills-training has been influenced by the work of James McHolland 
(Human Potential Seminars), Joe Hill (Cognitive Style Mapping), Bernard Guerney (Relationship 
Enhancement), Jakubowski and Lange (Assertion Training), and the concepts of change delineated by 
Watzlawick, Richard Bandler and John Grindler. the Personal Skills Map was developed as a beginning 
attempt to personalize a skills-training program built around the concept that a person can change and 
develop in more creative ways as he or she learns and practices new skills through the use of the skill-
building activities in The Success Profiler. 
 
The administration of The Personal Skills Map provides a standardized opportunity for a person to 
assess his/her current level of personal skill development. The person may then enter the skill-building 
program that is positively oriented toward learning and practicing the important personal skills that they 
held to develop. Identification of existing strength areas is recognized and enriched. Change areas are 
used as focal points for introducing new information and skill-building exercises that may facilitate 
personal growth and career effectiveness. The Personal Skills Map is a positive approach to 
assessment, and any other use of the instrument would be antithetical to the authors' purposes. 

2.  Basic Scales 
 
In the sections that follow, the individual scales of the Personal Skills Map (prior to 1983) have been 
briefly defined. Statistical analyses of the scales and items have been employed for validation purposes. 
For research purposes, before 1983, the 14 scales were categorized in three major dimensions: 

 
I. Basic Scales:  Intrapersonal Dimension 
 

1. Self-Esteem (SE) 
2. Growth Motivation (GM)  
3. Change Orientation (CO)  

  
II. Basic Scales:  Interpersonal Dimension 
 

4. Interpersonal Assertion (IA)  
5. Interpersonal Aggression (IAg) 
6. Interpersonal Deference (ID) 
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7. Interpersonal Awareness (IAw)  
8. Empathy (E)  

 
III. Basic Scales:  Career/Life Management Dimension 

 
9.   Drive Strength (DS)  

10.  Decision Making (DM) 
11.  Time Management (TM) 
12.  Sales Orientation (SO)  
13.  Commitment Ethic (CE)  
14.  Stress Management (SM) 

3.  Administration 

a.  General Considerations 
 
All instructions for taking The Personal Skills Map appear in the software. The statements that follow 
may be used as general administrative guidelines in introducing The Personal Skills Map to an 
individual, group, or class. 
 

You are about to experience a process that will put you in the driver’s seat of your success. Whether 
you want to make more money, have better relationships, start a new career, or just lose a few 
pounds, The Personal Skills Map will show you what you need  to know in order to accomplish 
these or any other goals you may have. 
 
You may have seen or tried one or more of the other success programs being marketed today. They 
all have one thing in common—they focus on a goal and tell you how to get there. These other 
programs assume that if you “do as they do” you will be successful, too. The problem with this 
“cookie-cutter” approach is that they don’t know you. They don’t know where you are today, so how 
can they give you directions to where you want to go?  
 
For example—all of us, at one time or another, have taken a trip and gotten lost. What do you do? 
You stop and ask for directions, look at a map, and call the person at your destination. The first thing 
they will ask is “Where are you now?” Only then can they tell you how to get to where you are going. 
The Personal Skills Map offers you a way to discover where you are now and show you how to get 
to where you want to go. 
 
The Personal Skills Map has four easy steps. You will begin by discovering for yourself “where you 
are now” in 14 critical areas with the use of The Personal Skills Map. On the Personal Map, these 
14 categories are divided into three sections. In the first section of the Personal Map (Profile), you’ll 
look at the 11 personal skills that have been shown to dramatically improve your ability to get “where 
you want to go.” In the second section of The Personal Skills Map, you’ll discover which of three 
communication styles you prefer to use. Finally, in section three, the personal change category will 
show how important change is to you. This is the “heart” of the program. No other program on the 
market today offers this key process for reaching success. 
 
Next, you’ll look at the “change” process and learn an easy way to make change exciting and fun. 
Finally, you will learn how to “activate” the 11 skill areas that will drive you toward your goals. 
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The Personal Skills Map provides an opportunity for you to describe how you think, feel, or behave 
in specific situations and how you describe yourself and your present behavior. Answer each item 
individually indicating if the item is most descriptive (M), sometimes descriptive (S), or least 
descriptive (L) of your characteristic thoughts, feelings, or behaviors. The results of the instrument will 
be meaningful only if you respond as honestly and accurately as possible in describing your present 
behavior. The Personal Skills Map is not a test, and there are no right or wrong answers. 
 
Respond by describing yourself and your behavior as you really are and how you actually think, feel, 
or behave, not as you would want to be or how you think you "should" be. Make a response to all of 
the items.  
 
You are now ready to start. Just four easy steps—begin by responding to the statements that make 
up The Personal Skills Map and discover “where you are now,”  make change fun, set definite goals 
with plans, and develop your 11 critical skills. 
 

The single most important idea to be stressed in the administration and use of The Personal Skills Map 
is that the obtained results will be used as structured feedback for the person, or as a means of 
personalizing a skills program to assist the person in learning new skills. The emphasis of the training 
program utilizing The Personal Skills Map is on personal strengths and the identification of desired skill 
changes for personal growth. Assessment with the The Personal Skills Map is viewed as a positive 
approach to formulating a change program for the individual, not as an attempt to diagnose individual 
weaknesses. 

b. Specific Considerations 
 
In its present form, the specific points that follow need to be considered in the administration of the 
Personal Skills Map. 
 

1. Part I consists of 54 items arranged in groups of three, under 18 different situations. These items 
cover the communication styles of assertion, aggression, and deference. The items should be 
responded to individually. Usually a person will respond to the 3 items under each of the 18 
situations by indicating one that is most descriptive (M), one that is sometimes descriptive (S), 
and one that is least descriptive (L) in each situation. This is not a mandatory procedure, and a 
person may indicate that two of the items are sometimes descriptive of his/her behavior or some 
other variation of responding. 

 
 Part 2 consists of 70 items related to the scales of Self-Esteem, Empathy, and Interpersonal 

Comfort. 
 
 Part 3 consists of 72 items related to the scales of Sales Orientation/Leadership, Drive Strength, 

Decision Making, Time Management and Change Orientation. 
 
 Finally, Part 4 consists of 48 items related to the scales of Stress Management, Physical 

Wellness, and Commitment Ethic. 
 
2. Each item must be completed carefully, and all identifying information must be correct.  
 
3. The Personal Skills Map is being used widely for research. Additional questions regarding the 

administration and use of the Personal Skills Map for research purposes should be directed to 
the authors. Large scale research and assessment studies may be coordinated by contacting 
Oakwood Solutions. 
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4. Readability 
 
Because The Personal Skills Map is a self-administered instrument that may be used in group as well as 
individual assessment, it was important to determine the readability of its content. A computerized 
readability study based on the Dale-Chall formula indicated that the reading level of the instrument 
ranged from 7th/8th to 11th/12th grade. The corrected overall grade level readability of the Personal Skills 
Map was 9th  to 10th grade. 
  
The Personal Skills Map is a highly restricted assessment instrument. The use of the Personal Skills 
Map was highly restricted during the initial years of development (1976–79) and for the first two years of 
its use by professionals nationally (1979–81). This procedure was followed to assure the completion of 
large-scale sampling and standardization studies, as well as extensive research by professionals external 
to the authors. For more accurate and meaningful use of Personal Skills Map data, subgroup specific 
and local norming as is recommended by the authors. 

5.  Scoring 
 
Note: The Personal Skills Map was designed to be self-scored. The Scoring on Personal Skills Map 

is simple and straight forward. (These scoring instructions also appear on the cover of The 
Personal Skills Map.) 

 
1. After completing the entire Personal Skills Map, add the score values in each column and record 

the total at the end of each of the four parts of the Personal Skills Map. Part One will have three 
(3) scores. Part Two will have three (3) scores. Part Three will have five (5) scores. Part Four will 
have three (3) scores. 

2. Transfer the total scores for each skill area to the appropriate place on the profile at the end of 
the Personal Skills Map by placing a large DOT where your score would appear. Use the “scale 
scores” and not the standard scores. 

3. Assertion will be the first score used. Place a dot where this score would appear in the Assertion 
scale (which is the second from the top). 

4. Start on the left side of the profile, draw a line from the margin to the dot for each scale, and 
make a bar graph. 

5. Do this for all the other scores. 

6.  The Person Map 
 
The Person Map (profile sheet) developed for the Personal Skills Map was originally constructed from a 
normal adult sample (N = 1400). Means and standard deviations for each scale of the Personal Skills 
Map are presented in Table 1 on page 3-14. Raw scores achieved on each scale of the Personal Skills 
Map are automatically converted to the appropriate standard scores and plotted on the profile sheet 
(Person Map). The Person Map (profile sheet) for the Personal Skills Map and Personal Skills Map–A 
is shown as Figure 1 on page 3-16 of this manual. 
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TABLE 1 
Personal Skills Map Scales, Means, and Standard Deviations 

for Normal Adult Population 

7.  Strengths and Change Maps 
 
Strengths and change maps based on the profiled results of the Personal Skills Map are indicated on 
the computerized profile sheet. Figure 2 on page 3-17 represents the eleven skill areas measured on the 
Personal Skills Map. This part of the profile sheet indicates a person's self-assessed level of personal 
skill development on each of the Personal Skills Map scales. A strength map indicates that the raw 
score obtained on any scale is equal to or exceeds a distance of one standard deviation above the mean 
of the norm group. A change map indicates that the obtained raw score for a given scale is equal to or 
exceeds a distance of one standard deviation below the norm. Raw scores that fall within the range 
between strengths and change areas reflect an average or expected level of personal skill development 
when compared to a general adult population. 

8.  Interpersonal Communication Map 
 
The interpersonal communication scales on the Personal Skills Map (assertion, aggression, and 
deference) are profiled to describe a person's primary and secondary communication style. Figure 3 on 
page 3-17 presents the graphic format used for plotting the obtained standard scores on the three 
interpersonal communication scales and the change orientation scale. The statistical basis for the 
Interpersonal Communication Map as well as its application and use are presented in the section of the 
manual dealing with scale specific interpretation. A person's score on the change orientation scale has 
specific implications and is explained in detail in the section of the manual dealing with interpretation. 

9.  Basic Research and Norm Group 
 
For standardization purposes, the Personal Skills Map was originally administered to a random adult 
sample (N = 1400). Data obtained from this administration were used to compute means and standard 
deviations for each scale of the instrument. These data served as the basis for the standard score 
conversion procedure used on the profile sheet for persons completing the Personal Skills Map–Adult 
Version. 
In its initial stages of development, the Personal Skills Map was used in three major research areas:  (1) 
as an individual and group assessment procedure in human development education at the community 
and senior college level, (2) as an assessment instrument with clinical populations from college 
counseling centers, private out-patient therapy facilities, and in-patient alcohol treatment centers, and (3) 

Personal Skills Map Scale Symbol Mean         S.D. 

Self-Esteem SE 98.18 20.17 
Growth Motivation GM 26.60 6.02 

Change Orientation CO 10.24 5.23 

Interpersonal Assertion IA 28.80 8.63 

Interpersonal Aggression IAg 8.93 5.88 

Interpersonal Deference ID 18.59 9.15 

Interpersonal Awareness IAw 17.23 4.60 

Empathy E 19.14 4.21 

Drive Strength DS 40.55 9.31 

Decision Making DM 15.21 4.98 

Time Management TM 15.57 5.03 

Sales Orientation SO 14.27 5.23 

Commitment Ethic CE 18.20 4.21 

Stress Management SM 33.97 10.73 

N = 1,400 
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as an assessment and consultation model for business and industry. The adult research group identified 
to provide basic normative data for the Personal Skills Map was selected with these purposes in mind. 
 
Initial descriptive statistics for interpretation of the basic Personal Skills Map profile for persons 
completing the Personal Skills Map (Adult Version) have been included as Appendix A. Because of the 
influence of educational level and gender on self-perceived skill levels, the Personal Skills Map–A 
(Adolescent Version Ages 13-18) was standardized on the adolescent sample (N=1,157). Basic profiles 
for adolescents are developed from these data, and interpretation of the Personal Skills Map–A is more 
relevant when age and sex differences are considered, (Appendix B). 



 

16 
 

 FIGURE 1 
 

 
 
 
  
  

 
 
 
 
 

FOR: _________________ 
             NAME 
 
 

SKILLS  SKILLS
INTRAPERSONAL 

SKILLS    INTRAPERSONAL
SKILLS 

 

SELF 
ESTEEM 

    

SELF 
ESTEEM 

 

GROWTH 
MOTIVATION 

    

GROWTH 
MOTIVATION 

INTERPERSONAL 
SKILLS    INTERPERSONAL

SKILLS
 

ASSERTION     

ASSERTION 

 

INTERPERSONAL 
AWARENESS 

    

INTERPERSONAL 
AWARENESS 

 

EMPATHY 
 

    

EMPATHY 
 

CAREER/LIFE 
SKILLS    CAREER/LIFE

SKILLS
 

DRIVE 
 STRENGTH 

    

DRIVE  
STRENGTH 

 

DECISION 
MAKING 

    

DECISION 
MAKING 

 

TIME 
MANAGEMENT 

    

TIME 
MANAGEMENT 

 

SALES  
ORIENTATION 

    

SALES  
ORIENTATION 

 

COMMITMENT 
ETHIC 

    

COMMITMENT 
ETHIC 

 

STRESS 
MANAGEMENT 

    

STRESS 
MANAGEMENT 

    

  
COMMUNICATION 

STYLE 
LOW NORMAL HIGH COMMUNICATION

STYLE
 

INTERPERSONAL 
ASSERTION 

    

INTERPERSONAL 
ASSERTION 

 

INTERPERSONAL 
AGGRESSION 

    

INTERPERSONAL 
AGGRESSION 

 

INTERPERSONAL 
DEFERENCE 

    

INTERPERSONAL 
DEFERENCE 

     

 

SCALE LOW NORMAL HIGH 
 

SCALE 
 

PERSONAL CHANGE 
ORIENTATION 

    

PERSONAL CHANGE 
ORIENTATION 

PERSONAL SKILLS MAPPING 
An interpretive guide for the results of your Personal Skills Map 

 
PERSONAL SKILLS MAPPING 

The Personal Skills Map is a positive approach to the self-assessment of skills that are important in healthy and creative living. 
The purpose of self-assessment with the Personal Skills Map is to provide you with a map or guide for your personal and 
professional growth and change. By understanding your Personal Skills Map profile, you may become more aware of your 
strengths as a person as well as identify potential areas of possible change and growth. The Personal Skills Map provides a self-
assessment of your present level of perceived skill development in essential areas of personal and professional effectiveness. 
Personal Skills Map results may be considered in planning educational, skill-building, or personal-growth experiences that will 
assist you in developing or enhancing your unique potential as a person. The profile (Person Map) of your Personal Skills Map 
results provides a self-assessment of:  (1) your present level of development in intrapersonal, interpersonal, personal wellness, 
and career/life effectiveness skills, (2) your interpersonal communication and conflict resolution style, and (3) your present 
orientation or readiness for personal skill changes. 

PERSONAL SKILL SCALES 
Your results for each scale of the Personal Skills Map in the four major dimensions of personal skills are presented on this profile. 
Your level of skill development for each of the eleven scales has been plotted on the profile. A scale score may be considered a 
skill strength if the score is at or beyond a standard score of 60. A standard score on any skill scale between 40 and 60 may be 
thought of as a "normal" or "average" level of skill development. A standard score below 40 can be thought of as an indication for 
skill changes and may indicate that personal skills in this area are not functionally developed. 

––––––––––PERSON MAP–––––––––– 

PERSONAL CHANGE ORIENTATION

PERSONAL COMMUNICATION STYLE 

STANDARD
SCORES 

STANDARD 
SCORES 20 25   30    35    40   45 50  55    60   65   70 75 80 

S
T
R
E
N
G
T
H
S

C 
H 
A 
N 
G 
E 
S 

SKILL STRENGTHS SKILLS CHANGES SKILLS DEVELOPED

SKILL STRENGTH SKILL CHANGE 

SKILL CHANGE SKILL STRENGTH SKILL CHANGE 

SKILL STRENGTH SKILL CHANGE 

SKILL CHANGE SKILL STRENGTH 



 

17 
 

 
 
 
 

SKILLS  SKILLS
INTRAPERSONAL 

SKILLS    INTRAPERSONAL
SKILLS

 

SELF 
ESTEEM 

    

SELF 
ESTEEM 

 

GROWTH 
MOTIVATION 

    

GROWTH 
MOTIVATION 

INTERPERSONAL 
SKILLS    INTERPERSONAL

SKILLS
 

ASSERTION     

ASSERTION 

 

INTERPERSONAL 
AWARENESS 

    

INTERPERSONAL 
AWARENESS 

 

EMPATHY 
 

    

EMPATHY 
 

CAREER/LIFE 
SKILLS    CAREER/LIFE

SKILLS
 

DRIVE  
STRENGTH 

    

DRIVE 
 STRENGTH 

 

DECISION 
MAKING 

    

DECISION 
MAKING 

 

TIME 
MANAGEMENT 

    

TIME 
MANAGEMENT 

 

SALES 
ORIENTATION 

    

SALES  
ORIENTATION 

 

COMMITMENT 
ETHIC 

    

COMMITMENT 
ETHIC 

 

STRESS 
MANAGEMENT 

    

STRESS 
MANAGEMENT 

    

 
 

FIGURE 3 
 

  
COMMUNICATION 

STYLE 
LOW NORMAL HIGH COMMUNICATION

STYLE
 

INTERPERSONAL 
ASSERTION 

    

INTERPERSONAL 
ASSERTION 

 

INTERPERSONAL 
AGGRESSION 

    

INTERPERSONAL 
AGGRESSION 

 

INTERPERSONAL 
DEFERENCE 

    

INTERPERSONAL 
DEFERENCE 

     

 

SCALE LOW NORMAL HIGH 
 

SCALE 
 

PERSONAL CHANGE 
ORIENTATION 

    

PERSONAL CHANGE 
ORIENTATION 

PERSONAL CHANGE ORIENTATION

PERSONAL COMMUNICATION STYLE

STANDARD
SCORES 

STANDARD 
SCORES 20 25   30    35    40   45 50  55    60   65   70 75 80 

S 
T 
R 
E 
N 
G 
T 
H 
S 

C 
H 
A 
N 
G 
E 
S 

SKILL STRENGTHS SKILLS CHANGES SKILLS DEVELOPED

SKILL STRENGTH SKILL CHANGE 

SKILL STRENGTH SKILL CHANGE 

SKILL STRENGTH SKILL CHANGE 

SKILL STRENGTH SKILL CHANGE 

FIGURE 2 
PERSON MAP 

A PROFILE OF PERSONAL SKILLS



 

18 
 

C.  Item Development, Research, and Validation  

1. Item Development for the Personal Skills Map 
 
The development and selection of the original 300 items that made up the experimental forms of the 
Personal Skills Map involved a two-year research project completed by the authors during 1976–78. The 
authors' major goal was to develop a self-assessment instrument that could accomplish the purposes that 
follow: 
 

1. To construct a measurement technique to reflect self-assessed skill levels in major dimensions of 
personal effectiveness related to intrapersonal, interpersonal, and career/life management 
behaviors. 

 
2. To provide an objective format to represent a positive approach to self-assessment of personal 

skills that could be directly related to skills-training in a semi-structured group. 
 
3. To develop an instrument to differentiate personal skill levels of healthy, normal, and clinical 

populations and stimulate research in the areas of human development education, counseling 
and psychotherapy, and skills-training in business and industry. 

 
4. To provide a theoretical and applied research-based model for the authors' integrative 

approaches to education, counseling, and consultation. 
 

The accomplishment of these purposes required varied procedures for the development of Personal 
Skills Map items. 

a.  Development of the Personal Skills Map 

Part I  Development: 
 
Part I of the Personal Skills Map provides a basis for the self-assessment of interpersonal 
communication styles, and the items and format were developed by the procedures that follow: 
 

1. In theory and actual practice, the authors' work in communication-skills-training was influenced 
most by the works of Alberti (1977), Alberti and Emmons (1974), Fensterheim and Baer (1975), 
Lange and Jakubowski (1976), Rathus (1975), Smith (1975), and Narcisco and Burkett (1976). 
The assertion training model and the cognitive behavioral theory of anger and interpersonal 
communication in stress situations were selected as a theoretical base for the assessment of a 
person's interpersonal communication style. 

 
2. A review of the literature on assertion training and surveys of participants attending 

communication skill workshops were used to identify specific interpersonal situations in which 
assertive communication was difficult. Specifically, the most frequent difficulties in interpersonal 
communication were reported in the following areas: (a) situations characterized by strong 
emotions (especially anger), (b) communicating assertively in situations involving personal 
intimacy, (c) communicating assertively in situations involving authority figures, (d) 
communicating assertively in response to a demand or request from others, (e) communicating 
assertively when making a demand or request of others, and (f) communicating assertively in 
contact initiation situations. 

 
3. During 1977–78, Part I of the Personal Skills Map was administered to workshop participants 

drawn from educational, in-therapy, and business populations. The items were rewritten in their 
present form and designed to reflect assertive skills at the cognitive, affective, and behavioral 
levels. Evaluative feedback from professionals conducting communication skill workshops was 
obtained, and their suggestions were incorporated in the development of the present format and 
items of Part I of the Personal Skills Map. 
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The major purpose of Part I of the Personal Skills Map is to provide an objective assessment format for 
the determination of a person's primary and secondary communication style in interpersonal situations. 

Part II  Development: 
 
In the development of Part II of the Personal Skills Map, the authors' major purpose was to develop 
specific scales for the objective measurement of key dimensions related to personal effectiveness. The 
research and theoretical literature related to "healthy personality" were reviewed. The authors developed 
the working hypotheses that follow. Healthy persons with a high level of effective living skills would be 
characterized by: 
 

1. A high acceptance of their personal worth as persons (positive self-concepts). 
 
2. A positive growth orientation similar to the research characteristics of self-actualizing persons. 
 
3. A high level of skill in interpersonal communication characterized by a predominantly assertive 

position in stress situations. 
 
4. A high level of skill in judging appropriate social and physical distance in their relations with 

others. 
 
5. An ability to respond to others from an internal frame of reference and understand and accept the 

behaviors of others. 
 
6. A high level of skill in the ability to direct personal energy to accomplish meaningful goals. 
 
7. A high level of skill to think, feel, and behave in an autonomous fashion for effective decision 

making. 
 
8. A high level of skill in the ability to manage time in the present so that they control their 

responsibilities rather than being controlled by them. 
 
9. An ability to comfortably move toward people and impact them in positive ways. 
 

10. An ability to commit themselves to chosen tasks and follow through to completion. 
 
11. A high level of personal skill in managing personal stress and anxiety which results in control of 

self-destructive behavioral patterns. 
 
These basic assumptions regarding personal effectiveness and healthy personality served as guidelines 
for developing the following Personal Skills Map scales: 
 

1. Self-Esteem 
2. Growth Motivation 
3. Interpersonal Assertion 
4. Interpersonal Awareness 
5. Empathy 
6. Drive Strength 
7. Decision Making 
8. Time Management 
9. Sales Orientation 

10. Commitment Ethic 
11. Stress Management 

 
The Change Orientation Scale was developed as a means of determining a person's openness and 
awareness of the need for personal change in all the skill areas measured by the instrument. 
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b.  Item Selection for Section II of the Personal Skills Map 
 
During 1976–78, the authors reviewed research studies, informal assessment instruments, and standardized 
tests related to each area of desired measurement on Part II of the Personal Skills Map. In addition, other 
professional educators, clinicians, and researchers were asked to generate potential items. This procedure 
resulted in the initial development of a pool of 1,300 items. All items for possible inclusion in a Personal Skills 
Map scale were rewritten in a clear and consistent style using first person singular declarative sentences to 
express individual descriptions of specific behaviors. 
 
Each Personal Skills Map scale was operationally defined, and the independent value judgments of the 
authors and consulting professionals were used to organize the item pool into broad categories corresponding 
to each scale. Each item was independently judged by the authors and professional helpers as being most 
relevant to one scale. If an item was placed on only one scale by this judgment process, the item was included 
on the experimental form of the Personal Skills Map. Evaluative feedback from other professionals was used 
to further verify the scale designation of each item. 
 

TABLE 2 
Personal Skills Map Basic Scales 

 
The above procedures resulted in the selection of 237 items for the scales comprising Part II. Table 2 
presents the number of items included on each scale of the instrument (Personal Skills Map Adult 
Version). 

Scales Symbol Number of 
Items 

Dimension I:  Intrapersonal
 1. Self-Esteem SE 76

 2. Growth Motivation GM 18

 3. Change Orientation CO 11

Dimension II:  Interpersonal

 4. Interpersonal Assertion IA 21

 5. Interpersonal Aggression IAg 21

 6. Interpersonal Deference ID 21

 7. Interpersonal Awareness IAw 12

 8. Empathy E 12

Dimension III:  Career/Life 

 9. Drive Strength DS 30

 10. Decision Making DM 12

 11. Time Management TM 12

 12. Sales Orientation SO 12

 13. Commitment Ethic CE 12

 14. Stress Management SM 30

Total Items 300
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2.  Format and Type of Measurement 
 
The Personal Skills Map provides an independent response format. Each item on the Personal Skills 
Map requires a response that is independent and theoretically has no influence on the response given to 
any other item. The person responds to each item freely within a range of three possible responses. Each 
response to each item is designated most descriptive (M), sometimes descriptive (S), or least descriptive 
(L), and is scored by a weighted procedure. Each item on the Personal Skills Map contributes equally to 
the total variance of the instrument. 
 
For research and validation purposes this format was chosen as most appropriate for the Personal Skills 
Map. Kerlinger (1964) has emphasized both the advantages and limitations of this type of item format in 
objective measurement. 

3.  Validity Studies 
 
An important test of the validity of the Personal Skills Map was to determine whether or not the 
instrument could effectively differentiate individuals functioning at healthy, normal, and below-average 
personal skill levels in their daily lives. As a beginning step in the validation of the Personal Skills Map, 
the instrument was administered to three carefully selected research groups. 
 
The first research group (N = 100) was comprised of skilled professional helpers in the behavioral sciences. 
Doctoral and masters level professionals working as psychologists, social psychotherapists, human 
development educators, marriage and family counselors, and college counselors were included in this 
research group. 
 
A second research group (N = 99) was randomly selected from the normal adult population used in the 
standardization of the Personal Skills Map and was selected to provide an average or expected level of 
personal skill development as measured by the Personal Skills Map. 
 
A third research group (N = 122) was comprised of persons voluntarily seeking counseling and 
psychotherapy services from out-patient treatment facilities. All persons in this research group completed 
the Personal Skills Map during the first week of therapy, and all of them were seeking professional 
assistance with personal problems. This group was included in the research to represent a below-
average level of personal skill development and was designated as an in-therapy population. 
 
Means, mean differences, and t ratios were computed for a comparison of the three research groups on 
each scale of the Personal Skills Map. Obtained differences at or beyond the .05 level of confidence 
were considered significant.  
 
Personal Skills Map Scale Means, Mean Differences, and t ratios presented in Table 3 on page 3-22 
indicate that all the Personal Skills Map scales significantly differentiated the two groups. As measured 
by the Personal Skills Map, professional helpers achieved significantly higher scores on all 11 skill areas 
when compared to a client population. Highly significant differences were found in the communication 
styles of the two groups. Professional helpers were significantly higher in assertion. Persons in therapy 
achieved significantly higher scores on Interpersonal Aggression, Interpersonal Deference, and Change 
Orientation. 
 
These findings initially suggested that the Personal Skills Map might be a helpful tool in working with 
clinical populations, and research was designed to obtain more extensive profile data for this population. 
 
When compared to a normal (average) adult group, professional helpers achieved significantly different 
Personal Skills Map scores on all scales. These data are presented in Table 4 on page 3-22. 
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TABLE 3 
Personal Skills Map Scales, Means, Mean Differences, Standard Deviations, 

and t Values for a Comparison of Professional Helpers 
and an In-Therapy Patient Group 

 

Personal Skills Map 
Scale 

Symbol Mean-1 SD Dev Mean-2 Sd-2 Diff t-Value 

Self-Esteem SE 117.58 14.49 80.67 19.77 –36.90 –15.55*

Growth Motivation GM 31.21 3.95 21.39 6.13 –9.82 –11.83*

Change Orientation CO 5.62 3.89 13.71 5.10 8.09 13.06*

Interpersonal Assertion IA 35.14 6.32 22.51 9.33 –12.63 –11.54*

Interpersonal Aggression IAG 6.84 4.54 10.09 5.61 3.25 4.67*

Interpersonal Deference ID 12.61 7.39 23.70 9.20 11.09 9.75*

Interpersonal Awareness IAW 20.79 2.96 14.39 4.92 –6.40 –11.41*

Empathy E 21.86 2.41 17.19 4.67 –4.67 –9.05*

Drive Strength DS 47.18 5.96 34.62 9.20 –12.55 –11.77*

Decision Making DM 19.72 3.64 11.46 4.76 –8.26 –14.27*

Time Management TM 18.66 3.95 12.96 5.08 –5.70 –9.18*

Sales Orientation SO 18.00 3.88 11.17 5.14 –6.83 –10.97*

Commitment Ethic CE 21.02 2.35 15.66 4.63 –.36 –10.52*

Stress Management SM 40.59 10.12 28.04 11.01 –12.54 –8.76*

   Number of Observations      N1 = 100 N2 = 122 
   *Significant at or beyond the .01 level of confidence 

 

TABLE 4 
Personal Skills Map Scales, Means, Mean Differences, Standard Deviations, 

And t Values For A Comparison of Professional Helpers 
And A Normal Adult Group 

 

Personal Skills Map 
Scale 

Symbol Mean-1 SD Dev Mean-2 Sd-2  Diff t-Value 

Self-Esteem SE 117.58 14.49 101.07 18.06 –16.50 –7.12*

Growth Motivation GM 31.21 3.95 27.36 5.36 –3.85 –5.76*

Change Orientation CO 5.62 3.89 10.06 5.35 4.44 6.70*

Interpersonal Assertion IA 35.14 6.32 29.93 7.52 –5.21 –5.29*

Interpersonal Aggression IAG 6.84 4.54 8.44 6.04 1.60 2.12*

Interpersonal Deference ID 12.61 7.39 18.34 7.93 5.73 5.27*

Interpersonal Awareness IAW 20.79 2.96 17.70 4.64 –3.09 –5.61*

Empathy E 21.86 2.41 19.27 4.15 –2.59 –5.39*

Drive Strength DS 47.18 5.96 40.38 9.28 –6.80 –6.16*

Decision Making DM 19.72 3.64 15.71 4.88 –4.01 –6.58*

Time Management TM 18.66 3.95 15.73 5.03 –2.93 –4.57*

Sales Orientation SO 18.00 3.88 14.57 4.82 –3.43 –5.54*

Commitment Ethic CE 21.02 2.35 18.40 3.76 –2.62 –5.89*

Stress Management SM 40.59 10.12 33.27 10.25 –7.32 –5.07*

   Number of Observations     N1 = 100 N2 = 99 
   *Significant at or beyond the .05 level of confidence 
 



 

23 
 

In the Intrapersonal Dimension, professional helpers achieved significantly higher scores on Self-Esteem 
and Growth Motivation, and significantly lower scores on Change Orientation when compared to a normal 
adult group. 
 
In the Interpersonal Dimension, professional helpers achieved significantly higher scores on Interpersonal 
Assertion, and significantly lower scores on Interpersonal Deference. Scores achieved by these two also 
differ significantly on Interpersonal Aggression and Empathy. Professional helpers also achieved 
significantly higher scores than did the normal adult group on Interpersonal Awareness. 
 
In the Career/Life Management Dimension, the means of the professional helpers were significantly 
higher than the normal adult group on all six scales. Differences between the two groups reached 
significance on the Drive Strength, Time Management, and Stress Management scales. Professional 
helpers also achieved significantly higher scores on the Decision Making, Sales Orientation, and 
Commitment Ethic scales of the Personal Skills Map. 
 
When the normal adult group was compared to the in-therapy group, differences on Personal Skills Map 
scales reached significance at or beyond the .05 level of confidence. These data are presented in Table 5 
on page 3-24. 
 
The normal adult group achieved significantly higher scores than did the in-therapy group on Self-Esteem 
and Growth Motivation. The in-therapy group achieved significantly higher scores on the Change 
Orientation, Interpersonal Aggression, and Interpersonal Deference scales. These findings indicate that 
persons voluntarily seeking therapy show more awareness of the need for making personal changes and 
have a significantly different communication style when compared to a normal adult group. 
 
Differences between the two groups also reached significance on the Drive Strength and Time 
Management scales. The normal adult group achieved significantly higher scores on the Interpersonal 
Awareness, Empathy, Decision Making, Sales Orientation, Commitment Ethic, and Stress Management 
scales. 
 
The Personal Skills Map effectively discriminates personal skill levels of professional helpers, normal 
adults, and clinical populations. Extensive research with the Personal Skills Map has been initiated in a 
variety of clinical settings to clarify and expand these findings. 

4.  Interrelationships Among Personal Skills Map Scales 
 
The research and experimental form of the Personal Skills Map was designed to provide objective 
measurement on 11 scales related to personal skills. Two of the Personal Skills Map scales, 
Interpersonal Aggression and Interpersonal Deference, were designated as communication styles in the 
apriori formulation of the instrument. The Change Orientation scale was developed in an attempt to 
measure a person's motivation or readiness to change in the 11 skill areas of the Personal Skills Map. 
 
To determine the interrelationships of the 14 Personal Skills Map scales, an intercorrelation matrix was 
generated from the raw scores achieved by the original research and standardization sample (N = 359). 
These data are presented in Table 6 on page 3-24. 
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TABLE 5 
Personal Skills Map Scales, Means, Mean Differences, Standard Deviations, and t Values 

 for a Comparison of an In-Therapy Patient and Normal Adult Group 

 

 Number of Observations     N1 = 122     N2 = 99 
 *Significant at or beyond the .05 level of confidence 

 

TABLE 6 
Intercorrelational Matrix for The Personal Skills Map 

Correlations are based on a research sample of 359 (Nelson and Low, 1978). 
 

 
A review of the correlation coefficients presented for each scale of the Personal Skills Map permits the 
inferences that follow: 
 

1. The 11 skill scales of the Personal Skills Map are positively intercorrelated. While scores on the 
Stress Management scale were positively related to other skill scales, this scale seems to be 
measuring a more distinct or different personal skill. The 11 Personal Skills Map skill scales do 
seem to measure a related factor, and each scale contributes different information. 

 

Personal Skills Map 
Scale 

Symbol Mean-1 SD Dev Mean-2 Sd-2 Diff T-Value

Self-Esteem SE 80.67 19.77 101.07 18.06 20.40 7.93*

Growth Motivation GM 21.39 6.13 27.36 5.36 5.97 7.61*

Change Orientation CO 13.71 5.10 10.06 5.35 –3.65 –5.18*

Interpersonal Assertion IA 22.51 9.33 29.93 7.52 –7.42 6.40*

Interpersonal Aggression IAG 10.09 5.61 8.44 6.04 –1.65 –2.09*

Interpersonal Deference ID 23.70 9.20 18.34 7.93 –5.36 –4.58*

Interpersonal Awareness IAW 14.39 4.92 17.70 4.64 3.30 5.09*

Empathy E 17.19 4.67 19.27 4.15 2.08 3.47*

Drive Strength DS 34.62 9.20 40.38 9.28 5.76 4.61*

Decision Making DM 11.46 4.76 15.71 4.88 4.25 6.52*

Time Management TM 12.96 5.08 15.73 5.03 2.77 4.05*

Sales Orientation SO 11.17 5.14 14.57 4.82 3.99 5.02*

Commitment Ethic CE 15.66 4.63 18.40 3.76 2.75 4.77*

Stress Management SM 28.04 11.01 33.27 10.25 5.23 3.62*

Personal Skills Map 
Scale 

Symbol  2    3     4     5     6     7     8     9   10 11 12  13 14 

Self-Esteem SE .78 –.67 .72 –.10 –.56 .75 .45 .60 .69 .43 .66 .49 .51 

Growth Motivation GM  –.59 .60 –.28 –.40 .68 .51 .62 .64 .49 .51 .55 .51 

Change Orientation CO   –.48 .25 .51 –.49 –.23 –.40 –.47 –.37 –.39 –.31 –.50 

Interpersonal Assertion IA    –.11 –.62 .61 .38 .45 .53 .35 .52 .35 .35 

Interpersonal Aggression IAg     .01 –.07 –.24 –.04 –.04 –.02 .12 –.04 –.41 

Interpersonal Deference ID      –.47 –.12 –.34 –.46 –.24 –.48 –.23 –.26 

Interpersonal Awareness IAw       .51 .54 .58 .38 .66 .48 .32 

Empathy E        .34 .35 .24 .45 .35 .27 

Drive Strength DS         .63 .67 .53 .73 .15 

Decision Making DM          .50 .62 .55 .30 

Time Management TM           .30 .56 .12 

Sales Orientation SO            .44 .17 

Commitment Ethic CE             .10 

Stress Management SM              



 

25 
 

2. The Interpersonal Aggression and Interpersonal Deference scales are negatively correlated to 
personal skill scales. The higher the scores on these scales, the lower the scores tend to be on 
personal skill scales. 

 
3. Change Orientation is negatively correlated to all personal skill scales. 

5.  Correlations With Other Scales 
 
The Personal Skills Map was designed to measure key dimensions and skills related to mental health 
and personal effectiveness. Skill areas as defined by the Personal Skills Map scales would be expected 
to correlate with factors and concepts purportedly measured by standard personality inventories. 
 
Scale by scale correlations for the Personal Skills Map and the (1) Personal Orientation Inventory 
(Shostrom, 1962), (2) Edwards Personal Preference Schedule (Edwards, 1953), (3) Sixteen Personality 
Factor Questionnaire (Cattell, 1956), and (4) Minnesota Multiphasic Personality Inventory (Hathaway and 
McKinley, 1943) were completed to establish initial concurrent validity. These data are presented in the 
sections that follow. 

a. The Personal Skills Map and the POI 
 
The Personal Skills Map and the Personal Orientation Inventory are both concerned with the 
measurement of factors considered important in healthy personality. Both instruments attempt to measure 
the presence of mental health rather than the absence of pathology or the verification of "normalcy." The 
values, attitudes, and self-actualizing behaviors measured the POI scales might be related to the 
personal skill areas assessed by the Personal Skills Map. An initial step in establishing the concurrent 
validity of the Personal Skills Map was to demonstrate the relationships of Personal Skills Map and 
POI measures. 
 
Correlations with the Personal Orientation Inventory scale are presented in Table 7. Correlations are 
based on a community college sample (N = 40) who completed the Personal Skills Map and the POI in 
separate administrations during a period of one class week. 
 

TABLE 7 
Scale by Scale Correlations for the Personal Skills Map and the Personal 

Orientation Inventory for a Community College Sample 
 

Personal Skills Map Tc     I SAV Ex Fr S Sr Sa Nc Sy    A   C 

Self-Esteem (SE) .57 .25 .09 .26 .41 .34 .50 .29 –.01 .40 .36 .27 

Growth Motivation (GM) .27 .25 .11 .09 .20 .08 .45 .26 –.17 .11 .29 .19 

Change Orientation (CO) –.37 –.20 –.08 –.10 –.15 –.09 –.47 –.40 .07 –.09 –.33 –.24 

Assertion (IA) .41 .30 .27 .13 .35 .24 .48 .38 -.12 .36 .44 .35 

Aggression (IAg) –.24 –.10 –.19 –.16 –.06 –.15 –.13 –.36 –.08 –.22 –.31 –.40 

Deference (ID) –.34 –.27 –.22 –.29 –.43 –.20 –.51 –.40 –.09 –.43 –.44 –.52 

Awareness (IAw) .35 .14 .15 .10 .24 .27 .53 .14 .08 .17 .21 .21 

Empathy (E) .48 .10 .11 .17 .10 .30 .29 .16 .21 .30 .16 .10 

Drive Strength (DS) .18 .29 .36 .12 .15 .10 .32 .15 –.01 .34 .31 .17 

Decision Making (DM) .36 .48 .36 .26 .43 .35 .60 .30 .17 .40 .52 .34 

Time Management (TM) –.07 .16 .24 .00 .29 .03 .32 .00 –.17 –.06 .27 .19 

Sales Orientation (SO) .44 .17 .08 –.04 .18 .12 .43 .14 .08 .25 .38 .11 

Commitment Ethic (CE) .05 .36 .29 .23 .11 .12 .35 .12 .05 .14 .22 .21 

Stress Management (SM) .50 .15 –.03 .41 .17 .21 .28 .36 –.02 .31 .09 .31 

N = 40 p > .05 (r = .31) 
  p > .01 (r = .40) 
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The direction and magnitude of the obtained correlation indicate that the Personal Skills Map and the 
POI are measuring similar aspects of mental health. The 11 skill areas of the Personal Skills Map 
positively correlate with POI scales. The Change Orientation (CO), Interpersonal Aggression (IAg), and 
Interpersonal Deference (ID) scales of the Personal Skills Map are negatively correlated to POI scales 
and are measuring aspects of problem behaviors rather than personal skills. 
 
Personal Skills Map scales and their significant relationships to POI measures are presented to aid 
interpretation of scale scores provided by the two instruments. These summarized interpretive comments 
should be considered hypotheses subject to verification by additional research. 
 

Self-Esteem (SE) 
 
The SE scale is significantly correlated to 6 of the 12 POI scales. The most significantly correlated 
POI scales are: TC (r = .57), Fr (r = .41), Sr (r = .50), and Sy (r = .40). Self-esteem as measured by 
the Personal Skills Map is significantly related to the major factors of mental health measured on the 
POI. High Self-esteem on the Personal Skills Map would be most related to the POI characteristics 
of time competent, sensitive to one's own needs and feelings, the ability to like one's self because of 
one's strengths as a person, and synergistic. 
 
Growth Motivation (GM) 
 
High positive correlations to the following POI scales: TC (r = .27), I (r = .25), Sr (r = .45), Sa (r = .26), 
and A (r = .29). High Growth Motivation scores on the Personal Skills Map are most related to the 
POI characteristics of liking one's self because of strengths (Sr) and accepting one's self in spite of 
one's weaknesses (Sa). Growth Motivation seems to be significantly related to the self-perception of 
self-actualizing persons. The growth motivated person as indicated by a high score on the Personal 
Skills Map would also have the ability to accept anger or aggression as natural, as indicated by a 
high score on the Acceptance of Aggression Scale (A) on the POI. 
 
Change Orientation (CO) 
 
Negatively correlated to all POI scales. Change Orientation as measured by the Personal Skills Map 
is measuring a factor of problem behavior or an awareness of the need for change. Significant 
negative correlations with the following POI scales: Tc (r = .37), Sr (r = .47), Sa (r = .40), and A (r = 
.33). The higher the Change Orientation score on the Personal Skills Map, the lower the ability to 
function effectively in the present, to like one's self because of strengths, to accept one's self in spite 
of weaknesses, and to accept anger and aggression as natural, as measured by the POI. 
 
Interpersonal Assertion (IA) 
 
Interpersonal Assertion as measured by the Personal Skills Map is significantly correlated in a 
positive direction with 7 of the 12 POI scales. High Interpersonal Assertion on the Personal Skills 
Map is characteristic of a self-actualizing person as measured by the POI. Highest correlations were 
with the following POI scales: Sr (r = .48), A (r = .44), Tc (r = .41), Sa (r = .38), Sy (r = .36), C (r = 
.35), and Fr (r = .35). The skilled assertive communicator on the Personal Skills Map would be 
characterized as possessing high self-regard and self-acceptance, as having high positive 
interpersonal sensitivity, and good ability to be sensitive to one's own needs and feelings as 
measured by the POI. 
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Interpersonal Aggression (IAg) 
 
Interpersonal Aggression as measured by the Personal Skills Map is negatively correlated with all POI 
scales. Interpersonal aggression may be considered a problem behavior or negative skill which is not 
related to mental health as measured by the POI. Significant negative correlations were found with the 
following POI scales: C (r = .40), Sa (r = .36), and A (r = .31). High Interpersonal Aggression scores on the 
Personal Skills Map would be most related to low scores on the interpersonal sensitivity and self-
acceptance dimensions of the POI. 
 
Interpersonal Deference (ID) 
 
Interpersonal Deference as measured by the Personal Skills Map is negatively correlated to all POI 
scales. High Interpersonal Deference scores on the Personal Skills Map are most negatively related to 
POI scales C (r  =  .52), Sr (r = .51), A (r = .44), Fr (r = .43), Sy (r = .43), Sa (r = .40), Tc (r = .34), Ex (r = 
.29), and I (r = .27). These highly significant negative correlations should suggest that an interpersonal 
communication style characterized by deference (high ID on the Personal Skills Map) would be 
significantly related to many factors of non self-actualizing behavior as measured by the POI. 
 
Interpersonal Awareness (IAw) 
 
Interpersonal Awareness as measured by the Personal Skills Map is positively related to all POI 
scales. High positive correlations exist with the POI scales Sr (r = .53), Tc (r = .35), and S (r = .27). 
High Interpersonal Awareness skill as measured by the Personal Skills Map is mostly related to the 
ability to like one's self because of one's personal strengths and the ability to express feelings in 
spontaneous action. IAw on the Personal Skills Map is also significantly related to the time 
competence factor on the POI. 
 
Empathy (E) 
 
Empathy on the Personal Skills Map is positively related to all POI scales. Positive correlations existed 
with POI scales TC (r = .48), S (r = .30), Sy (r = .30), and Sr (r = .29). High Empathic skill on the Personal 
Skills Map is significantly related to these dimensions on the POI. 
 
Drive Strength (DS) 
 
Drive Strength as measured by the Personal Skills Map is related to POI scales SAV (r = .36), Sy (r 
= .34), Sr (r = .32), and I (r = .29). High Drive Strength on the Personal Skills Map is most related to 
the POI characteristics of holding and living by values of self-actualizing people, synergism, positive 
self-regard, high acceptance of aggression, and inner directiveness. 
 
Decision Making (DM) 
 
Decision Making skill as measured by the Personal Skills Map is significantly correlated to the POI 
scales with the exception of Ex, Sa, and Nc. Good Decision Making skills on the Personal Skills Map 
seem to be significantly related to the characteristics of self-actualizing people. High Decision Making 
skill on the Personal Skills Map is a related factor in personal mental health as measured by the 
POI. Skilled Decision Making ability on the Personal Skills Map is highly related to self-regard (r = 
.60), acceptance of aggression (r = .52), and inner directiveness (r = .48) on the POI. 
 
Time Management (TM) 
 
The Time Management scale on the Personal Skills Map seems to be measuring a different 
dimension of personal effectiveness when compared to POI scales. Time Management skill as 
measured by the Personal Skills Map is highly correlated to POI scales Sr (r = .32), Fr (r = .29), and 
A (r = .27). Good Time Management skills on the Personal Skills Map are most related to high self-
regard, sensitivity to one's own needs (Fr), and the ability to accept anger and aggression within 
one's self as natural. 
 
Sales Orientation (SO) 
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Sales Orientation on the Personal Skills Map seems to be related to several POI dimensions of self-
actualization. High Sales Orientation skills on the Personal Skills Map would be related to high 
scores on POI scales Tc (r = .44), Sr (r = .43), A (r = .38), and Sy (r = .25). The skill to positively 
impact and influence others (SO) on the Personal Skills Map is most related to the ability to function 
effectively in the present, the ability to see one's self positively, and to synergistic ability on the POI. 
 
Commitment Ethic (CE) 
 
Commitment Ethic skill on the Personal Skills Map is related to positive mental health as measured 
by the POI. High Commitment Ethic skill on the Personal Skills Map is most related to POI scales I (r 
= .36), Sr (r = .35), and SAV (r = .29). High Commitment Ethic skills on the Personal Skills Map are 
most related to the POI descriptions of inner directed, high self-worth, and self-actualization. 
 
Stress Management (SM) 
 
Stress Management skill on the Personal Skills Map is significantly related to 5 of the POI scales. 
Stress Management skill on the Personal Skills Map is most significantly related to POI scales Tc (r 
= .50), Ex(r = .41), Sa (r = .36), Sy (r = .31), C (r = .31), and Sr (r = .28). Skilled Stress Management 
as measured by the Personal Skills Map is most related to time competence, flexibility in the 
application of values, positive self-perceptions, synergy, and the ability to develop meaningful and 
warm interpersonal relationships with others on the POI. 
 

The direction and magnitude of the obtained correlations for the Personal Skills Map and POI scales 
suggest that the two instruments are measuring similar aspects of mental health. The pragmatic value of 
the Personal Skills Map is that it provides a self-assessment framework to specifically identify personal 
and interpersonal communication skills that can be considered significantly related to positive mental 
health and professional and personal effectiveness. 
 
Personal skills can be taught, learned, and improved in educational, therapeutic, and/or training 
experiences. These findings indicate that skill strengths as measured by the Personal Skills Map are 
important and related factors in self-actualizing or mentally healthy behavior. Additional research has 
been conducted (Titus, 1981), and findings have further verified the relationship of the measurements 
provided by the Personal Skills Map and the POI. 

b. The Personal Skills Map and EPPS 
 
The Edwards Personal Preference Schedule (EPPS) purports to measure 15 relatively independent 
"normal" personality variables. To further establish the concurrent validity of the Personal Skills Map, 
scale by scale correlations for the Personal Skills Map and the EPPS were obtained for both a 
community college (normal) sample and an in-therapy (clinical) sample. These data are presented in 
Tables 8 and 9 respectively. 
 
Personal Skills Map scales and their significant relationships to EPPS measured in a community college 
and a clinical sample have been presented to clarify scale-specific interpretations. Large sample 
correlational studies are needed to further verify the relationship of the Personal Skills Map and EPPS 
scales. 
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TABLE 8 
Scale by Scale Correlations for the Personal Skills Map and Edwards Personal 

Preference Schedule in a Community College Sample 
 

N = 28 p > .05 (r = .37) 
  p > .01 (r = .47) 

 
TABLE 9 

Scale by Scale Correlations for the Personal Skills Map and Edwards Personal 
Preference Schedule for an In-Therapy Clinical Sample 

N = 22 p > .05 (r = .41) 
  p > .01 (r = .53) 
 

Self-Esteem (SE) 
 
In the community college sample (see Table 8), the SE scale on the Personal Skills Map was 
positively correlated to Dominance (r = .61), and negatively correlated to Succorance (r = –.63) on the 
EPPS. High self-esteem scores on the Personal Skills Map are most related to a manifest need for 
controlling one's environment, influencing other people, expressing opinions forcefully, and leadership 
on the EPPS. The higher the self-esteem, as measured by the Personal Skills Map, the lower the 
need for Succorance on the EPPS. In addition to the above-mentioned scales, high self-esteem on 
the Personal Skills Map is significantly correlated to Change (r = .41), and Abasement (r = –.48) on 
the EPPS in a clinical population. In the clinical sample, high self-esteem on the Personal Skills Map 

Edwards Personal Preference Schedule 

Scales ach def ord exh aut aff int suc dom aba nur chg end het agg

Self-Esteem (SE) –.16 –.13 –.32 .31 –.01 –.19 .22 –.63 .61 –.30 –.08 .05 –.14 .26 .26 

Growth Motivation (GM) .01 –.12 –.24 .26 .09 –.31 .13 –.46 .49 –.28 –.11 .14 –.10 .17 .16 

Change Orientation (CO) .02 .11 .31 –.23 .04 .23 .05 .34 –.45 .21 –.08 –.01 .15 –.23 –.22 

Assertion (IA) –.20 .22 –.16 .05 –.07 –.01 –.01 –.52 .35 .08 .06 .12 –.05 .02 .11 

Aggression (IAg) –.12 –.20 –.07 .15 .08 –.28 –.05 .10 –.16 .33 –.42 .26 –.12 –.09 .61 

Deference (ID) –.01 .12 .18 –.32 –.40 .27 –.11 .55 –.44 .42 .26 –.07 .18 –.08 –.36 

Awareness (IAw) .14 –.09 –.17 .17 .03 –.22 –.12 –.53 .56 –.17 .17 –.08 –.09 .26 .00 

Empathy (E) .01 .07 –.30 .44 .02 .34 .28 –.31 .29 –.35 .24 .01 –.34 .08 –.42 

Drive Strength (DS) .15 .05 .19 –.13 –.30 –.45 .13 –.38 .45 –.32 –.34 .04 .26 .18 .22 

Decision Making (DM) .15 –.15 –.15 .23 .11 –.48 .04 –.47 .60 –.30 –.25 .09 –.09 .13 .32 

Time Management (TM) .16 .09 .29 –.21 –.11 –.36 –.05 –.24 .30 –.42 –.20 .15 .15 .07 .20 

Sales Orientation (SO) –.11 –.27 –.16 .51 –.04 –.11 .26 –.47 .52 –.27 –.02 –.07 –.27 .17 .18 

Commitment Ethic (CE) –.03 –.17 .02 .16 –.24 –.29 .13 –.24 .40 –.35 .10 –.01 .10 .14 .06 

Stress Management (SM) .14 .16 –.47 .32 .07 –.18 .05 –.14 .18 –.10 –.31 .30 –.30 .12 .15 

Edwards Personal Preference Schedule 

Scales ach def ord exh aut aff int suc dom aba nur chg end het agg 

Self-Esteem (SE) –.03 .03 –.29 .10 .10 .19 .32 –.57 .60 –.48 –.27 .42 –.17 .25 .01 

Growth Motivation (GM) –.09 .03 –.20 –.03 –.12 .04 .04 .23 –.45 .27 –.32 .58 .10 .32 .06 

Change Orientation (CO) –.02 –.30 .19 –.01 –.18 –.44 –.37 .57 –.21 .21 .02 –.33 .10 .22 .24 

Assertion (IA) .15 .17 –.27 –.22 .08 .06 .19 –.41 .34 –.45 –.31 .46 .14 .04 .11 

Aggression (IAg) .22 –.48 –.21 .09 .19 –.16 –.47 .58 .16 –.21 –.12 –.19 –.31 .10 .83 

Deference (ID) .00 .11 .00 –.17 .02 .06 .02 .14 –.35 .27 .27 –.05 .06 –.06 –.38 

Awareness (IAw) –.23 –.02 –.09 .21 –.15 .22 .26 –.54 .41 –.26 .15 .20 .17 .08 –.02 

Empathy (E) –.34 –.23 –.17 .16 –.17 .26 .28 –.28 –.02 .06 .04 .17 –.03 .29 .07 

Drive Strength (DS) .14 –.05 .16 –.15 –.23 –.13 –.33 –.14 .14 –.21 –.50 .07 .38 .32 .20 

Decision Making (DM) –.05 –.02 –.19 –.09 .00 .23 .05 –.31 .02 –.09 –.20 .28 –.02 .24 .13 

Time Management (TM) .06 –.01 .42 .15 –.36 –.05 –.23 –.03 –.30 .27 –.33 –.09 .44 –.08 –.13 

Sales Orientation (SO) .00 –.27 –.04 .18 –.32 .15 .07 –.25 .32 –.29 .21 –.01 .01 .16 .39 

Commitment Ethic (CE) .04 .10 .26 –.11 –.25 –.18 –.09 –.24 .03 –.04 –.57 .08 .44 .26 –.01 

Stress Management (SM) –.11 .38 –.44 –.01 .21 .36 .59 –.61 .38 –.24 –.01 .35 –.22 .02 –.34 
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is positively correlated to Change and negatively correlated to Abasement. High self-esteem on the 
Personal Skills Map is related to high Change needs and low Abasement needs on the EPPS. 
 
Growth Motivation (GM) 
 
In a community college sample, the GM scale of the Personal Skills Map is significantly related to 
the EPPS scales Dominance (r = .49). and Succorance (r = –.46). In the clinical sample, GM on the 
Personal Skills Map is significantly related to the EPPS scales Dominance (r = –.45) and Change (r 
= .58). High growth motivated college students scored high on the need for Dominance and low on 
the need for Succorance as measured by the EPPS. In a clinical sample, a client scoring low on 
growth motivation would tend to have a high need for Dominance as measured by the EPPS. A client 
scoring high on growth motivation would tend to have a high need for Change on the EPPS. 
 
Change Orientation (CO) 
 
In the community college sample, the CO scale on the Personal Skills Map is highly correlated to 
Dominance (r = –.45) and Succorance (r = .34) on the EPPS. High change orientation scores on the 
Personal Skills Map are related to a low need for Dominance and a high need for Succorance on the 
EPPS. In the clinical sample, the CO scale of the Personal Skills Map is highly related to the EPPS 
scales Succorance (r = .57), Affiliation (r = –.44) and Intraception (r = –.37).  A client scoring high on 
CO on the Personal Skills Map tends to have a high need for Succorance and a low need for 
Affiliation and Intraception on the EPPS. 
 
Interpersonal Assertion (IA) 
 
In the community college sample, Interpersonal Assertion on the Personal Skills Map is correlated to 
Succorance (r = – .52) and Dominance (r = .35) on the EPPS. In a clinical sample, IA on the 
Personal Skills Map is significantly related to the EPPS scales Change (r = .46), Abasement (r = –
.45), and Succorance (r = –.41). A client scoring high on IA would tend to have a high need for 
Change and a low need for Abasement and Succorance as measured by the EPPS. 
 
Interpersonal Aggression (IAg) 
 
In a community college sample, Interpersonal Aggression on the Personal Skills Map correlates 
significantly with the EPPS scales of Aggression (r = .61) and Nurturance (r = .42). Community 
college students with high interpersonal aggression scores on the Personal Skills Map tend to have 
a high need for Aggression and a low need for Nurturance as measured by the EPPS. In a clinical 
sample, clients scoring high on the IAg scale of the Personal Skills Map tend to have a high need for 
Aggression (r = .83) and Succorance (r = .58) and a low need for Deference (r = –.48) and 
Intraception (r = –.47) on the EPPS. 
 
Interpersonal Deference (ID) 
 
In the community college sample, the Interpersonal Deference scale of the Personal Skills Map is 
significantly correlated with the EPPS scales Succorance (r = .55) and Dominance (r = –.36). A 
student characterized by an interpersonal communication style relying on Deference tends to have a 
high need for Dominance, Autonomy, and Aggression on the EPPS. In the clinical sample, a client 
scoring high on Interpersonal Deference on the Personal Skills Map tends to have a low need for 
Dominance and Aggression on the EPPS. 
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Interpersonal Awareness (IAw) 
 
In both the community college and clinical samples, the IAw scale of the Personal Skills Map is 
significantly related to Dominance (r = .56, r = .41) and Succorance (r = –.53, r = –.54) on the EPPS. 
High Interpersonal Awareness skill on the Personal Skills Map is related to a high need for 
Dominance and a low need for Succorance on the EPPS. 
 
Empathy (E) 
 
Empathic skill as measured by the Personal Skills Map in the community college sample is highly 
related to Exhibition (r = .44), Aggression (r = –.42), and Abasement (r = –.35). In the clinical sample, 
Empathy on the Personal Skills Map is not significantly related to EPPS scales. 
 
Drive Strength (DS) 
 
In the community college sample, Drive Strength is significantly related to the EPPS scales 
Dominance (r = .45), Affiliation (r = –.45), and Succorance (r = –.38). Community college students 
scoring high on Drive Strength tend to have a high need for Dominance and a low need for Affiliation 
and Succorance on the EPPS. In the clinical sample, Drive Strength on the Personal Skills Map is 
highly related to the EPPS scales Nurturance (r = –.50) and Endurance (r = .38). In a clinical sample, 
Drive Strength on the Personal Skills Map is most related to a low need for Nurturance and a high 
need for Endurance on the EPPS. 
 
Decision Making (DM) 
 
Decision Making skill on the Personal Skills Map is significantly related to the EPPS scales 
Dominance (r = .60), Affiliation (r = –.48), and Succorance (r = –.47) in the community college 
sample. In the clinical sample the Decision Making scale on the Personal Skills Map is not 
significantly related to EPPS scales. 
 
Time Management (TM) 
 
Time Management skill on the Personal Skills Map is highly related to Abasement (r = –.42) and 
Affiliation (r = –.36) in the community college sample and Endurance (r = .44) and Autonomy (r = –
.36) in the clinical sample. 
 
Sales Orientation (SO) 
 
Sales Orientation skill as measured by the Personal Skills Map is significantly related to Dominance 
(r = .52), Exhibition (r = .51), and Succorance (r = –.47) in the community college sample. The Sales 
Orientation scale of the Personal Skills Map is related to a high need for Dominance, Exhibition, and 
Aggression and a low need for Succorance on the EPPS. 
 
Commitment Ethic (CE) 
 
Commitment Ethic skill on the Personal Skills Map is significantly related to Dominance (r = .40) and 
abasement (r = –.35) in the community college sample and to Endurance (r = .44) in the clinical 
sample. The skill to complete jobs or tasks (CE) seems most related to a high need for Dominance 
and Endurance and a low need for Abasement on the EPPS. 
 
Stress Management (SM) 
 
In the community college sample, the Stress Management scale on the Personal Skills Map is 
significantly related to the EPPS scale Order (r = –.47). The higher the Stress Management score on 
the Personal Skills Map, the lower the need for Order on the EPPS. In a clinical sample, Stress 
Management skill on the Personal Skills Map is highly related to the EPPS scales Succorance (r = –
.61), Interaction (r = .59), Order (r = –.44), Deference (r  = .38), Dominance (r = .38), and Affiliation (r 
= .36). 
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The obtained correlations for the Personal Skills Map and EPPS scales strongly suggest that the two 
instruments do measure some similar traits. Additional research on the use of the Personal Skills Map in 
a clinical setting is being completed to further clarify the relationship between personal skills and 
personality characteristics. 

c. The Personal Skills Map and the 16 PF 
 
Scale by scale correlations for the Personal Skills Map and the 16 PF are presented in Table 10. The 
highly significant correlations suggest that the Personal Skills Map and the 16 PF do seem to be 
measuring some similar traits. The findings of this study have been summarized below to strengthen and 
clarify scale specific interpretation of the Personal Skills Map. 
 

TABLE 10 
Scale by Scale Correlations for the Personal Skills Map and the 

16 PF for a Community College Student Sample 

N = 17 p > .05 (r = .48) 
  p > .01 (r = .61) 

 
Self-Esteem (SE) 
 
Significant correlations with 16 PF factors C (r = .78), E (r = .54), H (r = .87),  
N (r = –.56), O (r = –.75), and Q4 (r = –.63). Students achieving high self-esteem scores on the 
Personal Skills Map would be described as emotionally stable, assertive, socially bold, forthright, 
self-assured, and relaxed on the 16 PF. 
 
Growth Motivation (GM) 
 
Significant correlations with 16 PF factors C (r = .50), H   (r = .74), and Q4 (r = –.58) are described as 
emotionally stable, uninhibited, secure/serene and tranquil on the 16 PF. 
 
Change Orientation (CO) 
 
Significant correlations with 16 PF factors C (r = –.59), H (r = –.52), O (r = .55) and Q4 (r = .61). High 
scores on the Change Orientation scale of the Personal Skills Map are significantly related to the 16 
PF descriptions—affected by feelings/easily upset, threat sensitive, apprehensive/insecure, and 
tense/frustrated. 
 

        16 PF Scales        

Scales A B C E F G H I L M N O Q1 Q2 Q3 Q4 

Self-Esteem (SE) –.15 –.01 .78 .54 .32 .13 .87 –.08 .32 .13 –.56 –.75 .35 –.41 –.08 –.63 

Growth Motivation (GM) –.07 –.05 .50 .38 .10 .34 .74 –.07 .14 .23 –.35 –.71 .40 –.38 .04 –.58 

Change Orientation (CO) .25 .11 –.59 –.27 –.01 –.22 –.52 .22 –.24 –.19 .36 .55 –.21 .00 –.16 .61 

Assertion (IA) .36 –.06 .49 .35 .60 –.07 .77 .19 .51 –.22 –.44 –.60 .23 –.74 –.01 –.31 

Aggression (IAg) .15 –.09 –.38 .21 –.06 –.54 –.09 .52 .22 .06 –.10 .10 .04 –.03 –.37 .11 

Deference (ID) .12 .03 –.46 –.31 –.04 –.22 –.65 .01 –.25 –.28 .18 .70 –.21 .26 –.10 .52 

Awareness (IAw) –.23 –.04 .57 .37 .17 .04 .60 –.11 .15 .37 –.42 –.72 .26 –.28 .11 –.67 

Empathy (E) –.12 .19 .60 .56 .46 –.03 .70 –.04 .05 .14 –.12 –.26 .11 –.34 –.21 –.26 

Drive Strength (DS) –.01 .11 .46 .23 .25 .38 .52 –.01 .27 –.03 –.44 –.44 .53 –.44 .17 –.43 

Decision Making (DM) –.05 .11 .51 .50 .15 .28 .71 –.16 .34 .12 –.32 –.48 .50 –.27 –.03 –.63 

Time Management (TM) .03 .04 .18 –.07 .08 .55 .23 .11 .13 .01 –.12 –.16 .21 –.04 .39 –.16 

Sales Orientation (SO) –.01 .14 .61 .78 .41 –.08 .82 –.13 .44 .24 –.27 –.50 .43 –.45 –.48 –.50 

Commitment Ethic (CE) –.15 –.02 .37 .45 –.02 .31 .56 –.08 .22 .18 –.29 –.23 .41 –.02 –.03 –.52 

Stress Management (SM) –.35 –.15 .68 .34 .15 –.08 .42 –.03 .32 .20 –.40 –.68 .45 –.50 –.11 –.45 
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Interpersonal Assertion (IA) 
 
Significant correlations with 16 PF factors F (r = .60), H (r = .77), L (r = .51), O (r = –.60), and Q2 (r = 
–.74). High interpersonal assertion scores on the Personal Skills Map are most related to the 16 PF 
factors described as happy-go-lucky/enthusiastic, socially bold, hard to fool, self-assured, and self-
sufficient. 
 
Interpersonal Aggression (IAg) 
 
Significant correlations with the 16 PF factors G (r = –.54) and I (r = .52). High aggression as 
measured by the Personal Skills Map is most related to the 16 PF descriptions—
expedient/disregards rules (weak super ego strength) and sensitive/clinging, over-protected. 
 
Interpersonal Deference (ID) 
 
Significant correlations with the 16 PF factors H (r = –.65), O (r = .70), and Q4 (r = .52). High 
interpersonal deference on the Personal Skills Map is most related to the 16 PF descriptions—
shy/timid/threat-sensitive, apprehensive/self-reproaching/insecure, and tense/ frustrated/overwrought. 
 
Interpersonal Awareness (IAw) 
 
Significant correlations with the 16 PF factors C (r = .57), H (r = .69), O (r = –.72), and Q4 (r = –.67). 
High interpersonal awareness skills as measured by the Personal Skills Map are most related to the 
16 PF descriptions—emotionally stable, uninhibited, self-assured, and relaxed/composed. 
 
Empathy (E) 
 
Significant correlations with the 16 PF factors C (r = .60), E (r = .56), H (r = .70). High empathic skill 
as measured by the Personal Skills Map is most related to the 16 PF descriptions—emotionally 
stable, assertive, and uninhibited. 
 
Drive Strength (DS) 
 
Significant correlations with the 16 PF factors H (r = .52) and Q1 (r = .53). High drive strength on the 
Personal Skills Map is related to the personality descriptions of venturesome and experimenting on 
the 16 PF. 
 
Decision Making (DM) 
 
Significant correlations with the 16 PF factors C (r = .51), E (r = .50), H (r = .71), Q1 (r = .50), and Q4 
(r = –.63). A skilled decision maker as measured by the Personal Skills Map would be described as 
mature, assertive, uninhibited, experimenting, and composed by the 16 PF. 
 
Time Management (TM) 
 
Significantly correlated with the 16 PF factor G (r = .55). Good time management skills as measured 
by the Personal Skills Map would be most related to the personality description of conscientious and 
persistent on the 16 PF. 
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Sales Orientation (SO) 
 
Significant correlations with the 16 PF factors C (r = .61), E (r = .78), H (r = .82), O (r = –.50), and Q4 
(r = –.50). The sales orientation skill as measured by the Personal Skills Map is most related to the 
personality descriptions—emotionally stable, assertive, uninhibited, self-assured, and unfrustrated. 
 
Commitment Ethic (CE) 
 
Significant correlations with the 16 PF factors H (r = .56) and Q4 (r = –.52). High commitment ethic 
skills on the Personal Skills Map are most related to the personality descriptions—venturesome and 
composed—on the 16 PF. 
 
Stress Management (SM) 
 
Significant correlations with the 16 PF factors C (r = .68), O (r = –.68), and Q2 (r = –.50). Skilled 
stress management on the Personal Skills Map is most related to the personality descriptions of 
emotionally stable, self-assured, and self-sufficient. 

 
Eight of the eleven skill areas measured by the Personal Skills Map are significantly correlated to Factor 
C on the 16 PF. Skill strengths on the Personal Skills Map in Self-Esteem, Growth Motivation, 
Interpersonal Assertion, Interpersonal Awareness, Empathy, Decision Making, Sales Orientation, and 
Stress Management are significantly positively correlated with the personality description of emotionally 
stable, mature, faces reality, and calm (high ego strength) on the 16 PF. The Personal Skills Map does 
seem to measure aspects of mental health or healthy personality. 
 
Nine of the eleven skills measured by the Personal Skills Map are significantly correlated to Factor H on 
the 16 PF, and these coefficients were extremely high. Persons scoring high on the skill areas of the 
Personal Skills Map would be described as venturesome, uninhibited, and socially bold on the 16 PF. 
 
Skill strengths on the Personal Skills Map scales of Self-Esteem, Growth Motivation, Interpersonal 
Assertion, Interpersonal Awareness, Sales Orientation, and Stress Management would be significantly 
related to the personality description of self-assured, placid, secure, complacent, and serene attributed to 
Factor O on the 16 PF. 
 
The Personal Skills Map skill strengths on the Self-Esteem, Growth Motivation, Interpersonal 
Awareness, Decision Making, Sales Orientation, and Commitment Ethic scales are significantly related to 
the 16 PF personality description attributed to factor Q4, relaxed, tranquil, unfrustrated, and composed. 
 
The highly significant correlations of the Personal Skills Map scales with various 16 PF scales suggests 
that the two instruments are measuring several related factors. These findings must be considered in light 
of a small sample size (n = 17), and additional research utilizing large samples is needed to further 
establish the relationship of the Personal Skills Map and the 16 PF. 

d.  The Personal Skills Map and the MMPI 
 
The Personal Skills Map measures aspects of healthy personality while the MMPI provides for the 
measurement of pathology. The two instruments were administered to clients voluntarily seeking therapy 
at a private outpatient treatment center. Both the Personal Skills Map and the MMPI were completed in 
separate administrations during the initial week of therapy. 
 
Scale by scale correlations for the Personal Skills Map and the MMPI for this clinical sample are 
presented in Table 11. The magnitude and direction of the obtained correlation coefficients clearly 
indicate that the two instruments do seem to measure very different aspects of mental health. The 
summarized findings that follow are offered as research hypotheses and will need to be clarified by 
additional research with the Personal Skills Map and the MMPI in a clinical setting. 
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TABLE 11 
Scale by Scale Correlations for the Personal Skills Map and The 

Clinical Scales of the MMPI For An In-Therapy Client Sample 

 

    N = 20  p > .05 (r = .44) 
   p > .01 (r = .56) 
 

Self-Esteem (SE) 
 
The Self-Esteem scale on the Personal Skills Map is negatively correlated with all the clinical scales 
on the MMPI with the exception of Hy. The highly significant negative correlations suggest that high 
self-esteem as measured by the Personal Skills Map is related to lower scale elevations on the 
MMPI. The higher the self-esteem on the Personal Skills Map, the lower the level of pathology as 
measured by MMPI scales. Self-Esteem on the Personal Skills Map is highly correlated to the MMPI 
scales Hypochondriasis (r = –.40), Depression (r = –.61), Psychasthenia (r = –.66), Schizophrenia (r = 
–.63), and Social Introversion (r = –.84). 
 
Growth Motivation (GM) 
 
The GM scale of the Personal Skills Map is correlated significantly to the MMPI scales Depression (r 
= –.50). Psychasthenia (r = –.58), Schizophrenia (r = –.61), and Social Introversion  (r = –.65). High 
GM on the Personal Skills Map is related to optimism, self-confidence, and gregariousness as 
measured by the above MMPI scales. 
 
Change Orientation (CO) 
 
The readiness or need for change in current behavior as measured by the CO scale on the Personal 
Skills Map is positively correlated to five of the MMPI scales. High change orientation on the 
Personal Skills Map is highly related to the MMPI scales Hypochondriasis (r = –.51), Depression (r = 
.42), Psychasthenia (r = .63), Schizophrenia (r = .64), and Social Introversion (r = .42). High change 
orientation on the Personal Skills Map is significantly related to personality problems as measured 
by the MMPI in a clinical sample. High change orientation on the Personal Skills Map is significantly 
related to personality problems and might be considered indicative of a need or desire for 
professional help, and further personality assessment may be recommended. 
Interpersonal Assertion (IA) 
 
Skilled interpersonal assertion as measured by the IA scale of the Personal Skills Map is highly 
correlated to the MMPI scales Depression (r = –.43), Psychasthenia (r = –.64), Schizophrenia (r = –
.54), and Social Introversion (r = –.72). High assertion skills on the Personal Skills Map are related 
to lower elevations on the above clinical scales of the MMPI. 
 

Scales HS D Hy Pd MF Pa Pt Sc Ma Si
Self-Esteem (SE) –.40 –.61 .02 –.11 –.29 –.33 –.66 –.63 –.19 –.84
Growth Motivation (GM) –.30 –.50 –.06 .33 .07 –.39 –.58 –.61 –.35 –.65
Change Orientation (CO) .51 .42 .01 .31 .21 .28 .63 .64 .38 .42
Assertion (IA) –.27 –.43 .32 –.03 –.16 –.29 –.64 –.54 –.23 –.72
Aggression (IAg) .18 .19 –.08 .53 –.30 .45 .38 .40 .37 .15
Deference (ID) .08 .28 –.21 –.29 .49 .21 .24 .14 –.19 .54
Awareness (IAw) –.28 –.60 –.02 .03 –.28 –.36 –.52 –.49 –.05 –.85
Empathy (E) –.01 –.24 –.16 –.02 .03 –.01 –.16 –.28 –.07 –.46
Drive Strength (DS) –.14 –.50 –.07 .04 –.11 –.40 –.39 –.27 .04 –.54
Decision Making (DM) .10 –.56 .21 –.05 –.10 –.16 –.17 –.22 .19 –.49
Time Management (TM) .10 –.41 –.01 –.13 .14 –.34 –.12 –.11 .01 –.21
Sales Orientation (SO) .09 –.44 .07 .39 –.26 –.07 –.17 –.07 .46 –.63
Commitment Ethic (CE) –.16 –.45 –.10 –.15 .06 –.46 –.37 –.28 –.04 –.42
Stress Management (SM) –.52 –.33 .04 –.43 –.01 –.17 –.55 –.65 –.54 –.38
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Interpersonal Aggression (IAg) 
 
Interpersonal Aggression on the Personal Skills Map is highly correlated with the MMPI scales 
Psychopathic deviate (r = .53), Paranoia (r = .45), and Schizophrenia (r = .40). High Interpersonal 
Aggression scores on the Personal Skills Map in a clinical sample are related to rebellious, 
resentful, and oversensitive behaviors as measured by the MMPI. 
 
Interpersonal Deference 
 
Interpersonal Deference on the Personal Skills Map is significantly related to the MMPI scales 
Masculinity–Femininity (r = .49) and Social Introversion (r = .54). High deference in interpersonal 
communication on the Personal Skills Map is most related to the MMPI behaviors of passivity and 
social introversion. 
 
Interpersonal Awareness (IAw) 
 
The IAw scale of the Personal Skills Map is significantly related to the MMPI scales Depression (r = 
–.60), Psychasthenia (r = –.52), Schizophrenia (r = –.49), and Social Introversion (r = –.85). The 
magnitude and direction of these correlation coefficients suggest that high levels of skill in 
interpersonal awareness are related to lower elevations on the MMPI scales. 
 
Empathy (E) 
 
Empathic skill on the Personal Skills Map is significantly related to the Social Introversion scale of 
the MMPI (r = –.46). The higher the Empathy skills on the Personal Skills Map, the more social, 
warm, and out-going the person would be described by the MMPI Si scale. 
 
Drive Strength (DS) 
 
Drive Strength on the Personal Skills Map is highly related to the MMPI scales Depression  
(r = –.50), Paranoia (r = –.40), and Social Introversion (r = –.54). High Drive Strength skills on the 
Personal Skills Map are related to lower elevations on the MMPI scales in a clinical sample. 
 
Decision Making (DM) 
 
Decision Making skill on the Personal Skills Map is significantly related to the MMPI scales 
Depression (r = –.56) and Social Introversion (r = –.49). The higher the Decision Making skill on the 
Personal Skills Map, the lower the elevations on the Depression and Social Introversion scales of 
the MMPI for clinical sample. 
 
Time Management (TM) 
 
Time Management skill on the Personal Skills Map is highly related to the Depression scale 
(r = –.41) of the MMPI in a clinical sample. Clients with good time management skill on the Personal 
Skills Map achieved lower elevations on the Depression scale of the MMPI. 
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Sales Orientation (SO) 
 

The SO scale of the Personal Skills Map is highly related to the MMPI scales Depression  
(r = –.44), Psychopathic deviate (r = .39), Hypomania (r = .46), and Social Introversion 
(r = –.63). High Sales Orientation skills on the Personal Skills Map are most related to the MMPI 
descriptions of enthusiastic, outgoing and social, energetic, and warm and gregarious. 
 
Commitment Ethic (CE) 
 

Commitment Ethic skill on the Personal Skills Map is highly related to the MMPI scales Depression 
(r = –.45), Paranoia (r = –.46), and Social Introversion (r = –.42). High Commitment Ethic scores on 
the Personal Skills Map are related to lower elevations on the MMPI scales in a clinical sample. 
 
Stress Management (SM) 
 

The skill to handle personal stress and anxiety (SM) on the Personal Skills Map is highly related to 
the MMPI scales Hypochondriasis (r = –.52), Psychopathic deviate (r = –.43), Psychasthenia (r = –
.55), Schizophrenia (r = –.65) and Hypomania (r = –.54). The magnitude and direction of these 
obtained correlations strongly suggest that the skill to handle personal stress and anxiety as 
measured by the Personal Skills Map is directly related to lower elevations on the major clinical 
scales of the MMPI. High stress management skills on the Personal Skills Map are counter-
indicative of many pathological signs on the MMPI. 

 
The relationship of Personal Skills Map and MMPI scales in a clinical setting is being continuously 
researched, and large sample studies will be completed to verify or challenge these initial findings. The 
Personal Skills Map and the MMPI seem to measure different aspects of mental health. The magnitude 
of the obtained correlation coefficients suggests that regression equations can be developed to accurately 
predict MMPI scores from the skill profiles obtained on the Personal Skills Map. The Personal Skills 
Map may prove to be a valuable personality assessment instrument in a clinical setting. 

6.  Reliability of the Personal Skills Map 
 

Test–retest reliability coefficients have been obtained for Personal Skills Map scales based on an 
undergraduate college student sample (N = 24), and these data are presented in Table 12. The Personal 
Skills Map was administered to this sample twice with one week separating the first and second 
administration. 

TABLE 12 
Test–Retest Reliability Coefficients for the Personal Skills Map 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 N = 24 

Personal Skills Map Scales Symbol Test–Retest Reliability 
  Self-Esteem SE .86 

  Growth Motivation GM .79 

  Change Orientation CO .86 

  Interpersonal Assertion IA .77 

  Interpersonal Aggression IAg .90 

  Interpersonal Deference ID .68 

  Interpersonal Awareness IAw .76 

  Empathy E .64 

  Drive Strength DS .77 

  Decision Making DM .69 

  Time Management TM .77 

  Sales Orientation SO .94 

  Commitment Ethic CE .78 

  Stress Management SM .83 
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Reliability coefficients for the Personal Skills Map scales ranged from .64 on the Empathy (E) scale to 
.94 on the Sales Orientation  (SO) scale. The obtained reliability coefficients for the Personal Skills Map 
scales are well within acceptable limits for behavioral science research. 
 
The measurement provided by the Personal Skills Map is related to factors (skills) which can be 
influenced by education, training, and practice. Personal skills may be influenced by a variety of 
intervention procedures, and this factor needs to be considered when reliability of measurement on the 
Personal Skills Map is questioned. Personal Skills, as measured by the Personal Skills Map, may not 
remain "stable" over long periods of time. 

7.  Faking a Good Impression on the Personal Skills Map 
 
When used for purposes indicated by the authors or in individual counseling or therapeutic situations, 
faking a good impression on the Personal Skills Map would not likely occur. The Personal Skills Map 
should not be used for unobtrusive assessment purposes. The items on the Personal Skills Map reflect 
a socially desirable trait, "mental health," and responses to the Personal Skills Map can be deliberately 
faked. 
 
A research study was completed to illustrate the results of taking the Personal Skills Map under "normal" 
and "faked good" instructions. These data are presented in Table 13. All scales on the Personal Skills 
Map can be significantly influenced by the "set" of the Personal Skills Map administration. 
 
Students given the instructions to make the best possible impression on the Personal Skills Map could 
significantly raise their scores on every scale to make a good (or skilled) impression. When given under 
normal instructions, the Personal Skills Map should provide valuable information for persons "honestly" 
and objectively completing the self-assessment. 
 

TABLE 13 
Means, Standard Deviations, and t Ratios for a 

Research Sample Completing the Personal Skills Map Under “Normal” 
and “Fake Good” Instructions 

   N = 47*              p > .01 = 2.7 

 

  Normal Instructions        Fake Good 

Personal Skills Map 
Scales 

Symbol Mean S.D. Mean S.D. t  ratios 

Self-Esteem SE 101.2 18.4 128.9 15.0 7.9*
Growth Motivation GM 27.9 4.9 33.4 4.5 5.5*

Change Orientation CO 9.4 4.7 3.3 3.6 –7.0*

Interpersonal Assertion IA 27.3 6.9 37.1 6.9 6.8*

Interpersonal Aggression IAg 8.3 5.8 5.2 5.4 –2.7*

Interpersonal Deference ID 18.6 7.5 10.0 8.8 –5.0*

Interpersonal Awareness IAw 17.8 4.6 22.4 3.2 5.6*

Empathy E 19.4 4.4 22.4 2.9 4.0*

Drive Strength DS 41.7 6.9 52.3 7.8 6.9*

Decision Making DM 15.4 4.2 21.7 3.6 7.7*

Time Management TM 16.1 4.1 22.3 3.5 7.8*

Sales Orientation SO 14.8 4.9 21.9 3.6 8.0*

Commitment Ethic CE 18.2 3.6 22.0 3.0 5.4*

Stress Management SM 36.6 10.1 48.0 7.1 6.2*
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D.  General Interpretation of the Personal Skills Map 
 
The Personal Skills Map provides an objective self-assessment of 11 skill areas. In addition, the 
Interpersonal Assertion, Aggression, and Deference scales may be interpreted as a description of a 
person's primary and secondary communication style. The Change Orientation scale provides an 
estimate of a person's motivation to make changes in the 11 skill areas measured by the Personal Skills 
Map. 
 
Basic research on the Personal Skills Map has indicated that the 11 skill areas individually contribute to 
an overall personal skill factor, and that all 11 skill scales are positively correlated. The Interpersonal 
Aggression, Interpersonal Deference, and Change Orientation scales are negatively correlated to 
personal skills as measured by the Personal Skills Map and may be viewed as problematic indicators. 
 
An interpretive guide to the Personal Skills Map has been developed and is included in Section F for 
easy access and reference purposes. The interpretive guide is research-based and may be used as a 
guideline for individual or group interpretation of the Personal Skills Map. This descriptive guide is 
printed on the back of the computerized profile to facilitate user understanding and interpretation of 
Personal Skills Map results. 

1.  Counseling Interpretations of the Personal Skills Map 
 
When raw scores have been plotted on the profile sheet, they form a Person Map that can be used for 
individual or group interpretation of the Personal Skills Map. Raw scores achieved on each scale of the 
Personal Skills Map by the normal adult group were converted to a standard score distribution with a 
mean of 50 and a standard deviation of 10. 
 
Figure 4 presents the mean profiles of research groups designated as professional helpers, normal 
adults, and in-therapy. Professional helpers achieved a significantly higher profile on all Personal Skills 
Map skill scales when compared to the in-therapy group. 
 
Basic research, as well as clinical experience with the Personal Skills Map, indicates that clients 
beginning therapy tend to obtain a characteristic profile pattern. To strengthen profile interpretation of the 
Personal Skills Map in a clinical setting, additional data were collected to determine the self-assessed 
skill patterns of persons beginning therapy. 
 
During 1979, the Personal Skills Map was administered to a research group (N = 80) of clients 
beginning therapy. The Personal Skills Map was individually administered after the client had completed 
an initial interview with a psychologist. These data were collected during the first week of therapy, and all 
persons included in the study were voluntarily seeking professional counseling at either a private out-
patient treatment facility or a university counseling center. The Personal Skills Map was administered 
under standard conditions and was included in the assessment battery normally used by the individual 
psychologist. 
 
The data have been summarized in Table 14 to compare  the Personal Skills Map scale means of the 
normal adult (N = 359) and in-therapy (N = 80) group. A review of Table 14 indicates that persons 
beginning therapy tend to achieve a characteristic Personal Skills Map profile. 
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TABLE 14 
A Comparison of Personal Skills Map Scales, Means, and Standard Deviations for 

Normal Adult and Clinical (In-Therapy) Samples 
 

 

 

TABLE 15 
Intercorrelational Matrix for the Personal Skills Map for 

a Clinical (In-Therapy) Sample 

Correlations are based on a research sample of 80 (Nelson and Low, 1979)  p > .05 (r = .22) 
   p > .01 (r = .29) 
 
The Personal Skills Map profile of an in-therapy client sample would be characterized by (1) low Self-
Esteem and Growth Motivation scores, (2) primary communication styles of Deference or Aggression with 
low Assertive skills, (3) low Interpersonal Awareness scores, and (4) low self-assessed skills in Drive 
Strength, Decision Making, and Stress management. High Change Orientation scores are also 
characteristic of persons beginning therapy. 
 
Persons who have extremely low self-assessed skills and significantly high scores on the Deference, 
Aggression, or Change Orientation scales of the Personal Skills Map are experiencing a great deal of 
personal stress and dissatisfaction with current behavior. This profile pattern on the Personal Skills Map 
would suggest the need for skill-building experiences and/or counseling. In a clinical setting, extremely 

  Normal Adult (N = 359) In-Therapy (N = 80) Mean
Scale Symbol Mean S. D. Mean S. D. Difference
Self-Esteem SE 98.8 18.3 77.2 16.4 21.6
Growth Motivation GM 27.3 5.9 20.6 5.8 6.7
Change Orientation CO 9.4 4.9 15.3 3.9 5.9
Assertion IA 27.4 7.5 20.3 6.9 7.1
Aggression IAg 8.4 5.7 11.1 5.7 2.7
Deference ID 19.1 8.7 26.6 8.8 7.5
Awareness IAw 17.2 4.3 13.9 4.4 3.3
Empathy E 19.0 4.4 17.1 4.8 1.9
Drive Strength DS 41.2 8.3 35.3 8.7 5.9
Decision Making DM 15.1 4.6 11.2 4.4 3.9
Time Management TM 16.5 4.7 13.9 4.5 2.6
Sales Orientation SO 13.7 4.7 10.8 4.7 2.9
Commitment Ethic CE 18.8 3.8 15.8 4.1 3.0
Stress Management SM 35.5 10.6 24.9 10.4 10.6

Scale Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .70 –.58 .63 .02 –.61 .65 .28 .50 .59 .33 .56 .53 .47 

Growth Motivation GM  –.45 .45 –.12 –.29 .58 .38 .46 .44 .52 .36 .52 .48 

Change Orientation CO   –.38 .10 .38 –.32 .01 –.20 –.35 –.31 –.20 –.30 –.47 

Assertion IA    –.15 –.57 .53 .27 .49 .44 .28 .47 .44 .36 

Aggression IAg     –.32 –.03 –.29 .11 .07 .06 .20 –.11 –.28 

Deference ID      –.50 .05 –.37 –.49 –.19 –.59 –.30 –.22 

Awareness IAw       .47 .52 .51 .44 .62 .46 .23 

Empathy E        .33 .20 .27 .26 .28 .14 

Drive Strength DS         .57 .63 .50 .77 –.10 

Decision Making DM          .45 .56 .55 .17 

Time Management TM           .24 .61 .11 

Sales Orientation SO            .50 –.01 

Commitment Ethic CE             –.04 

Stress Management SM              
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low scores on a Personal Skills Map profile may be taken as an indication of the need for further 
personality assessment. 
 
To determine the interrelationship of the Personal Skills Map scales in a clinical setting, an 
intercorrelational matrix was developed for the in-therapy research group. These data are presented in 
Table 15. The highly significant relationships of the skill scales further indicate that the Personal Skills 
Map is measuring a related factor. 

2.  Mapping Specific Intervention Strategies 
 
One of the major advantages of the Personal Skills Map is that the scales can be directly related to 
specific skill-building or personal growth experiences. The Personal Skills Map was developed to 
provide a positive and pragmatic approach to assessment built on a growth or health model. In a clinical 
setting, persons beginning therapy can be referred to a variety of life skills-training activities to positively 
impact personal change and growth. 
 
Assertive communication skills, decision making, personal motivation and goal setting, and positive stress 
management workshops are examples of intervention activities that are directly related to Personal 
Skills Map scales. These skill-building activities are an excellent supplement to individual or group 
counseling. 
 
A research-based profile interpretation is being developed for the Personal Skills Map. This 
computerized, clinical profile will be available to IDHR consultants and professionals, and additional large 
scale studies will be completed to strengthen the use of the Personal Skills Map in clinical settings. 



 

43 
 

E.  Personal Skills Map Research and Application Areas  
 
This section of the manual illustrates how the Personal Skills Map and Personal Skills Map–A are 
being used in specific settings. It is not possible in this brief format to illustrate the current use and 
application of Personal Skills Mapping in a detailed manner. The projects cited were chosen to illustrate 
the diversity of Personal Skills Map applications and the potential uses of the instrument for research, 
program development, and needs assessment. The areas of current application are not inclusive, but 
rather are suggestive of the potential uses of Personal Skills Mapping and the Personal/Life Skills Model 
for personal and professional effectiveness. 
 
The Personal Skills Map provides an integrative and research-based model that lends itself to a variety 
of theoretical persuasions. Regardless of your personal orientation to education, counseling, or consulting 
and training, the Personal Skills Map provides a positive, self-assessment approach for personalizing 
learning experiences in a variety of settings. The sections that follow may suggest ideas to you, and we 
invite your feedback regarding future research and application projects with the Personal Skills Map. 

1.  Community College Education 
 
The Personal Skills Map was first introduced to professionals in human development education and 
counseling at Richland College in the Dallas County Community College District in a professional 
development workshop led by Darwin B. Nelson. Keith Taylor directed a year–long research and 
application project with the Personal Skills Map at Richland College of the Dallas County Community 
College District during 1978–79. 
 
At the community college level, the Personal Skills Map has been used as; (1) an assessment 
technique for human development education and as a basis for establishing teaching priorities in human 
development classes, (2) a tool for individual counseling and career/life planning, (3) an assessment 
technique for formulating staff and professional development programs, (4) a research tool to 
demonstrate program accountability for human development classes, (5) and an assessment technique 
for establishing skill-training experiences for community college students. 
 
The Personal Skills Map is currently being used in a similar manner at Belleville Area College in Illinois, 
and several research and application projects have been developed and implemented at the community 
college level. One project involves the use of the Personal Skills Map as a research and instructional 
tool in a police academy training program. Professionals have been involved in the development of the 
skills-training experiences for police education using the Personal Skills Model. 
 
Brookhaven College in Dallas has used the Personal Skills Map on a large scale basis for a variety of 
educational, counseling, and skills-training programs. Richland and Brookhaven in Dallas and Belleville 
Area College in Illinois have demonstrated college-wide interest in the Personal Skills Map at the 
community college level. Major Personal Skills Map research studies are being conducted that involve 
college-wide use of the Personal Skills Map as a student retention model. 
 
The Personal Skills Map has been used as a basis for instruction in a number of human development 
courses during 1979-81. A handbook of specific activities and exercises related to Personal Skills Map 
scales was developed to improve the learning experiences of students in these classes. Professionals at 
a number of community colleges have successfully applied Personal Skills Mapping in a variety of 
instructional programs and are involved in every level of application. 
 
A large number of professional counselors and educators at community colleges across the United States 
have completed professional-level workshops in the Personal Skills Map and are familiar with the 
authors' model of Personal Skills Mapping. 
We maintain a cumulative data base for on-going research projects with the Personal Skills Map. 
Descriptive data for community college students who have completed the Personal Skills Map have 
been summarized in Tables 16 and 17. Means and standard deviations for a community college sample 
have been presented in Table 16. Table 17 presents an intercorrelational matrix for Personal Skills Map 
scales in this community college sample. 
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TABLE 16 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Community College Sample 

 
Note: Sample includes community college students from Richland, Brookhaven, Mountain View, and 

Eastfield of the Dallas County Community College System, Austin Community College, and 
Belleville Area College in Illinois. 

 

TABLE 17 
Intercorrelational Matrix for the Personal Skills Map Scales in a Community College Sample 

Personal Skills Map 
Scale 

Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .78 –.73 .77 -.18 -.68 .74 .42 .70 .74 .52 .73 .60 .51 

Growth Motivation GM  –.63 .64 –.30 –.52 .71 .50 .69 .65 .56 .60 .66 .49 

Change Orientation CO   .58 .21 .57 –.59 –.28 –.54 –.61 –.49 –.55 –.48 –.52 

Interpersonal Assertion IA    .20 –.69 .65 .39 .60 .62 .43 .64 .50 .40 

Interpersonal Aggression IAg     .06 –.20 –.29 –.16 –.08 –.15 –.05 –.20 –.33 

Interpersonal Deference ID      –.53 –.20 –.42 –.54 –.30 –.54 –.34 –.42 

Interpersonal Awareness IAw       .57 .60 .63 .46 .76 .55 .38 

Empathy E        .37 .36 .27 .52 .45 .17 

Drive Strength DS         .69 .67 .61 .76 .24 

Decision Making DM          .58 .68 .63 .31 

Time Management TM           .41 .70 .19 

Sales Orientation SO            .54 .25 

Commitment Ethic CE             .21 

Stress Management SM              

Correlations are based on a research sample of 714 (Nelson and Low, 1980). 
 
Because the Personal Skills Map was first introduced at Richland College of the Dallas County 
Community College District, the initial acceptance and use of the instrument during the first two years was 
greatest among community college educators and counselors. In the sections that follow, the activities of 
IDHR consultants in a variety of settings have been described to illustrate potential uses of the Personal 
Skills Map. 

Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 97.60 19.39 
 Growth Motivation GM 26.68 5.69 

 Change Orientation CO 10.52 5.09 

 Interpersonal Assertion IA 28.68 8.60 

 Interpersonal Aggression IAg 9.08 5.86 

 Interpersonal Deference ID 18.88 8.85 

 Interpersonal Awareness IAw 17.07 4.47 

 Empathy E 19.02 4.47 

 Drive Strength DS 39.89 8.95 

 Decision Making DM 14.99 4.73 

 Time Management TM 15.25 5.09 

 Sales Orientation SO 14.17 4.91 

 Commitment Ethic CE 17.92 4.04 

 Stress Management SM 34.07 9.98 

N = 714    
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2. College and University Education 
 
The Personal Skills Map was first introduced at the university level by Dr. Darwin Nelson in a doctoral 
seminar for graduate students in counseling and marriage and family therapy at East Texas State 
University. Doctoral level research with the Personal Skills Map has been approved in several 
institutions, and the results of some of the completed studies have been presented in the Research 
Section of this manual. 
 
College counseling staffs have found the Personal Skills Map useful for (1) individual counseling, (2) a 
framework for personalizing skills-training groups, (3) an assessment and skills model for leadership 
training (Marvarene Oliver), (4) and a general assessment approach to identify personal skill needs of 
students. 
 
The Personal Skills Map provides a positive approach to faculty and staff development at the college 
level. Faculty members at several institutions are exploring the use of the Personal Skills Map as a 
framework for establishing skills-training experiences for students in teacher education, and as a program 
development model for adult and community education. 
 
Research and application projects with the Personal Skills Map are needed to establish the appropriateness 
of the instrument in areas such as orientation, career/life planning, re-entry programs, and continuing 
education. Consultants have found the Personal Skills Map to be a positive model for counseling and skills-
training seminars for women in the areas of assertive training, stress management, and career/life planning. 
Counselor educators have found the Personal Skills Map useful as a teaching and counseling model for the 
development of personal skills. 

3.  Secondary Education 
 
The Personal Skills Map–A was developed for use with secondary school students and has been used 
effectively in grades 7 through 12. The Personal Skills Map–A provides a needs assessment approach 
for establishing proactive counseling intervention programs based on identified skill needs. The Personal 
Skills Map–A is a positive assessment approach in individual counseling and serves as an instructional 
and counseling tool for career/life planning programs at the secondary level. 
 
The Personal Skills Map is being used as an assessment and skill-building model for teacher 
development programs. Consultants have conducted professional development seminars for teachers 
and administrators in secondary schools, and the Personal Skills Map is used to identify skill needs of 
beginning and experienced teachers. 
 
Research and application projects with the Personal Skills Map–A are being conducted at secondary 
schools to further validate the instrument and to obtain feedback from professional educators, counselors, 
and administrators to improve and strengthen the Personal Skills Model. Research and application 
projects coordinated by the authors are in progress at high schools in Freer (small rural), Tuloso–Midway 
(suburban), and the Richardson Independent School District (large metropolitan). These Texas high 
schools have been piloting the use of the Personal Skills Map–A, and are participating in large scale 
research and application projects. 
 
The Personal Skills Map was introduced in Freer Independent School District as an approach to 
professional development for teachers and aides. All teachers and aides completed the Personal Skills 
Map, and results were interpreted in a day long professional development program which included priority 
skills-training experiences identified in the assessment. 
Individual Personal Skills Map profiles provided a personalized view of skill levels for the professional 
development workshop. The workshop also served the purpose of introducing the school's professional 
staff to the Personal Skills Map and the Personal Skills Model for skills-training experiences and 
counseling at the secondary level. 
 
Means and standard deviations for a group of teachers and aides have been presented in Table 18. 
Table 19 presents an intercorrelational matrix of Personal Skills Map scales in this sample. 
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TABLE 18 

Personal Skills Map Scales, Means, and Standard Deviations 
for Teachers and Aides 

 

TABLE 19 
Intercorrelational Matrix for the Personal Skills Map Scales in a Research Sample 

of Teachers and Teachers’ Aides 
 

Correlations are based on a research sample of 70 (Nelson and Low, 1980). 

 
Professional counselors at Tuloso–Midway Independent School District are piloting the use of the 
Personal Skills Map–A in a research and application project with high school students. In this study, the 
Personal Skills Map–A was administered to two groups of sophomores in a pre-post design. Personal 
skills-training experiences were designed based on the Personal Skills Map results and are being 
provided to the experimental group in a semester long program. Correlational analysis will be used to 
establish the relationship of Personal Skills Map scales to (1) demonstrated academic achievement, (2) 
self and teacher ratings of personal skills, (3) scores obtained on the Minnesota Counseling Inventory and 
the adolescent version of the 16 PF, and (4) standardized achievement test scores. 
 

Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 105.09 16.33 
 Growth Motivation GM 28.83 5.24 

 Change Orientation CO 7.84 4.14 

 Interpersonal Assertion IA 29.57 7.89 

 Interpersonal Aggression IAg 7.53 5.09 

 Interpersonal Deference ID 18.01 8.74 

 Interpersonal Awareness IAw 18.89 3.82 

 Empathy E 19.96 3.64 

 Drive Strength DS 44.17 7.17 

 Decision Making DM 16.33 3.98 

 Time Management TM 17.40 3.82 

 Sales Orientation SO 15.49 6.70 

 Commitment Ethic CE 19.90 5.15 

 Stress Management SM 38.04 9.96 

N = 70  

Scale Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .72 –.67 .57 –.15 –.65 .70 .54 .80 .74 .40 .67 .49 .38 

Growth Motivation GM  –.63 .43 –.16 –.47 .45 .39 .53 .52 .33 .50 .31 .38 

Change Orientation CO   –.37 .17 .59 –.52 –.41 –.49 –.57 –.47 –.49 –.31 –.48 

Interpersonal Assertion IA    –.12 –.60 .50 .27 .47 .47 .13 .45 .37 .19 

Interpersonal Aggression IAg     .08 –.06 –.26 –.11 –.08 –.05 –.02 –.05 –.39 

Interpersonal Deference ID      –.52 –.28 –.50 –.50 –.34 –.56 –.44 –.25 

Interpersonal Awareness IAw       .70 .64 .66 .43 .67 .48 .29 

Empathy E        .43 .48 .33 .49 .35 .33 

Drive Strength DS         .68 .46 .71 .60 .08 

Decision Making DM          .48 .66 .51 .28 

Time Management TM           .36 .44 .08 

Sales Orientation SO            .82 .25 

Commitment Ethic CE             .11 

Stress Management SM              
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Large scale research projects with the Personal Skills Map–A are being designed to further establish the 
efficacy of the instrument as an instructional counseling and needs assessment approach in secondary 
education. 
 
Table 20 presents Personal Skills Map–A scale means and standard deviations for a sample of 
secondary students. Table 21 presents an intercorrelational matrix of Personal Skills Map–A scales for 
the sample. 

TABLE 20 
Personal Skills Map–A Scale, Means, and Standard Deviations 

for a Research Sample of Secondary Students 

TABLE 21 
Intercorrelational Matrix for the Personal Skills Map–A Scales 

for Secondary Students 

Correlations are based on a research sample of 53 (Nelson and Low, 1980). 

Personal Skills Map–A Scale Symbol Mean S.D. 

 Self-Esteem SE 92.08 13.18 
 Growth Motivation GM 24.96 4.37 

 Change Orientation CO 11.00 4.12 

 Interpersonal Assertion IA 26.04 6.25 

 Interpersonal Aggression IAg 10.72 5.04 

 Interpersonal Deference ID 18.25 6.17 

 Interpersonal Awareness IAw 15.25 3.99 

 Empathy E 15.87 4.18 

 Drive Strength DS 33.49 7.01 

 Decision Making DM 12.98 3.75 

 Time Management TM 12.32 3.87 

 Sales Orientation SO 12.55 3.65 

 Commitment Ethic CE 15.25 3.55 

 Stress Management SM 36.57 7.98 

N = 53 

Scale  Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .58 –.67 .54 –.20 –.48 .59 .17 .22 .39 .15 .40 .41 .40 

Growth Motivation GM  –.37 .44 –.39 –.44 .56 .31 .40 .44 .39 .42 .58 .38 

Change Orientation CO   –.30 .17 .40 –.36 .03 –.19 –.42 –.18 –.26 –.24 –.52 

Interpersonal Assertion IA    –.19 –.32 .42 .38 .21 .31 .15 .57 .31 .20 

Interpersonal Aggression IAg     .27 –.31 –.28 –.08 –.21 –.19 –.11 –.14 –.48 

Interpersonal Deference ID      –.36 –.15 –.16 –.17 –.23 –.33 –.18 –.30 

Interpersonal Awareness IAw       .43 .21 .56 .16 .65 .44 .28 

Empathy E        .41 .45 .38 .60 .56 .01 

Drive Strength DS         .32 .59 .45 .69 .04 

Decision Making DM          .50 .52 .55 .18 

Time Management TM           .41 .68 .13 

Sales Orientation SO            .60 .13 

Commitment Ethic CE             .20 

Stress Management SM              
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Richardson Independent School District was the first large metropolitan school to pilot the use of the 
Personal Skills Map. As a beginning step in district wide use of the Personal Skills Map, all R.I.S.D. 
professional counselors completed the instrument as a basis for a staff development program in Personal 
Skills Mapping. Selected groups of students completed the Personal Skills Map–A for initial norming of 
the instrument, and counselors and administrators were introduced to the Personal Skills Model in 
professional development workshops conducted by Keith Taylor. Dr. Bob Percival, Director of Counseling 
and Guidance at R.I.S.D., can provide additional information regarding Personal Skills Mapping as a 
secondary counseling model. 
 
Table 22 provides Personal Skills Map scale means and standard deviations for a group of professional 
counselors. Table 23 presents an intercorrelational matrix for Personal Skills Map scales in this research 
sample of secondary counselors. 

TABLE 22 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of Professional Counselors 

TABLE 23 
Intercorrelational Matrix for Personal Skills Map Scales in a Research 

Sample of Secondary Counselors 
Personal Skills Map 
Scale 

 Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .73 –.63 .73 –.21 –.62 .61 .50 .67 .58 .37 .58 .58 .50 

Growth Motivation GM  –.41 .52 –.33 –.36 .68 .62 .51 .46 .30 .38 .67 .49 

Change Orientation CO   –.46 .34 .37 –.39 –.24 –.45 –.44 –.28 –.33 –.35 –.48 

Interpersonal Assertion IA    –.24 –.54 .49 .34 .57 .46 .41 .34 .40 .45 

Interpersonal Aggression IAg     .15 –.14 –.21 –.08 –.02 –.01 .14 –.04 –.55 

Interpersonal Deference ID      –.36 –.18 –.35 –.49 –.28 –.41 –.33 –.36 

Interpersonal Awareness IAw       .71 .46 .38 .21 .57 .51 .32 

Empathy E        .32 .26 .13 .49 .51 .14 

Drive Strength DS         .60 .55 .52 .72 .14 

Decision Making DM          .48 .51 .62 .16 

Time Management TM           .10 .51 .13 

Sales Orientation SO            .50 .06 

Commitment Ethic CE             .06 

Stress Management SM              

Correlations are based on a research sample of 80 (Nelson and Low, 1980). 

 Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 114.79 12.35 
 Growth Motivation GM 30.95 3.70 

 Change Orientation CO 6.32 3.96 

 Interpersonal Assertion IA 34.45 5.41 

 Interpersonal Aggression IAg 7.33 5.24 

 Interpersonal Deference ID 12.58 7.03 

 Interpersonal Awareness IAw 20.36 2.97 

 Empathy E 20.79 3.35 

 Drive Strength DS 47.53 6.68 

 Decision Making DM 18.68 3.93 

 Time Management TM 18.16 4.14 

 Sales Orientation SO 17.80 3.97 

 Commitment Ethic CE 20.95 2.81 

 Stress Management SM 39.76 9.62 
N = 80    
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4.  Counseling and Clinical Applications 
 
The Personal Skills Map has been used on an experimental/research basis in the areas of counseling 
and clinical psychology since 1977. Darwin Nelson has used the Personal Skills Map as a private 
practice model, and the results have been used to establish skills-training experiences for individuals and 
groups as well as an assessment approach for individual, couple, and family therapy. 
 
The Personal Skills Map has been used as an assessment tool for establishing skills-training priorities in 
human effectiveness classes, weight control programs, and phobia clinics. Clinical psychologists have 
used the Personal Skills Map as a supplemental assessment tool in formulating individual treatment 
priorities, and as a positive model for growth oriented seminars and workshops for clients. 
 
The Personal Skills Map–A provides an assessment and skills-training model for working with 
adolescents in a semi-structured group approach. Adolescents can relate and respond favorably to skills-
training experiences in assertive communication, conflict resolution, career/life planning, and stress 
management. Large scale research projects with adolescents in clinical in-patient, out-patient therapy and 
school settings are in progress to further strengthen and validate the Personal Skills Map–A. As results 
from these studies are available, they will be abstracted and published in the Personal Skills Map 
Handbook of Research. 
 
The Personal Skills Map is being used as an assessment approach and skills-training model in a treatment 
program for alcoholics. In this program, the Personal Skills Map is being administered in a pre-post design. 
Pre-assessment results with the Personal Skills Map are used to personalize skill-training experiences for 
different treatment groups. After medical, psychological, and skills-training interventions have been 
completed, the post-administration of the Personal Skills Map is being used to determine changes in self-
perceptions of patients completing the rehabilitation program. 
 
Well-controlled research studies in clinical treatment settings are needed to Validate the Personal Skills 
Map and establish the effectiveness of a skills-training model in the treatment of addictive disorders. In its 
present form, the Personal Skills Map cannot be appropriately used as a traditional diagnostic 
instrument. The Personal Skills Map–C (counseling and research form) is being developed by the 
authors for clinical, counseling, and research purposes. The Personal Skills Map–C will be introduced to 
professionals when research and validation studies have been completed in clinical settings. (1984). 
 
In the tables that follow, descriptive data for all Personal Skills Map scales with a variety of clinical 
samples have been presented. The Personal Skills Map provides valuable information for therapists and 
clients in the critical stages of treatment. Table 24 provides Personal Skills Map scale means and 
standard deviations for a clinical, outpatient sample. Table 25 presents an intercorrelational matrix of 
Personal Skills Map scales for this sample. 
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TABLE 24 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Clinical (In-Therapy) Sample 

 
Note: All persons included in the sample completed the Personal Skills Map after an initial interview 

with a therapist. The Personal Skills Map was administered during the initial week of therapy, 
and persons included were voluntarily seeking therapy in a private, outpatient facility. 

 

TABLE 25 
Intercorrelational Matrix for the Personal Skills Map Scales in a Clinical 

(In-Therapy) Research Sample 

Personal Skills Map 
Scale 

Symbol 2 3 4 5 6 7 8 9 10 11 12 13 14 

Self-Esteem SE .77 –.60 .71 –.09 –.59 .74 .37 .59 .65 .34 .64 .56 .43 

Growth Motivation GM  –.52 .60 –.17 –.38 .66 .47 .58 .50 .48 .46 .60 .46 

Change Orientation CO   –.53 .24 .48 –.42 –.13 –.33 –.43 –.38 –.32 –.35 –.48 

Interpersonal Assertion IA    –.25 –.57 .61 .36 .51 .49 .30 .50 .41 .44 

Interpersonal Aggression IAg     –.17 –.14 –.28 –.09 .00 –.07 .06 –.10 –.33 

Interpersonal Deference ID      –.49 –.04 –.34 –.58 –.20 –.58 –.30 –.25 

Interpersonal Awareness IAw       .54 .45 .57 .37 .69 .45 .37 

Empathy E        .35 .27 .21 .37 .32 .16 

Drive Strength DS         .51 .58 .44 .77 .06 

Decision Making DM          .45 .68 .54 .17 

Time Management TM           .26 .63 .15 

Sales Orientation SO            .47 .12 

Commitment Ethic CE             .02 

Stress Management SM              

Correlations are based on a research sample of 148 (Nelson and Low, 1980).  

 
In addition to its use as a positive assessment model in clinical populations, the Personal Skills Map has 
been used to design skills-training experiences for alcohol treatment programs, weight control classes, 
and phobia clinics. Descriptive data for these groups have been presented in Tables 26–28. 

 
 

Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 83.10 20.16 
 Growth Motivation GM 22.34 6.28 
 Change Orientation CO 14.20 4.28 
 Interpersonal Assertion IA 22.79 7.81 
 Interpersonal Aggression IAg 10.39 6.12 
 Interpersonal Deference ID 24.62 8.61 
 Interpersonal Awareness IAw 14.82 4.77 
 Empathy E 17.91 4.65 
 Drive Strength DS 36.83 9.34 
 Decision Making DM 12.30 5.09 
 Time Management TM 13.94 4.84 
 Sales Orientation SO 11.89 5.11 
 Commitment Ethic CE 16.45 4.16 
 Stress Management SM 26.70 10.62 
N = 148 
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TABLE 26 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Weight Control Group 

 
Note:  Persons included were voluntarily attending a weigh control program stressing personal skills 

development. 
 

TABLE 27 
Personal Skills Map Scales, Means, and Standard Deviations 

for an In-Patient Alcoholic Sample 

 

 Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 87.54 24.49 
 Growth Motivation GM 22.14 6.59 

 Change Orientation CO 12.86 5.92 

 Interpersonal Assertion IA 23.35 10.89 

 Interpersonal Aggression IAg 9.59 7.29 

 Interpersonal Deference ID 23.24 10.75 

 Interpersonal Awareness IAw 14.81 6.26 

 Empathy E 16.62 6.76 

 Drive Strength DS 35.38 11.33 

 Decision Making DM 14.22 6.07 

 Time Management TM 12.70 5.44 

 Sales Orientation SO 12.22 5.95 

 Commitment Ethic CE 16.49 4.96 

 Stress Management SM 28.70 13.56 

N = 37 (Nelson, 1980). 

 Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 90.08 20.23 

 Growth Motivation GM 23.95 5.47 

 Change Orientation CO 12.15 4.98 

 Interpersonal Assertion IA 26.68 9.56 

 Interpersonal Aggression IAg 8.23 5.13 

 Interpersonal Deference ID 20.75 8.97 

 Interpersonal Awareness IAw 16.90 4.52 

 Empathy E 19.25 3.83 

 Drive Strength DS 36.60 9.76 

 Decision Making DM 14.50 5.35 

 Time Management TM 14.18 4.73 

 Sales Orientation SO 13.28 5.16 

 Commitment Ethic CE 17.35 4.32 

 Stress Management SM 32.60 11.46 

N = 40 (Nelson, 1980)
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TABLE 28 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of Mixed Phobias 

 
The authors may be contacted directly by professionals interested in research and application projects 
with the Personal Skills Map in clinical settings. Additional data on clinical populations will be provided to 
professionals as they become available. 

5.  Business/Industry Consulting and Skills Training 
 
The Personal Skills Map is being used as a positive approach to individual and group assessment in 
business, industrial, and agency settings. On an individual level, a personal and professional 
development plan for an employee can be developed from Personal Skills Map results, and specific 
recommendations for skills-training experiences can be formulated. 
 
The authors first introduced the Personal Skills Map as an assessment and skills-training approach in 
the employee training program of a large utility company. Personal Skills Map results are used to 
personalize the skill-training experiences in the week-long program to fit the identified skill-training needs 
of the employees. Based on the consulting experience of the authors, the Personal Skills Map can be 
used effectively with a wide variety of employees in diverse business settings. 
 
In business and industrial consulting, the Personal Skills Map can be used for a positive approach to 
self-assessment and as an instructional tool for developing relevant skill-training programs for employees. 
The value of the Personal Skills Map is dependent on its proper use and administration. The Personal 
Skills Map is not a "test," and the results cannot be used for unobtrusive, diagnostic, screening, or 
selection purposes. 
 
Consultants have used the Personal Skills Map for the following purposes: (1) as an assessment and 
training development approach for CETA trainees (Darwin Nelson, Gary Low, Jimmy James), (2) as a 
professional development model for managerial training and personal development of JOB Corps 
employees (Dr. Gail Christensen), (3) as a skills-training model for personal and professional 
development seminars for women in business (Darwin Nelson and Gary Low), and (4) as a personal 
development model for mental health workers (Darwin Nelson). 
 

The Personal Skills Model for training in business and industry has been well received as a 
pragmatic and integrative approach to employee development programs. When employees 
understand that the purpose of Personal Skills Map assessment is to provide them with a 
personalized map or guide for their own personal and professional development and that the 

 Personal Skills Map Scale Symbol Mean S.D. 

 Self-Esteem SE 80.26 22.26 
 Growth Motivation GM 23.05 6.23 

 Change Orientation CO 13.74 4.28 

 Interpersonal Assertion IA 24.05 11.91 

 Interpersonal Aggression IAg 9.26 11.91 

 Interpersonal Deference ID 22.47 6.51 

 Interpersonal Awareness IAw 15.32 6.02 

 Empathy E 19.05 4.84 

 Drive Strength DS 38.11 9.47 

 Decision Making DM 12.37 5.11 

 Time Management TM 13.74 5.24 

 Sales Orientation SO 12.79 5.85 

 Commitment Ethic CE 17.58 3.72 

 Stress Management SM 20.95 7.78 

N = 19 (Nelson, Lang, Kramer, 1980).
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results will be used in a confidential manner to establish more meaningful skills-training 
experiences, their acceptance of the approach and their honest responses to Personal Skills 
Map items provide valid information. 

 
Any other use or representation of the Personal Skills Map would be antithical to the purposes intended 
by the authors. Professionals interested in the consulting uses of the Personal Skills Map in business 
and industry are asked to participate in the ongoing research and development program of Oakwood 
Solutions to further clarify the uses and limitations of the instrument. 
 
Tables 29–31 present descriptive data for business, agency, and managerial groups that have completed 
the Personal Skills Map. A number of major application projects have been implemented with large and 
small companies and organizations. There is widespread interest in using Personal Skills Mapping as a 
positive needs assessment and skills-training model for organizations.  

TABLE 29 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of Utility Company Employees 

TABLE 30 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of CETA Trainees 

Personal Skills Map Scale Symbol Mean S.D. 
Self-Esteem SE 100.60 20.59 
Growth Motivation GM 27.20 6.31 
Change Orientation CO 8.71 5.37 
Interpersonal Assertion IA 30.08 8.20 
Interpersonal Aggression IAg 7.04 5.34 
Interpersonal Deference ID 18.29 8.38 
Interpersonal Awareness IAw 17.89 4.46 
Empathy E 18.31 4.87 
Drive Strength DS 43.43 9.18 
Decision Making DM 16.20 4.57 
Time Management TM 17.18 5.17 
Sales Orientation SO 14.43 5.25 
Commitment Ethic CE 19.34 4.13 
Stress Management SM 35.26 10.18 

Number of Observations  N1 = 121

 Personal Skills Map Scale Symbol Mean S.D. 
 Self-Esteem SE 91.91 16.36 
 Growth Motivation GM 24.83 5.84 
 Change Orientation CO 11.15 4.31 
 Interpersonal Assertion IA 28.80 7.98 
 Interpersonal Aggression IAg 9.95 6.55 
 Interpersonal Deference ID 18.65 8.41 
 Interpersonal Awareness IAw 16.15 4.36 
 Empathy E 17.35 4.86 
 Drive Strength DS 36.74 9.99 
 Decision Making DM 13.87 4.84 
 Time Management TM 15.16 4.49 
 Sales Orientation SO 12.95 4.92 
 Commitment Ethic CE 16.39 4.17 
 Stress Management SM 30.79 10.69 
N = 92 (Nelson, Low, and James, 1980).
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TABLE 31 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of Job Corps Managers 

6. Medical Settings 
 
Because the Personal Skills Map was constructed around a theoretical model of mental health (skilled 
personality), the authors have encouraged research in medical settings emphasizing a holistic or 
"wellness" model for training and treatment. The Personal Skills Map has potential value as a positive 
assessment technique for medical programs using a holistic approach to the treatment of stress disorders 
and can serve as a pragmatic means for establishing skills-training priorities for medical professionals 
working in "high stress" situations. 
 
In medical settings, the Personal Skills Map has applications for (1) assessing and prioritizing skills-
training experiences for personal and professional development programs for medical personnel, (2) 
research in the area of determining self-perceived skill patterns of medically diagnosed groups, (3) 
outcome research using medical/psychological intervention strategies such as relaxation and biofeedback 
training, and (4) the identification of personal skill patterns related to the development of stress disorders. 
 
T. Flint Sparks, former Director of Counseling, Cancer Self-Help Program, initiated Personal Skills Map 
research and application projects at Presbyterian/St. Luke's Medical Center in Denver, Colorado. The 
potential use and application of the Personal Skills Map in medical settings is best illustrated by his 
explanation of its use in this program. 
 
 The Personal Skills Map is being used in both patient care and staff development programs at 

Presbyterian/St. Luke's Medical Center. The Cancer Self-Help Program, begun in mid-1976, was 
designed to educate and facilitate change in patients and family members in the areas of stress 
management, mind-body connections in illness and health, coping strategies for dealing with 
the crises of cancer and the potential for physical disability or death. The goal of the program 
has been to help each patient engage him or herself as an active participant in the treatment or 
healing progress. Several assessment tools have been used in an attempt to provide useful 
information for the counseling staff and to stimulate personal growth on the part of the patients. 
However, none of the instruments has proven to be as useful to both staff and patient as the 
Personal Skills Map. 

 
 Rehabilitation Services has proposed that the hospital support a Cardiac Rehabilitation 

program. Such a program would include an assessment of personal skills and follow-up stress-
management training. The Personal Skills Map has been selected as the instrument most 
appropriate for this aspect of the program. 

 Personal Skills Map Scale Symbol Mean S.D. 
 Self-Esteem SE 111.12 16.40 
 Growth Motivation GM 28.70 5.14 
 Change Orientation CO 7.14 4.48 
 Interpersonal Assertion IA 33.76 6.53 
 Interpersonal Aggression IAg 8.68 6.44 
 Interpersonal Deference ID 12.76 8.42 
 Interpersonal Awareness IAw 18.66 4.07 
 Empathy E 19.10 3.62 
 Drive Strength DS 46.48 7.49 
 Decision Making DM 18.20 3.66 
 Time Management TM 17.94 4.07 
 Sales Orientation SO 17.22 4.80 
 Commitment Ethic CE 20.18 3.24 
 Stress Management SM 37.86 10.42 

N = 50  
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 The departments of Radiation Oncology and Nuclear Medicine are stressful places to work. 

Patients are typically overtly ill and the mortality rates are high. The technical staff are required 
to work with this difficult patient population under severe time constraints . . . . A stress 
management program has been developed and implemented in each department with the 
Personal Skills Map being used to evaluate personal strengths and areas of potential personal 
growth for each staff member. This self-assessment tool has been an important part of the 
overall program. 

 
 (T. Flint Sparks, personal correspondence with the authors, January 21. 1980). 

 
The illustrated research and application uses of the Personal Skills Map at Presbyterian/St. Luke's 
Medical Center provide a sound base for the positive assessment approach advocated by the authors. 
 
Additional and large scale research projects will be required to establish the relationship between self-
perceived skill characteristics and the on-set of physical illness and the importance of personal skills in 
the prevention or "successful" treatment of stress disorders. The potential use of the Personal Skills Map 
as a predictive tool in the identification of "stress prone" individuals is a priority research direction for the 
authors. Research has been initiated in an attempt to strengthen the Personal Skills Map and to 
establish the predictive value of self-perceived skill characteristics in the development of stress disorders. 
 
Table 32 illustrates Personal Skills Map scale means and standard deviations for a research sample of 
medical professionals working in a high stress area. These data were used to establish skills-training 
experiments in the area of stress management. The Personal Skills Model was used as a general 
framework for training and is described in this manual, Career/Life Stress Skills (Nelson and Low, 1979). 
 
 

TABLE 32 
Personal Skills Map Scales, Means, and Standard Deviations 

for a Research Sample of Radiation Therapy Technologists 

 

 Personal Skills Map Scale Symbol Mean S.D. 
 Self-Esteem SE 94.62 18.96 
 Growth Motivation GM 26.85 5.98 
 Change Orientation CO 11.31 4.40 
 Interpersonal Assertion IA 28.72 6.94 
 Interpersonal Aggression IAg 7.59 4.41 
 Interpersonal Deference ID 19.10 9.37 
 Interpersonal Awareness IAw 16.62 5.29 
 Empathy E 19.00 3.76 
 Drive Strength DS 40.41 7.22 
 Decision Making DM 14.62 4.98 
 Time Management TM 16.54 5.10 
 Sales Orientation SO 12.13 5.66 
 Commitment Ethic CE 18.67 3.47 
 Stress Management SM 32.62 10.24 

N = 39  
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7.  Criminal Justice Areas 
 
The initial application of the Personal Skills Map in criminal justice education involved the use of the 
instrument for identifying priority skill-training needs of students in the police academy training program at 
Belleville Area College in Illinois. Dr. Bill Allen and Dr. Frank Gornick initiated this project and have been 
involved in Personal Skills Map research and application in this area. 
 
The Personal Skills Map was used as a staff and program development model at the Illinois Youth 
Center at St. Charles, Illinois. Roger Turnquist was the primary researcher, and the doctoral study was 
directed by Dr. Robert A. Shearer of the College of Criminal Justice at Sam Houston State University in 
Huntsville, Texas. The focus of the study involves the development of a training model for incarcerated 
juvenile delinquents. 
 
Additional Personal Skills Map research in the criminal justice area has involved self-perceived skill 
characteristics of female offenders (Bettina DeLong, Sam Houston State University). The Personal Skills 
Map is being accepted as a research and skills-training model for criminal justice education in a variety of 
settings. Large scale research projects with state correctional agencies are being designed to develop an 
improved assessment model for incarcerated populations. Specific research findings have been 
summarized in the Research Section of this manual. 
 
The authors developed the Personal Skills Map as a positive assessment technique to implement and 
personalize their skills-training approach to education, counseling, and consultation. In the view of the 
authors, the information provided through a positive self-assessment is used to directly benefit the person 
by enhancing the quality of educational or skills-training experiences he/she receives. In its present form, 
the Personal Skills Map has demonstrated usefulness for achieving this purpose as an instructional and 
supplemental counseling tool. Research in progress will further refine and strengthen the quality of 
measurement provided by the Personal Skills Map, and every attempt has been made to keep the 
development of the Personal Skills Map in accordance with the highest professional standards and to 
assure its ethical use as a positive instructional tool. 
 
Like any measurement approach, the Personal Skills Map will require continuous refinement and 
modification to maximize its effectiveness. The authors encourage professionals to participate in their 
ongoing research program.  
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F. Interpretation of the Personal Skills Map and Personal Skills Map–
A (Basic Profile) 

 
Note: Results can be summarized at the end of the instrument upon completion. 

1.  Personal Skills Mapping: A Self-Assessment of Creative Living Skills 

a.  Introduction 
 
A major goal of good training is to provide a nurturing environment so that a developing person can learn 
the essential skills to live a creative and healthy life. The authors are more interested in what is right 
and healthy about a person than what is wrong or incomplete. We prefer to help a person get in touch 
with his/her strengths and provide an opportunity to learn new skills for personal problem-solving and 
change. 
 
Personal problems may be taken as an indication of a ‘stuck” place in personal growth. We prefer to work 
with persons from a positive and proactive model before personal problems become self-defeating and 
damaging to emotional and physical health. 
 
The Personal Skills Map (Personal Skills Map) self-assessment approach is a positive and person-
centered guide to suggest possible directions for skills-training and learning experiences that foster 
healthy personal development. This monograph is designed to help you understand how, and in what 
ways, a person may use the results of the Personal Skills Map as an aid to continued personal growth 
and change. 

b.  Healthy Personality 
 
Much of what happens to us as developing human beings seems to point out our limitations as 
people or what we cannot do as well as others. We seem to be in touch with what is wrong with or 
what is incomplete about ourselves. Healthy personality is a view of woman/man at her/his best. It 
emphasizes what we are capable of becoming by developing our potential to grow and change in ways 
that we choose, and to live more creatively. 

Choose Your Life 
 
Philosophers and psychologists have done much to formulate a more positive view of humanity which 
emphasizes the potential of a person to grow toward a more fully developed state of being in the world. 
Rogers, Maslow, Jourard, and others have viewed humans as being in the process of “becoming.” This 
process view has emphasized the idea that we can actively choose and create our lives rather than 
behave in line with determined patterns set down by early family leanings, the dictates of culture, and the 
process of socialization. 

Self-Acceptance 
 
The writings of Carl Rogers and Abraham Maslow have indicated that healthy personalities are 
characterized by a high degree of self-acceptance. Fully functioning or self-actualizing persons regard 
themselves and others as worthy. Healthy persons regard themselves and others highly. Their behaviors 
in relationships are neither compromising nor dominating. 
 
Healthy persons are growth motivated and view living as a process of becoming all that they are capable 
of becoming. They are aware of their weaknesses and accept them as problems to solve. Healthy 
persons do not seem overly self-conscious or “stuck” on their problems. They seem to demonstrate 
spontaneity in their thinking, feeling, and behavior, and they maintain a high degree of personal 
autonomy. 
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Interpersonal Relationships 
 
The early works of Adler emphasize the importance of interpersonal behavior as a key concept in healthy 
personality. His concept of “gemeinschaftgefuhl” emphasizes that the most important goal of healthy 
personal growth is the achievement of a feeling of oneness or a compassionate feeling towards others. 
The interpersonal relationships of healthy persons do not seem phony, manipulative, nor competitive. The 
later works of Berne, Rogers, and Maslow also emphasize this concept of healthy personality. 

Empathy 
 
Berne describes the interpersonal relationships of healthy persons as “gamefree.” Rogers emphasizes 
that understanding and relating to others from an internal frame of reference is relevant to healthy 
relationships and that accurate empathy is essential to healthy interpersonal communication. Maslow 
characterizes self-actualizing persons as developing a democratic character structure that allows them to 
relate to others on a friendly and individual basis, free from judgment and stereotypical thinking. 

Skilled Communications 
 
Ellis, Ruesch, Smith, and Fensterheim emphasize the importance of skilled communication in 
relationships with others as a key factor in healthy and creative living. Direct, honest self-assertiveness in 
interpersonal relationships is clearly characteristic of healthy personality. A key factor in personal mental 
health seems to be directly related to our skill in managing and solving interpersonal problems under 
stress. 

Live in the Present 
 
The healthy person seems capable of living effectively in the present without being bound by the past or 
scared unduly by the future. Perls, Shostrom, and others consider the healthy person to be able to live 
fully in the present. The healthy person has the ability to establish and accomplish meaningful personal 
goals, manage time in the present, and complete tasks that are self-satisfying. 

Manage Stress 
 
Another key factor in healthy and creative living is the ability to exercise control over self-destructive 
behavioral patterns. The works of Lazarus, Benson, Freidman, and Rosenman, Pelletier, and others 
demonstrate the importance of skills in positive stress management to healthy personality. Our mental 
and physical health is directly related to our skills in responding to the stresses of daily living. The healthy 
person responds to stress in ways that are not destructive or damaging to her/his physical and mental 
health. 
 
All concepts of healthy personality suggest that we can develop ourselves beyond the point called 
“average” or adjusted.” Most of us tend to live according to what we take our nature of possibilities to be. 
In this monograph, we hope to illustrate an integrative and pragmatic model for the development of 
healthy personality, and challenge you to go beyond where you are or think you are in your own process 
of personal growth and change. 
 
We have no interest in saying how a person should be because we trust you to know that best. We do 
offer a map for you to follow in your own way toward becoming more creative and healthy. If we can 
provide a viable beginning point (map) and the follow-up how to’s (skills model) along the way, we will 
have achieved our goals of interesting you in your own growth as a healthy person and facilitating your 
development of creative living skills. 
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c. The Personal Skills Map Model of Healthy Personality 
 
The authors’ Personal Skills Model of healthy personality is based on the assumption that healthy or 
skilled living is a result of learning essential personal skills in intrapersonal, interpersonal, and career/life 
management areas. A person is viewed as possessing all the creative resources necessary for 
healthy living. Personal growth and change are viewed as a life-long process of developing, claiming, 
and learning personal skills. 
 
The authors view education, counseling, and skills-training as positive learning experiences oriented to 
the development of personal and human potential. A person is viewed as an active creator of healthy 
ways of living, having the choice and responsibility for her/his thoughts, feelings, and behaviors. Human 
behavior is viewed as goal-directed and purposeful and as a person’s attempt to find the best possible 
solution to an immediate life situation. 
 
Healthy personality is seen as a process of personal skill development that moves the person toward 
skilled and creative living that is congruent to the individual values of the person. Lethal or destructive 
personality is viewed as the results of unresolved impasses to personal growth and the person’s failure or 
lack of knowledge in the process of making personal changes. Self-defeating and destructive living 
patterns are viewed as the end result of undeveloped personal skills. Personal change is difficult, if not 
impossible, when the person lacks the opportunity to learn how to change in ways that are healthy and 
creative. At some time in our lives, most of us need another person to help us learn and explore more 
creative and skilled ways of viewing and being in the world. 
 
In the authors’ view, mental health is seen on a continuum ranging from lethal/destructive personality to 
healthy and skilled personality. In the developmental and continual process of personal growth, a person 
may shift from one end of the continuum to the other. The ability of a person to move toward mental 
health as a process of positive personal growth is dependent on developing skilled responses to the 
specific demands of daily living and replacing self-defeating life patterns with new skills in thinking, 
feeling, and behaving. 
 
Our concept of healthy personality is based on demonstrated and observable personal skill 
characteristics. In much of the literature, especially humanistic/existential writings, the concept of healthy 
personality is a rather vague philosophical or theoretical construct with few hints as to how a person 
achieves healthy personality. 
 
Research has indicated that healthy persons talk, think, feel, and behave in observably different ways. 
Our Personal Skills Model assumes that healthy behaviors can be identified, taught, and learned.  
 
If persons are willing to look into themselves and their behavior honestly, we feel that they have 
the ability to assess their own stage of current personal growth and decide whether or not 
changes would lead to more healthy or creative living. What authors found missing in the field of 
change was a method for a person to self-assess current behavior—a method that also provides some 
viable and pragmatic directions for further personal growth and change. The Personal Skills Map has 
been described by many as the missing link. The Personal Skills Map allows each participant to “buy-
in” to change and personal growth. People tend to support that which they help create. The participant 
helps to create her/his own personal growth program, thus removing much of the defensiveness to 
change. 
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d.  Positive Assessment for Creative Living 
 
In the authors’ view, the results of a positive self-assessment are used to directly benefit the person 
completing the assessment by enhancing the quality of educational or personal learning experiences 
she/he receives. Because of the intent, purpose, construction, and content of most assessment devices, 
many times people leave with a feeling and keen awareness of what they do not know, or some suspicion 
that they may not be quite what they should be. The Personal Skills Map was developed to reflect what 
is healthy and right about a person along with tangible suggestions about what people might do if they 
want to change anything about themselves. 
 
If a person wants to get somewhere other than where she/he is right now, it is helpful to know which way 
to proceed. If a person is about to embark on a journey to a new place, that person can see the value in 
an accurate map that will help him or her find the way. 
 
In terms of personal growth, many people do not like where they are, and they are often unsure of which 
way to start and how to get there. The authors developed the Personal Skills Map as a means for a 
person to determine how she/he is currently thinking, feeling, and behaving, as well as a means to 
suggest some possible directions for healthy growth and change. In our view, a person’s assessment and 
perception of self is an important first step and provides a viable map to direct personal energy for 
development and growth. 

e.  Personal Skills Mapping 
 
The Personal Skills Map is the authors’ positive approach to the self-assessment of personal skills that 
are important in healthy or creative living. The healthy or skilled person is conceptualized as possessing 
and claiming the creative living skills that follow: 
 

1.  A High Positive Self-Concept (Self-Esteem) 
2.  Assertive Communication Skills 
3.  High Interpersonal Awareness 
4.  Accurate Empathy Skills 
5.  High Drive Strength and Growth Motivation 
6.  Autonomous Decision Making Skills 
7.  Effective Time Management Skills 
8.  Leadership and Positive Interpersonal Impact Skills 
9.  High Task Persistence 

10.  Positive Stress Management Skills 
11.  Positive Physical Wellness Skills 

 
These personal characteristics are reflected on the 11 skill scales of the Personal Skills Map. Research 
has indicated that these 11 skills are significantly related to positive mental health and skilled personality. 

f.  Creative Living Skills 
 
The Personal Skills Model of healthy personality and the Personal Skills Map assessment do not 
purport to be inclusive of all the personal skills related to creative living. The skills that we have chosen to 
emphasize do have a theoretical and research base in the literature on healthy personality. The creative 
living skills defined and explained on pages 65–80 seem important and relevant to healthy personal 
growth. 
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g.  Claiming Skill Strengths 
 
The Personal Skills Map  results may indicate key areas of personal strengths (Skills to Enhance) that 
are important in healthy and creative living. A skill strength on the Personal Skills Map  means that the 
user’s self-assessed skill in this  area was significantly higher than would be expected in a general 
population. 
 
A Skill to Enhance can be interpreted as a personal skill that the user has developed and is currently 
claiming as an important personal characteristic. Claiming current strengths is important to personal 
growth, and these strengths can be used to identify the key areas of personal skills that are important to 
the user’s personal and professional effectiveness. Research on the Personal Skills Map skill scales 
indicates that all the skill areas are significantly related to positive mental health and healthy personality. 
 
Regardless of the number of skill strengths reflected on the user’s Personal Skills Map profile, personal 
skills can be further developed and strengthened. Few people assess all the Personal Skills Map skill 
scales as strengths. Most people completing the Personal Skills Map have personal skill assessing 
change and normal areas as well as in strength areas. 
 
A preponderance of skill strengths on the Personal Skills Map profile indicates a satisfaction with current 
behavior and a positive view of oneself and one’s behavior in interpersonal relationships. The user may 
be satisfied with his or her current level of thinking, feeling, and behaving and feel little need to change. 
Encourage the users to accept and claim personal strengths and ask themselves, “In what areas could I 
strengthen and further develop my skills to live creatively?” 
 
Personal skills can be developed and claimed—yet not actually used in daily living. Personal skills, like 
any other skill, must be practiced and used on a day-to-day basis if they are to benefit maximally in terms 
of mental health and creative living. A person may have a skill strength in stress management and not be 
practicing and using his or her knowledge and skill to positively manage stress on a daily basis. Once the 
user is aware of his or her strengths and claim them as characteristic, it is also necessary for that person 
to apply them to enrich and enhance his or her daily living. 

h.  Skill Areas For Change 
 
A major value of self-assessment with the Personal Skills Map is that the results allow the users to more 
clearly identify personal skill areas that they want to change. A Skill to Develop on the Personal Skills 
Map indicates a personal skill area that may be undeveloped or a skill that the user is not currently 
claiming or using in their daily living. 
 
A Skill to Develop indicates that the user is seeing or currently evaluating his or herself at a lesser 
degree of skill development than would be expected in a normal population. Most people completing a 
Personal Skills Map assessment have skill areas indicated as Skills to Develop. 
 
An important point to remember in understanding the Personal Skills Map results is that the assessment 
reflects the users’ evaluations of how they currently see themselves thinking, feeling, and behaving. The 
results do not mean that this is the way they are or will be. Personal skills can be learned, and all people 
are capable of changing almost anything about themselves. Once you have identified personal skills 
areas that they want to change, you can begin to plan learning experiences that will help them develop 
specific skills. 
 
Personal Skills Map results can provide the user with only an awareness of the need or desire to change 
in a given skill area. The decision and willingness to learn and change is a personal one. In the opinion of 
the authors, personal change can occur more rapidly when the person learns and experiments with new 
and healthy behaviors in the presence of a helper or mentor. 
 
The process of change is often not understood. Our programs for adults in the world or work are change 
management programs that focus on helping the individual to make personal change.  
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i.  Creative Personal Change 
 
A person may become physically or emotionally ill as an outcome of not making personal changes when 
the time for change has come. Many times a person does not recognize the need or time for making 
creative personal changes in his or her way of thinking, feeling, and behaving. In the view of the authors, 
one of the most important personal skills that a person can develop is the ability to recognize and know 
how and when to make creative personal changes. 
 
The identification of specific skill areas to change or further develop is valuable personal information. 
Taking the information and making a personal decision to change and grow is even more valuable to the 
user’s development as a healthy person. Understanding the process and structure of personal change will 
make creative personal changes easier as well as give the personal skill of creative problem solving. 
Organizations do not change. People do. People do not change other people—people change 
themselves. Learning how to change oneself in ways that are healthier and creative is the most valuable 
personal skill. The change management process is not an event that starts one day and ends at an 
agreed-upon time in the future. Change is a process that is ongoing, and learning is life-long. 

j.  Recognizing the Time to Change 
 
Skills to Develop are specific indicators of the need for personal change. In a growth model of healthy 
personality, there are additional indicators of the time for personal change that users can recognize and 
use as personal checks in their own growth as a healthy person. 
 
Sidney Jourard, in his book Healthy Personality, points out that boredom, sickness, chronic anxiety and 
guilt, failure in life, and failure in personal relationships are indicators of a time to make creative personal 
changes. 
 
Boredom connotes a loss of spirit and enthusiasm in living. When we describe ourselves as bored, we 
are often going through life, work, and relationships in a monotonous and repetitious fashion. Boredom is 
a personal signal that your behaviors are not serving your true needs and interests and that it is time to 
extend yourself in new directions and grow and change in more creative ways. 
 
Emotional and physical illness are often the result of an impasse or block in personal growth. A person 
becomes “sick” when passing up the opportunity to change and live in healthier ways. A loss of physical 
and emotional energy may be taken as an indicator of the need for change. 
 
Feelings of anxiety and guilt are indicators of the need to make personal changes. Anxiety results in a 
constant feeling of fear and uptightness in daily living. Guilt is a word we use to describe a sinking or 
depressing feeling and a loss of self-esteem. Sustained feelings of anxiety and guilt are important 
indicators of a time to change. 
 
Failures in work, home, and personal relationships are stressful events and threats to our self-concept. 
The person who learns to recognize these events as indicators for personal change can focus on how to 
change and begin a process of growth rather than continue a process of self-defeating behaviors. 
 
The ability and willingness to look into one’s self honestly and embark on a journey of personal growth 
and change is a personal skill. There are no “shoulds” involved in personal change. A person experiments 
with change in an attempt to find healthier and more satisfying ways of thinking, feeling, and behaving. If 
users have identified some possible directions for change, they may find it helpful to develop an idea 
about how to make personal changes. 
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k.  The Structure and Process of Change 
 
Once people have the awareness and knowledge about personal skills that they want to change or further 
strengthen, and have made a personal decision to change, the first step in personal growth has begun. 
Making personal skill changes is a process that they can begin themselves. In the process of making 
personal changes and learning new skills, users may want to facilitate their growth by participating in skill-
building experiences provided as follow-up to the Personal Skills Map. 

l. Understanding the Results of The Personal Skills Map 
 
Note:  This information is presented to the user at the end of The Personal Skills Map. 
 
The results that you have plotted on the fourteen scales of the Personal Skills Map are your 
personalized map or guide for you to consider in further developing your personal and career 
effectiveness. Your personal skills are changeable, and you are capable of life-long learning and positive 
growth. As you change, develop, and learn new skills, your Personal Skills Map profile will be 
strengthened. Your Personal Skills Map scores cannot be thought of as fixed personal “traits” or 
“factors.” Think of your results as self-descriptions of your current level of personal skills. Focus on your 
skill strengths, and then consider the skill areas that you want to change and are willing to more fully 
develop. 
 
The fourteen scales on the Personal Skills Map can be related to five major dimensions important in 
personal and career effectiveness. The first eleven scales of the Personal Skills Map are considered 
personal skills, and each scale contributes to four major skill dimensions. The first major dimension may 
be thought of as Intrapersonal (by yourself) and includes the Self-Esteem (SE) score. This skill dimension 
is related to how you evaluate and accept yourself as a person. Research has demonstrated that self-
esteem, as measured by the Personal Skills Map, is related to personal and career effectiveness. 
 
The second major skill dimension on the Personal Skills Map focuses on Interpersonal (with others) 
skills and how you tend to communicate in stressful situations. This dimension includes the Personal 
Skills Map skill scales of Interpersonal Assertion (IA), Interpersonal Awareness (IAw), and Empathy (E).  
 
The third major dimension focuses on skills that are important in effectively managing your daily 
environment and demands from your work setting. This Career/Life Effectiveness dimension includes the 
Personal Skills Map skill scales of Drive Strength/Motivation (DS), Decision Making (DM), Time 
Management (TM), Sales Orientation/Leadership (SO), and Commitment Ethic (CE). 
 
The fourth major dimension on the Personal Skills Map is Personal Wellness. This includes the Stress 
Management (SM) and Physical Wellness (PW) scales. This skill dimension is extremely important in both 
emotional and physical well-being. 
 
The fifth dimension is related to problematic behaviors. Personal Skills Map research has clearly 
indicated that the Interpersonal Aggression (IAg), Interpersonal Deference (ID), and Change Orientation 
(CO) scales are indicators of problematic behaviors that negatively influence personal mental health and 
career effectiveness. 
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Strengths and Change Maps 
 
Your Personal Skills Map results have indicated your present level of skill development in key areas of 
personal and professional effectiveness. You have identified skill strengths and skill changes that may 
serve as a map or guide for your future development. The acknowledgement, acceptance and use of skill 
strengths are necessary to further actualize your potential for personal growth, interpersonal 
relationships, and career/life effectiveness. 
 
If skill changes were indicated on your Personal Skills Map profile, you may want to focus and 
concentrate personal energy on learning new skills in the areas indicated. The computer has already 
selected and assigned the skill-building activities you need to work on in order to increase your potential 
effectiveness. 

Interpreting Your Profile 
 
In the section that follows, major Personal Skills Map dimensions and scales have been defined, 
explained, and generally interpreted in terms of perceived strengths or change areas. Once you are 
aware of your skill strengths and have identified areas for change, you can develop a personal learning 
and training plan to improve your personal/career effectiveness. 
 
A standard score at or beyond the value of 60 (top of profile) may be considered a current skill strength. A 
standard score between 40 and 60 represents an average or expected level of skill development. A 
standard score below 40 can be thought of as an awareness of a personal need to make changes and 
learn to develop new skills in that area. 
 
You will soon have a chance to work on some of those skill areas. 
 
Select the scales you wish to review: 
 

 Self-Esteem 
 Interpersonal Assertion 
 Interpersonal Awareness 
 Empathy 
 Drive Strength/Motivation 
 Decision Making 
 Time Management 
 Sales Orientation/Leadership 
 Commitment Ethic 
 Stress Management 
 Physical Wellness 
 Interpersonal Aggression 
 Interpersonal Deference 
 Change Orientation 
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2.  Skill Dimensions 

a.  Skill Dimension I:  Intrapersonal Skills 
 
Self-Esteem (Se): Self-concept, self-image: Your score on this scale reflects how positively you view your 
current ways of thinking, feeling, and behaving. A high score (skill to enhance) indicates a healthy 
personality with a positive sense of self-worth. A low score (skill to develop) indicates a negative 
evaluation of self and dissatisfaction with ways of thinking and feeling. How you think, feel, and accept 
yourself as a person is directly related to the other personal skills you have assessed in completing the 
Personal Skills Map. 

S E L F - E S T E E M  

According To Your Personal Skills Map Results, You Are Currently Here: 

  Skill To Develop        Skill To Strengthen         Skill To Enhance        

Frequently experiences self-
doubt. Persistent sense of 
inadequacy and inferiority in 
relation to the skills and 
abilities of others. Achievement 
and performance inhibited by 
intense lack of self-confidence. 

Sometimes feels capable and 
competent. Self-directed 
appreciation is inconsistent.  

Feelings of pride in work and 
personal life endeavors are 
gratifying but sporadic. 

Usually feels confident and 
capable. Experiences high self-
regard. Is frequently satisfied with 
performance level at work and 
play. 

Self-perception characterized by 
a sense of pride and 
accomplishment. 

What This Means Is: 

   Skill To Develop         Skill To  Strengthen    Skill To Enhance 

There are times when I don’t 
feel good about myself. I’m 
not always comfortable with 
the way I’m thinking and 
relating to other people. I am 
not achieving as much as I 
think I can. 

Sometimes I feel good about 
who I am and sometimes I 
really dislike myself. Basically, I 
like myself and think I am 
somebody and that I can make 
a difference. 

I like who I am and feel confident 
about my ability to succeed. I 
think I am more able than the 
average person. I relate well to 
others and can take care of 
myself in most situations. I am 
proud of myself. I really like 
myself and the way I am right now 
and feel that I do make a 
difference. 
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b.  Skill Dimension 2:  Interpersonal Skills 
 
Interpersonal Assertion (IA): Your score on this scale indicates your current assessment of how 
effectively you employ direct, honest, and appropriate expression of thoughts, feelings, and behaviors in 
your dealings with others. A high score (skill to enhance) indicates that you possess assertive 
communication skills and have the ability to be direct and honest in communicating with others without 
violating your rights as a person or the rights of others. A low score (skill to develop) indicates a lack of 
assertive skills and a tendency toward indirect, self-inhibiting, and self-defeating communication styles. 
Low assertive skills may lead to giving in to others constantly (Deference). 

I N T E R P E R S O N A L  A S S E R T I O N  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop        Skill To Strengthen         Skill To Enhance        

Frequently ineffective in 
communicating desires and 
ideas to others. Usually 
acquiesces to others’ demands 
and priorities in decision making 
situations. Tends to overreact in 
stressful interpersonal situations 
and respond inappropriately. 

Will sometimes communicate 
thoughts and feelings openly and 
directly. May not always defend 
a stated position. May avoid 
participation when discussion 
becomes heated, even when 
strong convictions are held. 

Has little difficulty communicating 
and being understood. Possesses 
strong negotiation skills. Can 
exercise persistence in a manner 
that respects the feelings and 
needs of all parties. Is adept at 
orchestrating win-win propositions 
in negotiating situations. 

What This Means Is: 

   Skill To Develop    Skill To Strengthen         Skill To Enhance 

Sometimes, when people put 
me down, I don’t stand up for 
myself. When I am angry or 
feel very strongly about 
something, I often either clam 
up or say things I wish I 
hadn’t. I need to learn how to 
speak up in an appropriate 
and effective manner. 

Sometimes I am direct and 
straightforward with others 
under stress, but often I am 
not. I am not able, at times, to 
express my feelings or discuss 
things about which I have 
strong feelings. More often 
than not, I think I react 
appropriately. 

When I am under stress, I 
understand my feelings and 
communicate them in a positive, 
direct, and straightforward way. I 
can describe my feelings and 
communicate them to someone 
else. The other person knows 
where I stand and understands 
me. He or she knows I have 
treated him or her with respect. 
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Interpersonal Awareness (IAw): Your score on this scale is an indication of your current evaluation of 
how well you judge appropriate social, emotional, and physical distance in verbal and nonverbal 
interactions with others. A high score (skill to enhance) on Interpersonal Awareness indicates an ability to 
express feelings appropriately and spontaneously and to foster mutually comfortable, self-assured, and 
relaxed communications with others. A low score (skill to develop) on this scale indicates some difficulty 
in relating comfortably to others, manifested by behavior that is either too reticent or too brash. 
 

I N T E R P E R S O N A L  A W A R E N E S S  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop     Skill To Strengthen    Skill To Enhance  

Usually ill-at-ease in social 
situations, especially with 
strangers. Frequently has a 
sense of being avoided. Has 
difficulty initiating conversations. 
Ruminates over having spoken 
or acted inappropriately. Often 
feels isolated. 

Occasionally enjoys social 
situations and feels gratified from 
participation. Has a general sense 
of social aptitude and is 
reasonably comfortable in 
interactions with others. Usually 
understands when to intervene or 
limit interpersonal engagement. 

Naturally gregarious. Open, 
honest, and uninhibited with 
respect to initiating conversation 
and sharing thoughts and 
feelings. Skilled collaborator and 
team player. May exhibit 
charismatic leadership traits. 

What This Means Is: 

   Skill To Develop    Skill To Strengthen    Skill To Enhance 

At times, I am very cautious 
about making new friends. 
Sometimes this is a difficult 
process for me. I often wait and 
let others make the first move. 
Sometimes I’m not sure that 
other people accept me. I need 
to learn to be more comfortable 
with myself and sure of my 
ability to make friends easily. 

I do alright with people whether I 
know them well or not. I’m not at 
a loss for words. Being friendly 
and relating to people is not my 
strongest suit, but it does not 
hinder me either. 

I make friends easily and others 
like to be around me. I am open 
and trusting of others. I am 
friendly and initiate conversation. 
I express my feelings with others 
in a comfortable, self-assured 
way. I like being with people—all 
kinds of people. 
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Empathy (E): Sensitivity: Your Empathy score is an indication of how you view your current skill and 
ability to sense, understand, and accept another person’s thoughts, feelings, and behaviors. Empathy is a 
primary characteristic of skilled communicators. Persons with strong empathy tend to be sociable, 
outgoing people. A high score (skill to enhance) on Empathy indicates skill in understanding and sensing 
what others are saying, feeling, and doing. A low score (skill to develop) may indicate a lack of awareness 
of how others are trying to communicate their thoughts or emotions. 
 

E M P A T H Y  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop    Skill To Strengthen     Skill To Enhance  

Emotionally unconnected to 
other people. Unable to hear 
and understand another’s 
thoughts and feelings. Poor 
listening skills. Fails to invite 
collaboration and trust in 
interpersonal relationships. 

Is sometimes confided in by 
others. Lacks patience when 
others are speaking. Has some 
capacity to listen, understand, 
and give feedback, but such skills 
are not adequately developed. 

Often considered understanding 
and supportive by others. 
Listens attentively—giving 
frequent indication of both 
hearing and deeply 
understanding the situation 
being described. Evokes a high 
level of trust and security in 
interpersonal relationships. 

What This Means Is: 

   Skill To Develop    Skill To Strengthen    Skill To Enhance 

Sometimes I have a hard time 
listening to other people. I 
prefer not to be around people I 
don’t like. I tend not to like 
people who are different from 
me. If strong emotions are 
involved, I can get defensive. I 
need to learn how to listen to 
people, how to respect our 
differences, and accept myself 
and others as we are. 

I’m not the most sensitive person 
in the world, but when  
I work at it, I can come to 
understand what most people are 
saying and feeling. They seem to 
know that when they get my 
attention, I am able to listen well 
to what they are trying to 
communicate. 

I can really understand other 
people very well, no matter who 
they are. I can almost walk in 
their shoes. My ability to gain 
acceptance from a wide variety 
of people is one of my strong 
suits. And that happens 
because people feel understood 
and valued by me—even people 
who are different from me. 



 

69 
 

Skill Dimension 3: Career/Life Skills 
 
Drive Strength/Motivation (DS):  Motivation, Goal Setting: Your score on this scale is an indication of 
how you view your ability to marshal your energy and motivation toward the accomplishment of personal 
goals. Persons scoring high (skill to enhance) on Drive Strength appear to share and live by many of the 
values of self-actualizing people. High Drive Strength appears to be related to high self-regard and inner-
directedness. A low score (skill to develop) may indicate difficulty in setting and accomplishing goals, a 
reluctance to experiment or take risks, and a lack of energy or motivation. Low Drive Strength may lead to 
an unyielding stance and resistance to a change in direction or an active course of action. An offshoot of 
low Drive Strength is often a refusal to accept responsibility for one’s actions. 

D R I V E  S T R E N G T H / M O T I V A T I O N  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop    Skill To Strengthen    Skill To Enhance  

Lacks energy and enthusiasm. 
Rarely initiates projects or works 
independently. Fails to set goals 
and work steadily toward 
completion. Has difficulty 
completing work assignments or 
keeping commitments. 

Can set goals and carry out 
responsibilities under certain 
circumstances. Has energy 
bursts where productivity resolve 
is high, but not consistently. 
Needs strong external motivators 
to experience full commitment to 
projects. 

Possesses strong internal 
motivators. Effectively directs 
energy and attention to achieve 
specific goals and objectives. 
Can manage multiple tasks. 
Willing to experiment and take 
risks. Learns from, and is 
further energized by, failure. 

What This Means Is: 

   Skill To Develop   Skill To Strengthen        Skill To Enhance        

Sometimes I’m not sure where 
I’m going. I have a tendency to 
drift without clearly defined goals 
or plans. If an opportunity comes 
along, I might consider it or I 
might not. Sometimes my 
initiative and energy are low. I 
need to look more clearly at my 
dreams, establish some goals, 
and actively reach for them. 

There is a general sense of 
direction to where I am going with 
my life, and I like to make things 
happen. My attention is generally 
divided in several directions at 
once rather than focused on one 
or two specific things. I feel 
motivated about my work. I can 
set goals fairly well. 

I have high energy, and there is 
no shortage of things that 
excite me. I can set as well as 
achieve my goals. I have an 
ability to focus on what’s most 
important and take action on it. 
It’s like having a one-track mind 
at that time. I never feel like I’m 
spinning my wheels. I know 
where I am going and that feels 
good. 
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Decision Making (DM): Your score on the Decision Making scale of The Personal Skills Map indicates 
your perceived skill in formulating and initiating effective problem-solving procedures. Persons scoring 
high (skill to enhance) on Decision Making tend to be self-actualizing, assertive, and inner-directed. Good 
decision-making skills are an important element in mental health. The ability to make decisions is a key 
ingredient of self-acceptance and positive self-regard. A low score (skill to develop) on this scale indicates 
a lack of decision-making skills and difficulty in solving problems. 
  

D E C I S I O N  M A K I N G  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop       Skill To Strengthen        Skill To Enhance        

Has difficulty weighing 
alternatives and arriving at 
conclusions. Agonizes over 
choices. Spends an inordinate 
amount of time on minor as 
well as major decisions. 
Requires constant guidance 
and reassurance from co-
workers and associates. 

Has some degree of developed 
skill in data analysis and 
problem solving. Usually 
participates in group decision-
making processes. Can 
anticipate some short- and long-
term consequences in relation to 
available options. 

Possesses an advanced capacity 
to understand the overall context 
in which a decision is needed. Is 
generally self-assured and can 
apply focused critical thinking 
skills to deal with a wide variety 
of situations. Analyzes options 
and selects an appropriate 
course of action quickly and 
efficiently. 

What This Means Is: 

   Skill To Develop   Skill To Strengthen   Skill To Enhance 

At times I am a procrastinator. I 
put off making decisions or 
solving problems. Sometimes 
other people have found this 
frustrating. It bothers me at 
times, too. I need to learn how 
to be more direct in making 
decisions and solving 
problems. I need to see that 
when I procrastinate, I am, in 
effect, making a decision to do 
nothing. 

Decision making is not easy for 
me, but I can usually do it well 
enough to get what I want. 
Sometimes I can solve problems 
effectively and at other times I 
don’t do as well. I’m not very 
good at analyzing information, 
but I seem to know the best thing 
to do in many situations. 

When I get into a bind, I can 
readily assess the situation and 
get out of it. I have  a process for 
solving problems that I turn to 
when necessary. Whether by 
myself or in groups, I can usually 
get a handle on options and 
select from them an action that 
generally improves things. I am 
confident in my ability to analyze 
information and then make a 
decision. 
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Time Management (TM): This scale is an assessment of your ability to organize and use time to further 
individual and career goals. A high score (skill to enhance) on Time Management is related to high self-
regard, a sensitivity to one’s own needs, and perseverance in completing tasks. A low score (skill to 
develop) may indicate a lack of skill or inability to organize time, difficulty in completing daily tasks, and a 
tendency to let events control one’s actions rather than take charge and fulfill self-imposed commitments.  

T I M E  M A N A G E M E N T  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop       Skill To Strengthen        Skill To Enhance        

Does not utilize organizational 
tools and procedures. Prone to 
procrastination. Work area may 
be cluttered and in a constant 
state of disarray. Is unable to 
prioritize work, exercise focus, 
and accomplish tasks 
systematically. 

Usually meets deadlines by doing 
80% of the work in the last 20% of 
available time. Practices some 
proven time-management 
strategies. Experiences frustration 
when it is necessary to progress 
on several tasks simultaneously. 

Plans effectively for use of time. 
Prioritizes work, manages 
interruptions, and stays on task 
without neglecting on-going 
responsibilities. Regularly 
applies new techniques and 
technologies to increase 
efficiency and performance. 

What This Means Is: 

   Skill To Develop   Skill To Strengthen   Skill To Enhance 

It seems that I never have 
enough time to get everything 
done. I spend a lot of time 
worrying about this. I can work 
a lot of hours, but somehow a 
million different interruptions 
prevent me from getting the 
important stuff done. There 
often seem to be too many 
loose ends. I need to learn how 
to plan my time more 
effectively so that the things 
that are truly important to me 
get done. 

Usually, I am on top of what I 
have to do. At least the important 
things get done. When I’m 
hassled, I work a little harder at 
being organized and pull through 
it okay. I’m not a super-organized 
person, but I can be when 
absolutely necessary. I don’t 
want to spend more than so 
much energy worrying about 
unfinished projects. 

When I have a lot to do, I draw 
up a plan for myself and follow 
it. When people try to interrupt, 
I politely tell them to wait. I use 
my time effectively, and I feel 
well-organized most of the 
time. I do not feel pulled apart 
in all directions. I avoid 
procrastinating as much as 
possible. I schedule my time 
for learning, thinking, planning, 
and doing. I continually look for 
ways to improve my 
organizational skills. 
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Sales Orientation/Leadership (SO): Leadership, Interpersonal Impact, Persuasiveness: This score 
reflects your assessment of how well you can influence people and have a positive impact on them. A 
high score (skill to enhance) indicates self-assured behavior and assertiveness in one’s relationships with 
others. Persons scoring high on this scale may assume leadership of a group and demonstrate 
enthusiasm, energy, and warmth. A low score (skill to develop) may indicate a perceived inability to have 
an impact on others or a lack of skill in influencing others. Persons scoring low on this scale may be 
unable to see themselves as having a positive influence on others and may be uncomfortable or timorous 
in their approach to others. 

S A L E S  O R I E N T A T I O N / L E A D E R S H I P  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop       Skill To Strengthen        Skill To Enhance        

Has difficulty getting ideas 
across. Rarely makes a lasting 
impression on people in the 
work environment or other 
organizational settings. Unable 
to guide or influence decision-
making processes. Frequently 
changes position on issues. 
Often caught in contradiction. 

Occasionally emerges as the 
lead figure in group and team 
activities. Has some influence 
over decisions and actions that 
impact the work of others. Can 
sometimes articulate purpose in 
a way that fosters commitment 
from others. Usually behaves in 
accordance with a consistent set 
of values and beliefs. 

Frequently functions in a 
leadership role. Regularly viewed 
by others as a role model and 
standard setter. Facilitates strong 
commitments through clear and 
consistent sharing of vision, 
mission, and values. Leads by 
example. Encourages and 
supports others to succeed. 
Perceived as highly trustworthy. 

What This Means Is: 

   Skill To Develop       Skill To Strengthen        Skill To Enhance        

Sometimes I feel I don’t have 
any say on the way things 
should go. Often, people don’t 
listen to my good ideas. At 
times I feel ignored. I need to 
learn how to develop my ability 
to influence other people. 

In groups, my ideas are usually 
listened to and sometimes they 
are followed. I am not always the 
leader, but I don’t feel like I’m 
always the follower either. I have 
about as much influence on 
others as I want. I frequently get 
the things I really want and try 
for. 

I am usually acting in a leadership 
capacity. I am almost always a 
leader if and when I want to be. I 
know that I have a lot of influence 
on other people—on how they 
think and act. I am told that I am 
persuasive. Groups tend to go in 
the direction I suggest. Even 
when others have better ideas, 
my ideas are followed. 
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Commitment Ethic (CE): Task Completion: Your score on this scale indicates your perceived skill in your 
ability to complete projects and job assignments dependably and successfully. Persons scoring high (skill 
to enhance) on Commitment Ethic tend to be inner-directed and persevering in completing projects 
regardless of difficulties encountered. These persons trust themselves and are usually perceived by 
others as being dependable and committed. A low score (skill to develop) indicates a perceived inability 
or lack of skill in following through to meet responsibilities and commitments. These individuals may have 
a tendency to take on projects and then let them lapse because of a lack of commitment. 
 

C O M M I T M E N T  E T H I C  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop       Skill To Strengthen        Skill To Enhance        

Rarely stays with a task or 
project from beginning to end. 
Has limited sense of connection 
to organizational goals and 
purposes. Has difficulty relating 
immediate tasks to long-term 
benefits. Experiences few 
internal or external motivational 
factors. 

Has some sense of involvement 
and feels that work is important 
and appreciated by others. 
Usually sticks with tasks and 
projects to completion. 
Understands personal role in 
organizational mission.  

Can always be relied upon to 
complete work, even when 
setbacks are encountered. Is 
internally rewarded when 
commitments are met. Works 
effectively under pressure. Has 
strong sense of belonging and 
strives for quality as well as 
quantity. 

What This Means Is: 

   Skill To Develop   Skill To Strengthen        Skill To Enhance 

I often find myself feeling tired in 
the middle of a project. If the 
project becomes more difficult, I 
just feel that much more 
exhausted. I would like to deliver 
better than I do. I tend to leave 
things until it’s too late. I need to 
learn how to keep my energy 
flowing in the middle of any 
difficult task so that I can finish it 
in the most effective and efficient 
manner. 

In general, I am dependable. I 
can be counted on even though I 
am not a marathon person. 
Sometimes I jump from one thing 
to the next and afterwards wish I 
had stayed to the end to get the 
reward I had worked for. If 
something is important, I finish it; 
but on other things, I 
procrastinate. 

I complete projects no matter 
what, and my word is good. If I 
say I’ll do it, I’ll do it—no matter 
what. I’m durable, and I’m there 
for the duration. It may not be 
perfect, but it’ll be done even if I 
have to work all night to finish 
it. My commitment has no 
exceptions. 
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Skill Dimension 4: Personal Wellness Skills  
 
Stress Management (SM): Your score on this scale reflects your perceived skill in managing stress and 
anxiety. A high score (skill to enhance) indicates that you have developed skills for managing stress 
positively. Persons scoring high on Stress Management are competent managers of time, flexible, self-
assured, stable, and self-reliant. Good Stress Management skills are essential to creative and healthful 
living and are a key element of a healthy personality. A low score (skill to develop) indicates an inability or 
lack of skill in dealing with stress. Extremely low stress management skills may result in negative 
reactions to life stress with behavioral patterns and habits that may be psychologically or physically self-
destructive. Eating and sleep disturbances and physical symptoms such as persistent headaches, 
digestive problems, and hypertension are negative reactions to life stress and the results of stress skill 
deficits.  

  

S T R E S S  M A N A G E M E N T  

According To Your Personal Skills Map Results, You Are Currently Here: 

    Skill To Develop        Skill To Strengthen          Skill To Enhance        

Often experiences physiological 
symptoms such as anxiety, 
hypertension, headaches, 
digestive problems, and 
insomnia. Life style includes few 
opportunities for relaxation. 
Does not enjoy work. Behaviors 
reflect impatience towards 
others. 

Is usually comfortable and easy-
going around co-workers. Has 
nondestructive outlets for 
revitalizing self and relief of 
tension. Confronts pressure with 
reasonable stability. Experiences 
limited instances of irritability and 
tension. 

Consistently enjoys a healthy 
and productive life style. 
Incorporates a wide array of 
self-nurturing and growth 
activities. Experiences few 
physical problems. Viewed as 
steadfast and calm in crisis 
situations. Always approachable 
by others. 

What This Means Is: 

    Skill To Develop        Skill To Strengthen     Skill To Enhance        

Sometimes I feel overwhelmed 
and not in control. This creates 
stress which only increases my 
feelings of anxiety in the face 
of everything that needs to get 
done. I just don’t see when I’m 
going to get time to relax. I 
need to learn how to relax in 
the middle of all the anxiety. I 
need to learn how to use the 
tension creatively to boost my 
energy so that I can 
accomplish whatever comes 
my way. 

I have a lot of stress right now, 
but I can’t say it gets me down. I 
usually am on top of it. I reserve 
some stress-free moments to 
refresh myself. I could manage 
myself better than I do but I’m not 
doing badly either. 

I manage my life well. I work 
hard, but don’t feel under more 
stress than I want. I feel satisfied 
and in charge of myself. I enjoy 
some tension, and it never gets 
me down. I have learned to relax 
and do it. When stressful 
situations occur, I know they will 
end. In fact, some stress keeps 
me sharp. 



 

75 
 

Physical Wellness (PW): Your score on this Personal Skills Map scale reflects the extent to which you 
have currently developed healthy attitudes and living patterns that are important to your physical health 
and well-being. Physical Wellness is closely related to positive stress management and self-esteem as 
measured by the Personal Skills Map. A high score (skill to enhance) on this scale indicates that you 
see yourself as a person who has developed healthy self-control of potentially harmful behavior patterns 
and who is currently physically healthy. A low score (skill to develop) indicates perceived problematic 
behaviors and the awareness of a personal need to further develop life skills that are important to 
physical and emotional health. 
 

 

P H Y S I C A L  W E L L N E S S  

According To Your Personal Skills Map Results, You Are Currently Here: 

   Skill To Develop    Skill To Strengthen   Skill To Enhance  

Lacks appreciation and 
understanding of the importance 
of taking care of the physical 
self. Never exercises. 
Possesses problematic 
behaviors related to maintaining 
a healthy life style. Possesses 
no control over self-destructive 
behaviors. 

Sometimes demonstrates a 
healthy attitude toward taking 
care of the physical self. Can 
demonstrate some self-control 
over self-destructive behaviors. 
Sometimes exercises. 

Demonstrates a healthy attitude 
toward taking care of the 
physical self. Exercises 
regularly. Possesses self-
control of potentially harmful 
behavior patterns. Has control 
over personal emotions and is 
physically healthy. 

What This Means Is: 

   Skill To Develop   Skill To Strengthen   Skill To Enhance 

I do not take care of myself. At 
times, I feel that it is hopeless 
and don’t really care what 
happens to me. I have little 
control over my self-destructive 
behavior. I know that for a 
person my age I am not in great 
shape. I need to learn to take 
care of myself better. 

I can sometimes do the things 
that are necessary to maintain 
my health. At times I see myself 
as leading a good and healthy 
life. I am also aware that at 
times I just don’t care to take 
care of myself. I know I can do 
better, but I’m doing OK for now. 

I take care of my physical self 
every day. I exercise daily, I eat 
the right foods and get plenty of 
rest. I can easily avoid 
potentially harmful behaviors all 
the time. I am in control of my 
emotions and my physical 
health. 
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Skill Dimension 5: Problematic Behavior 
 
Your Interpersonal Communication Map: How effectively you communicate with others is an important 
element in effective interpersonal relationships. The communication styles of Interpersonal Assertion (IA), 
Aggression (IAg), and Deference (ID) identify your primary and secondary communication styles. 
Interpersonal Assertion is manifested in direct, honest, and appropriate communication of thoughts and 
feelings to others. Note: The score for Interpersonal Assertion is found in Skill Dimension II: 
Interpersonal Skills. Interpersonal Aggression and Interpersonal Deference are negatively correlated to 
the other skills on the Personal Map. High scores on these skills may indicate self-defeating 
communication styles. 
 
Understanding Your Communication Style:  Most persons use all three communication styles 
(assertion, aggression, and deference) to some extent in all their communications with others. Your 
highest score on these three scales indicates your primary communication style, and the next highest 
score indicates your secondary style. 
 
If your highest score is in Assertion, that is your primary interpersonal communication style. That is, you 
employ direct, honest, and appropriate expression of thoughts, feelings, and behaviors in communication 
with others. A high (primary) score on either Aggression or Deference may indicate a lack of 
communication skills or the need to adjust them. An effective assertion style is important for a healthy 
personality. An excess of either aggression or deference in interpersonal communication negatively 
impacts on all the other personal skills and gives rise to self-defeating behaviors.  
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Interpersonal Aggression (IAg): A measurement of the degree to which an individual employs a 
personal communication style that violates, overpowers, dominates, or discredits the other person’s 
rights, thoughts, feelings, or behaviors. A high score on this scale may indicate insensitivity toward others 
and low self-acceptance expressed by hostile and attacking behaviors in interpersonal exchanges. High 
Interpersonal Aggression is related to the personality characteristics of rebelliousness, resentment, and 
oversensitive response to real or imagined affronts.

I N T E R P E R S O N A L  A G G R E S S I O N  

According To Your Personal Skills Map Results, You Are Currently Here: 

   L o w     N o r m a l     H i g h  

Communication style is positive and 
forthright. Rarely displays ill-temper 
or aggressiveness when interacting 
with others. Experiences positive 
self-regard and is open and 
comfortable. 

Consistently demonstrates self-
control in most interpersonal 
transactions. Tolerates and 
accommodates diverse 
perspectives, even in an 
atmosphere of heated 
controversy. 

Communicates in an 
offensive manner that 
violates, discredits, and/or 
dominates another’s thoughts 
and feelings. Actively avoided 
by others. Frequently 
defensive and 
uncompromising in group 
processes. 

What This Means Is: 

   L o w     N o r m a l     H i g h  

I know how to control my temper. 
When I do get angry, I control my 
thoughts and words and do not 
violate the rights of others. When 
someone is angry with me, I can 
defuse the situation and calm that 
person down. I don’t come on too 
strong in social situations. I accept 
others’ views. 

I sometimes come on a little too 
strong, but for the most part I can 
control my statements. I can 
tolerate and accept other peoples’ 
views most of the time. In order to 
get my point across, I sometimes 
get a little pushy. I do try to 
respect other peoples’ views and 
feelings. 

I always get what I want no 
matter what the cost to other 
people. I force my way into 
conversations and interrupt 
people. I do not respect the 
rights of other people. I am 
often defensive and 
uncompromising with others. 
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Interpersonal Deference (ID): A measurement of the degree to which an individual employs a personal 
communication style that is indirect, self-inhibiting, self-denying, and ineffectual for the accurate 
expression of thoughts, feelings, and behaviors. A high score on this scale may indicate a lack of skill in 
interpersonal dealings and difficulty in standing up to others. High Interpersonal Deference is related to 
the personality characteristics of apprehensiveness, shyness, and over-sensitivity to threat or conflict. 

 

I N T E R P E R S O N A L  D E F E R E N C E  

According To Your Personal Skills Map Results, You Are Currently Here: 

   L o w     N o r m a l     H i g h  

Predominantly self-assured, confident, 
and direct in interpersonal 
transactions. Has little difficulty 
defending positions on issues and 
adhering to personal principles and 
values. 

Comfortable and forthright in 
most interactions with individuals 
and groups. Usually assertive 
and persistent in a respectful 
and professional manner. Will 
generally strive to find mutually 
acceptable solutions in 
conflictive situations. 

Frequently apprehensive 
and timid in dealings with 
others. Unable to 
articulate a position, and 
usually concedes defeat 
when interests conflict. 
Self-denying and overly 
sensitive. 

What This Means Is: 

   L o w     N o r m a l     H i g h  

I can defend my positions easily. I do 
not let people walk all over me. I feel 
comfortable in initiating conversations 
with others. I feel comfortable 
imposing on others when I need to. 
When someone asks me to do 
something I don’t want to do, I feel 
comfortable saying “no” to them. 
When someone is angry with me, I 
can calmly state my reasons for my 
actions. 

Sometimes I can defend my 
positions. When I am angry with 
someone, I am usually calm and 
relaxed and express myself. 
Most of the time I feel 
comfortable in initiating 
conversations with others. Most 
of the time I can get what I want 
without having to back down on 
my demands. 

I can never defend my 
position. I often feel 
apprehensive, shy, and 
timid in dealing with 
others. When in an 
argument, I usually back 
down and let the other 
person win. I often 
become overly sensitive 
to others’ comments. I 
usually let others get their 
way. 
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3.  Personal Change Orientation 
 

Your Personal Map and Interpersonal Communication Map chart your current assessment of eleven 
personal skills and indicate what you perceive as your primary and secondary communication styles. The 
score on your Personal Change Orientation is an indication of the magnitude of change you perceive as 
desirable for developing your personal and professional effectiveness. 
 
Research has demonstrated that self-assessed change areas (high scores) on the Interpersonal 
Aggression (IAg), Interpersonal Deference (ID), and Change Orientation (CO) scales may reflect self-
defeating behaviors. Three or more low scores (skills to develop) on any of the eleven Personal Skills 
Map skills scales, a primary communication style of either Interpersonal Aggression (IAg) or Deference 
(D), and a high score on Change Orientation (CO), present a definite awareness and recognition of the 
need for specific training in skill enhancements in order to expand personal skills, improve interpersonal 
relationships, and promote career/life effectiveness. 
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Change Orientation (CO): Your score on this scale indicates the degree to which you are motivated and 
ready for change in the skills measured by the Personal Skills Map. Change Orientation is negatively 
correlated to all personal skill scales except Interpersonal Aggression and Interpersonal Deference. A 
high score on Change Orientation indicates dissatisfaction with current skills and a strong conviction of 
the need to make personal changes. 
 
Persons scoring high on this Personal Skills Map scale manifest an awareness and a need for personal 
change. Feelings of stress, anxiety, and tension regarding current behavior may be characteristic of 
persons scoring high on this scale. Low scores on Change Orientation indicate satisfaction with current 
skills and behavior. 
 

 

P E R S O N A L  C H A N G E  O R I E N T A T I O N  

According To Your Personal Skills Map Results, You Are Currently Here: 

   L o w     N o r m a l     H i g h  

Highly satisfied with existing skill 
levels and behavioral conduct. 
Confident, self-accepting, and 
possessing a profound internal 
sense of personal strength and 
competence across a wide 
range of indicators. 

Generally satisfied with current 
level of ability and strength in 
most critical areas. Aware of and 
actively addressing skill 
development needs 

Intensely conscious of skill 
deficiency in a number of areas 
crucial for personal success. 
Frequently ruminates and 
experiences anxiety over inability 
to function effectively in many 
settings. Thoughts and feelings 
dominated by pessimism. 

What This Means Is: 

   L o w     N o r m a l     H i g h  

I am satisfied with myself. I don’t 
see the need to make many 
changes in my behavior 
because things are going well 
as they are. I feel comfortable 
with myself, and I know I am a 
very competent person who has 
a lot to give. I am satisfied in the 
way I perform my work. I am 
successful at work and in life in 
general. 

I know I need to improve in 
some areas, but for the most 
part, I feel pretty good about 
myself. I see the need to make 
a few minor adjustments in my 
behaviors. I feel pretty good 
about my ability to handle 
problems in conflictive 
situations. I need just a little 
more work in a few areas, and I 
will be very successful. 

I know I need to make a lot of 
changes in my life if I am going 
to be a successful person. My 
outlook is poor unless I make the 
necessary changes. 
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4.  Samples of Underdeveloped Skills 

Problems Associated With Undeveloped Skills: 
 

 Weak Leader/Manager 
 Low Productivity 
 Personal Abuse and Burnout 
 Workaholic Tendencies 
 Systematic Low Esteem 
 Potential Dropout Problem 
 The “Con” Artist 
 The Aggressive Student 
 Specific Training Needs 
 Poor Self-Management 
 Low Emotional Support 
 Lethal/Destructive Behavior 
 Acute Stress 
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 Skills To Develop Skills To Strengthen  Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

A leader with this profile has the need to develop stronger skills in the area of Assertion, 

Time Management, and Stress Management.  As a leader, a person with a high Empathy 

score and a low Assertion score may have a reluctance to discipline, offer constructive 

criticism, or fire when appropriate.  When the low Assertion score is combined with a low 

Time Management score, the pattern may indicate a leader who does not delegate, rarely 

asks for firm deadlines, and almost never asks that a project be redone if it is not done 

correctly.  The result may be long hours of overtime, perhaps explaining the Stress 

Management score.  Training in Assertiveness and delegation may have a highly 

productive result for this person. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

This pattern would indicate an individual who is not being very productive right now.  

This person  has chronically mediocre Self-Esteem skills and Stress Management skills 

because of receiving little respect, but generally feels pretty good associating with 

others.  The skill levels of Drive Strength, Decision Making, Time Management, Sales 

Orientation, and Commitment Ethic are all low.  They are problematic for the person who 

tends to get along with others just fine but does not do much at work.  Eventually the 

Change Orientation, Stress Management, and Self-Esteem scales get worse as crises 

happen at school or work.  The profile could be chronic if teachers, supervisors or 

management do not step in to control it.   
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Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

This is a profile of an individual who might very well be suffering from a personally 

abusive pattern, like drug abuse.  There is high stress and declining Personal Wellness 

and Self-Esteem.  Permission is indicated for others to run over this person (high 

deference).  Low-level Stress Management skills and Assertiveness skills, and not much 

personal comfort (IAw) with students or co-workers is indicated.  Reliance on Sales 

Orientation is high (possibly a conning mode), and the desire to change is great.  The 

change will probably not happen without the firm help of someone else.  Skills like 

Decision Making and Commitment Ethic are simply too low to carry this individual into a 

pattern of change without outside intervention.  This is the next step beyond the 

Workaholic Profile. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

This individual seems to have lots of  ambition and commitment to deliver, in spite of the 

difficulties that might be encountered. Stress Management skills are low. The Decision 

Making and Time Management skill levels imply  this is a person who works hard rather 

than smart. Interpersonal Awareness is not a strong area, and probably this employee's 

need for close friendships is not as great as the need to work hard. The Self-Esteem area 

hangs around the middle of the scale and is probably consistently there, changing only as 

the person's work ego fluctuates. The need to change is not great and tends to stabilize at 

the midpoint of the scale, just as the Self-Esteem scale does. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

Some scales on this profile are quite high, but the scales that are highly correlated 

with self-esteem are all very low.  Individuals matching this profile do not like 

themselves at this point in life, and for that matter, do not like life that much.  Notice 

that the Change Orientation scale is not as high as you might think it would be for 

people who seem to so strongly dislike what’s going on right now.  That pinpoints, 

more than anything else on the profile, the degree to which these individuals do not 

care anymore.  The low Physical Wellness score, along with the low Self-Esteem 

score, indicates little regard for health and possibly a moderate case of depression.  

This person needs help from a qualified professional, and might even be a marathon 

runner as a means of escape.   
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

The major causes of people leaving their school or work usually have nothing to do with 

the actual situation, but rather are all centered around their perceptions of reality.  When 

students perceive that they are not liked, feel that they are inadequate, or perceive there 

is no real reason for staying where they are; they are most likely to quit and look for a 

place where they will feel accepted and where they believe that the activities or jobs are 

important.  These three causes tend to manifest in the Self-Esteem, Interpersonal 

Awareness, and Drive Strength scales.  Any one of these three can indicate that students 

or employees may leave.  It’s not what’s true that is important, but what one perceives to 

be true. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

There are many reasons why people do not do the work that is required of them.  But 

when you take them aside to talk with them, many of them can make it sound like they 

do more than anyone else and that they are being very productive.  These individuals 

have a way of presenting themselves in self-assured ways and they are able to have a 

positive impact on you.  They, at times, may even be able to influence your thinking—for 

a while.  They are full of energy, very spontaneous, and seem to be very enthusiastic.  

They violate your rights and even try to push you around.  They are “con” artists.  They 

know how to con you into believing what they are saying.  The high Sales Orientation 

and the high Aggression work very well for them. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

Individuals with this profile could be a real problem.  Self-Esteem is low, they do not get 

along well with people, and they really do not care. The biggest problems come from the 

low empathy and the very high aggression that they exhibit in order to feel good about 

themselves.  They will walk on others in order to feel good about themselves or to get 

their way, and they do not care about hurting others.  The most important thing to them is 

to get their way, no matter what.  They are angry at the world.  Any little thing could set 

them off.  They usually express themselves through hostile and attacking behaviors when 

conflict arises.  They have a tendency to rebel and be resentful, and they will usually be 

overly sensitive when confronted.  They are not interested in changing at this time of their 

lives. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

This is a classic example of the immediate payoff for doing a good training needs 

assessment before conducting training programs.  This pattern represents an individual 

who is strong and capable in a balanced way across the board except for the specific 

areas of Time Management and Decision Making.  Training in these two areas will 

efficiently and effectively fill the void and definitely develop a star producer in a very 

short period of time.  Training or attention in the other areas measured by The 

Personal Skills Map would be a clear waste of time and money.  
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

For someone with such high skill levels in most areas, this pattern represents a person 

who ought to have a higher self-esteem than is the case.  What do all the areas that are 

low on the profile have in common?  They are all areas of self-management.  It is crystal 

clear that investment in training in self-management would be effective in making this 

person a more valuable worker and a happier student or employee.  Courses and 

coaching, as well as clear feedback on performance, over a year or two could develop a 

real star performer.  Self-management skill development is one of the most expedient 

areas to improve.   
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

This pattern is the opposite of the Low Productivity profile.  This individual produces 

well but does not have much going in terms of a personal emotional support system.  

This individual could very well attempt to get emotional needs met at work as a 

compensation for the void.  Most of the career skills are high.  All of the intrapersonal 

and interpersonal skills are lower.  Things are okay for this person, but skill 

development along the line of meeting personal emotional needs could make life much 

better.  Assuming that a balanced life is important in the long run, this individual could 

become an even more effective student or worker with skill development in the 

intrapersonal and interpersonal areas. 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

Individuals with this profile are on a self-destructive course.  Very little good is happening in 

their lives at the present time.  They do not like themselves, and the future looks very dark. 

Relationships with others are almost beyond repair without outside help.  There is no 

purpose to life and the stress is unbearable. They have little influence on the way things are 

going at school or work, have nothing to do with their time, and find it very difficult to make 

good decisions.  They have difficulty standing up to others and cannot deal with conflict.  

They are very sensitive to threat and will tend to run away when confronted.  They do not 

take care of themselves physically or emotionally.  The one good thing going for them is the 

fact that they want to change.  If change does not occur, they could look for ways to get out or 

get away from it all.
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

In this pattern, note how high Personal Change Orientation is and how low Self-Esteem, Stress 

Management and Physical Wellness are.  Also note that Drive Strength, Sales Orientation, and 

Commitment Ethic are high.  This individual is not accustomed to having low self-esteem.  The low 

Stress Management and Physical Wellness scales indicate recent and unusual events in this person’s 

life.  Changes have taken place for this person recently, and something must be done soon to either 

correct or cope with the changes.  If not dealt with, burn-out or catastrophic decision making could 

result from the situation.  This person needs to acknowledge the stressors with the help of a peer, a 

parent, a teacher, a boss, a friend, or a family member, so that the situation can be consciously dealt 

with before it gets any worse.  This individual does not have experience coping.  A typical cause of this 

stress might be that a new boss has come on the scene.
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5. Samples of Developed Skills 
 

 The Successful Leader 
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 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

 

This pattern predicts a person who is a strong leader.  All of the skills are high and many 

are in the Skill to Enhance area.  Some of the skills may never reach the Skill to Enhance 

area because it is hard to use all of these skills on a daily basis.  This individual should 

make a good leader because personal skill capacity has been developed.  This person 

could even assist others in their skill development.  The high Sales Orientation level 

indicates the ability to have great influence and impact on others.  This individual feels 

good about himself and his ability to work with others.  He is inner-driven, follows 

through, and is able to be organized, to solve problems, and to make good decisions as 

well as to communicate in ways that do not hurt him or others. 
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G.  Major Personal Skills Map Research Studies 
 
During 1980–81 the authors maintained a continuous research program to further develop and verify the 
use of the Personal Skills Map in a variety of settings. The authors concentrated on the replication of 
initial findings reported in the Consultant's Manual (Nelson and Low, 1979) with large samples. Keith 
Taylor directed and completed a major study to investigate the relationship of Personal Skills Map 
scales to academic achievement and retention in a community college setting. IDHR cooperated with 
independent researchers to complete major studies to clarify the concurrent and predictive validity of 
Personal Skills Map scales. All completed doctoral dissertations exclusively dealing with the Personal 
Skills Map and well designed graduate theses have been summarized in terms of major findings in 
subsequent revision of the Personal Skills Map Manual. Some 30 doctoral dissertations are in the 
various stages of completion at major universities, and results of these studies will be made available to 
consultants upon request. 
 
In the sections that follow, major Personal Skills Map studies have been summarized. In general, all 
major external research studies have provided information that greatly strengthens and supports the initial 
findings reported in the 1979 Consultant's Manual. The predictive validity of Personal Skills Map scales 
suggests the possibility of many new application areas. When the Personal Skills Map is used in line 
with the authors' basic suggestions regarding the use of the instrument for positive assessment 
and as a personalized learning and education model for designing skill-training experiences for 
improving personal and professional effectiveness, the instrument is a valid assessment and 
training tool. 
 
ASSESSING THE PERSONAL SKILLS DEVELOPMENT OF INCARCERATED JUVENILE 
DELINQUENTS, ROGER W. TURNQUIST, DOCTORAL DISSERTATION, CRIMINAL JUSTICE, SAM 
HOUSTON STATE UNIVERSITY, 1980. SUPERVISING PROFESSOR: ROBERT SHEARER, Ph.D. 
 
Major Conclusions: This research demonstrated that the Personal Skills Map effectively differentiated 
the skill levels of the students in this study from normal and skilled populations. This differentiation opens 
the door for further investigation into the use of the Personal Skills Map to determine specific skill levels 
of students in correctional institutions. Once these specific skills are determined as being ones of strength 
or ones in need of change, appropriate treatment strategies can be formulated to allow correctional 
treatment personnel to become effective change agents. AUTHORS' NOTE: This well- designed study is 
an excellent illustration of how the Personal Skills Map can be used to design more effective intervention 
strategies for positive change. As is the case with all self-assessment instruments, the Personal Skills 
Map has distinct disadvantages with incarcerated populations when the purpose of the assessment is 
anything other than providing a personalized learning or skills-training model for positive individual 
change. 
 
AFFECTIVE VOCABULARY AND PERSONAL ADJUSTMENT OF DEAF AND HEARING ADOLESCENT 
POPULATIONS, FRANCINE WHITE, DOCTORAL DISSERTATION, COUNSELING AND GUIDANCE. 
EAST TEXAS STATE UNIVERSITY,1981. MAJOR ADVISOR: JOHN P. MCQUARY, PH.D. 
 
Major Conclusions: Major findings with regard to the differences in personal adjustment between deaf and 
hearing adolescent populations include (1) the hearing adolescent subjects scored significantly higher in 
personal adjustment than the deaf adolescent subjects; (2) the hearing subjects in a residential setting 
were significantly higher in personal adjustment than the deaf subjects in a residential setting, (3) the 
hearing subjects in a non-residential setting scored significantly higher in personal adjustment than the 
deaf subjects in a non-residential setting, (4) the hearing female subjects scored significantly higher in 
personal adjustment than the deaf female subjects, (5) the hearing male subjects were significantly higher 
in personal adjustment than the deaf male subjects. AUTHORS’ NOTE: The adaptation of the Personal 
Skills Map for appropriate use with deaf and hearing-impaired populations by Dr. White was a major 
contribution of this study.  The Personal Skills Map was used in this study as the instrument used for the 
operational definition of personal adjustment. Researchers should contact Dr. White personally for a more 
extensive explanation of the findings and implications of her study. 
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THE EFFECTS OF A HUMAN COMMUNICATIONS WORKSHOP ON THE SELF-ACTUALIZATION AND 
INTERPERSONAL SKILLS OF UNITED STATES AIR FORCE AND CIVIL SERVICE PERSONNEL, 
JAMES BURTON TITUS, PSYCHOLOGY, ABILENE CHRISTIAN UNIVERSITY, 1980. THESIS 
CHAIRMAN; DR CLYDE N. AUSTIN. 
 
The purpose of this study was to determine the effects of a Human Communications Workshop (HC) on 
USAF commissioned and non-commissioned officers and civil service personnel employed on a military 
base. A Solomon Four-group design was used in which roughly one-half of the experimental group and 
one-half of the control group received pre-testing on the Personal Orientation inventory (POI) and the 
Personal Skills Map (Personal Skills Map) AUTHORS' NOTE:  This study is illustrative of outcome 
research utilizing self-perceived skill levels as a criterion, and the research design was excellent. Scale by 
scale correlations involving the Personal Skills Map and the POI were highly significant in this sample 
and support our original conclusion that the two instruments measure similar aspects of mental health. 
When the Personal Skills Map is used for designing personalized intervention strategies, resultant 
outcome research may be more positive in terms of individual and group change. 
 
MULTIPLE CORRELATIONAL ANALYSES OF QUANTITY AND FREQUENCY OF ALCOHOL USE, 
PROBLEM DRINKING, AND PERSONAL LIFE SKILLS BY NINTH AND TWELFTH GRADE STUDENTS, 
TIMOTHY F. BRANAMAN, PSYCHOLOGY, EAST TEXAS STATE UNIVERSITY, 1981: DISSERTATION 
CHAIRMAN DR. STEVE BALL. 
 
MAJOR FINDINGS: Eight scales of the Personal Skills Map–A were found to significantly predict 
students' classification as abstainer and infrequent drinker, light drinker, moderate drinker, or moderate 
heavy drinker and heavy drinker, as well as classification as problem or non-problem drinker. Three of the 
eight Personal Skills Map–A scales also accounted for a significant portion of variance of students' 
scores on the Adolescent Alcohol Involvement Scale, an assessment of alcohol use and misuse. The 
eight Personal Skills Map–A scales include Self-Esteem, Interpersonal Aggression, Interpersonal 
Deference, Interpersonal Awareness, Empathy, Time Management, Sales Orientation, and Commitment 
Ethic. The variables from the Personal Skills Map–A were generally found to be inversely related to 
alcohol-related problem behavior. Relationships were also found between assessments of alcohol 
consumption, problem drinking, age, gender, and grade level. AUTHORS' NOTE: This study illustrates a 
sound research design and provides significant support for the predictive validity of Personal Skills Map 
scales and their relationship to problematic behaviors. The Personal Skills Map–A has been extensively 
field-tested and researched with a variety of adolescent populations and has proven to be a viable 
assessment and life skills-training model. 
 
AN ANALYSIS OF PERSONAL SKILLS AND CLINICAL PERFORMANCE EVALUATION OF 
ASSOCIATE DEGREE NURSING STUDENTS, ARLENE JOAN KOSTOCK, DOCTORAL 
DISSERTATION, UNIVERSITY OF TEXAS AT AUSTIN, 1981. SUPERVISING PROFESSOR: DR. 
DONALD T. RIPPEY. 
 
MAJOR FINDINGS: This study was designed to distinguish the relationship between several types of 
educational assessment and make inferences about assessment, particularly as it relates to admission 
policy. Data accumulated on performance assessments during the program, and subsequent decisions 
based on these assessments, reflect policies often implicit, regarding student qualities and performance. 
Incorporated in the design of the study was the investigation of the validity of a student self-report 
inventory (Personal Skills Map) as well as the student program performance as indicated by the 
instructor's evaluation of clinical skills. The findings of the study indicated that there were significant 
differences in the ratings of the student by the faculty member and the individual student as self-reported 
on the Personal Skills Map. There was a decided demonstration of the bias of centeral tendency by the 
faculty while the students more often rated themselves in either high or low categories. The isolated 
personal skills with the highest bivariat correlation were Empathy, Growth Motivation, Time Management, 
and Commitment Ethic. There was limited support for the validity of the Personal Skills Map in predicting 
evaluation of clinical performance in the nursing curriculum as rated by faculty members. AUTHORS' 
NOTE: The research design, procedures, and subjective scaling instruments used for the evaluation of 
clinical performance did not provide an adequate test of the research hypotheses stated in this study. By 
its very intent and construction, the Personal Skills Map cannot be used as a screening or selection 
device and will always have limited predictive validity when used as it was in this study. The scaling 
device constructed and used as the measure of clinical performance in nursing was a scale having only 
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three possible ratings, high, average, or low. This explains the bias of centeral tendency observed by the 
researcher in the ratings of faculty members. When there are only three choices for rating, it can be 
assumed that raters will tend to use the average rating. The rating scale had no established validity or 
reliability, and would not meet minimum requirements in behavioral science research to achieve interval 
measurement. The study has important heuristic qualities in that it suggests that a nursing curriculum 
could be designed to help student nurses develop essential personal skills that are important in nursing 
effectiveness. 
 
A COMPARISON OF LEVELS OF PERSONAL SKILLS IN DISTRESSED AND NON-DISTRESSED 
MARRIAGES. KAYE NELSON, DOCTORAL DISSERTATION, MARRIAGE AND FAMILY THERAPY, 
EAST TEXAS STATE UNIVERSITY, 1981. MAJOR ADVISOR: DR. ALAN HOVESTADT. 
 
MAJOR CONCLUSIONS AND IMPLICATIONS: The results of this research study indicated that while 
there were some significant gender differences in personal skills, skill levels were more often related to 
type of marriage, with individuals in non-distressed marriages generally having more positive Personal 
Skills Map scores than those in distressed marriages. This finding was consistent with the high and low 
skill patterns found in distressed and non-distressed marriages, with non-distressed couples generally 
rating HH (high) and distressed couples rating LL (low) in skill areas. On scales that are considered to be 
problematic indicators on the Personal Skills Map, distressed couples scored high and non-distressed 
couples scored low. Personal Skills Map scales in which findings resulted in significant gender 
differences often displayed some mixture of high and low skill patterns within the relationship, with the 
husband generally having a more positive self-rating than the wife. The underlying rationale of this study 
was that the levels of personal skills in distressed and non-distressed married couples could be identified 
by using The Personal Skills Map (Personal Skills Map) as an assessment device. The findings of this 
study indicated that the Personal Skills Map may prove to be a useful tool in the assessment and 
identification of skills, which if acquired and practiced, may result in a better marital relationship. The 
Personal Skills Map, though not a complete assessment device in itself, may give a professional mental 
health worker a systematic procedure for aiding a couple to identify personal strengths and weaknesses 
and to provide a framework for developing or improving skills in an individualized and personalized way. 
The method of assessment is client-oriented, as the Personal Skills Map scores indicate a person's self-
perceived skill level. The Personal Skills Map may also provide a client-oriented evaluation of the 
process and outcome of relationship skills-training and therapy. The need for more research is apparent 
in these findings to further test and validate the implied uses of the Personal Skills Map with couples. 
AUTHORS' NOTE:  Although the use of the Personal Skills Map as an assessment approach to intimate 
relationships is limited by its present content and format, this study does illustrate the application of the 
instrument with couples. This study utilized an adequate research design and sample size. The two factor 
analysis of variance design took into account gender and interaction variables on self-perceived skill 
levels. This was a well designed descriptive study that should encourage additional research. The authors 
have stressed the importance of gender differences in self-perceived skill levels. The Personal Skills 
Map is a process assessment procedure that does not purport to measure fixed and unchanging traits or 
factors. self-perceptions are influenced by life transitional stages and gender (role defined) differences 
and research with the Personal Skills Map should consider the important influence of these variables. 
The Relationship Skills Map (RSM) will be field-tested and normed in a variety of settings during 1982 
and will provide professionals with a more viable assessment approach to intimate relationships than is 
now possible with the Personal Skills Map. Several doctoral dissertations are in progress to establish 
the validity and clinical usefulness of the Relationship Skills Map (Nelson and Nelson, 1981). 
 
Since its introduction to professionals in 1979, the Personal Skills Map has been widely used as a 
positive assessment and career/life skills-training model for CETA programs. The Personal Skills Map is 
specifically suited for use in this setting because the assessment results can be directly used to plan skill-
training modules as well as help identify individual trainees who may encounter difficulty in completing a 
training program without special counseling assistance. The use of the Personal Skills Map as a pre-
screening needs assessment approach for CETA training programs seems justified by preliminary 
research findings. 
 

An excellent use of the Personal Skills Map was demonstrated by Steve Bradshaw who directed a 
CETA program at John Wood Community College in Quincy, Illinois. All candidates selected for the 
training program were given the Personal Skills Map to increase their self-awareness of individual 
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personal skills. The Personal Skills Map was also used to identify potential problem areas for individual 
candidates and assistance was offered through individual and group counseling services. 
 

The pre-screening results of the Personal Skills Map for this group of trainees (N-30) was significant 
when program completion was reviewed. Fifteen (50%) of the trainees successfully completed the 
training program. 
 

When the Personal Skills Map pre-screening results of the successful and unsuccessful groups were 
compared, significant differences in self-perceived skill levels were found on the Drive Strength, 
Commitment Ethic, and Time Management scales. A multiple regression analysis of these data revealed 
that these scales explained 22.6% of the variance in the two groups. These data are presented in Table 
33. 

TABLE 33 
A Comparison of Personal Skills Map Scores of Successful and Unsuccessful CETA Trainees 

Researcher:  Steve Bradshaw, Director, Industrial Based Programs, John Wood 
Community College, Quincy, Illinois. 

Successful Unsuccessful t (22 df one-
       X1 (S.D.1)      X2 (S.D.2) tailed test
Self-Esteem 108.2 (20.0) 98.4 (22.4) 1.01
Growth Motivation 29.4 (6.2) 25.0 (8.0) 1.38
Assertion 32.0 (11.0) 31.0 (7.3) .20
Interpersonal Awareness 18.5 (5.8) 15.5 (5.9) 1.07
Empathy 19.2 (6.7) 16.2 (4.0) 1.05
Drive Strength 47.8 (8.9) 37.0 (12.7)     2.27 **
Decision Making 17.4 (5.1) 15.8 (3.7)  .69
Time Management 19.1 (5.1) 14.4 (6.2)    1.85  * 
Sales Orientation 14.7 (6.2) 13.2 (3.2)  .54
Commitment Ethic 20.7 (3.6) 16.4 (4.0)     2.44 **
Stress Management 38.2 (10.2) 38.0 (6.8)  .06
Interpersonal Assertion 32.0 (11.0) 31.0 (7.3)  .22
Interpersonal Aggression 8.0 (5.0) 4.7 (2.7) 1.59
Interpersonal Deference 16.5 (8.7) 13.4 (7.5)  .78
Personal Change Orientation 7.0 (5.6) 6.0 (3.2)  .45

  * sig. at .05 

** sig. at .025 

N = 30 

Regression Model 

 Success Drive Strength Commitment Ethic 

Success   1.000 .453   .478 

Drive Strength       1.000   .899 

Commitment Ethic   1.000 

Multiple r = .475 or 22.6% variance 
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These results should be interpreted with caution because of the small research sample (N = 30). The 
authors considered the research study significant because of the proper use made of the Personal Skills 
Map and the fact that large Sample research studies involving the predictive validity of Personal Skills 
Map scales seem to support these preliminary findings. Drive Strength, Commitment Ethic, and Time 
Management as measured by the Personal Skills Map seem to be important variables in the prediction 
of actual performance, i.e., program completion, academic achievement, and problematic behaviors. 
 
Well-defined and adequately designed studies are needed to clarify the use of the Personal Skills Map 
as a program design and accountability model for training programs in the public and private sectors. 
Training in business and industry needs to move to a researchable model with success criteria 
specifically stated. 
 
One of the major purposes of the authors in the development of the Personal Skills Map was to create a 
positive assessment and career/life skills development model to directly benefit students at the secondary 
level. It was also our hope that administrators, counselors, and teachers would come to use the 
assessment approach as a means to improve intervention programs (developmental studies, academic 
support services, and guidance and counseling programs) on a large scale. The Personal Skills Map is 
among the first positive assessment instruments capable of being used on a school-wide basis 
(ecological assessment and change model) to effect program design and delivery to better serve the 
needs of students. 
 
Because of the purpose, nature, and type of measurement provided through a Personal Skills Map 
assessment, cross cultural use of the instrument is appropriate when sub-group specific norming is 
completed. Comparing the self-perceived skill levels of students representative of diverse cultural groups 
would be antithical to the purposes of positive assessment. The Personal Skills Map can be effectively 
used as a program development model for diverse cultural groups when properly used. 
 
The authors have completed the initial phase of a research project that illustrates the potential value and 
use of the Personal Skills Map as an ecological assessment and program development model for 
minority students. The model use of the Personal Skills Map for these purposes has been published in a 
monograph entitled: Achievement, Retention, and Counseling Intervention Strategies for Migrant 
Students: A Model Guidance Program for Secondary Migrant Students in Texas. 
 
The volume of doctoral level Personal Skills Map research that is being completed along with well 
designed research studies in business and clinical settings makes it impossible to keep pace through 
publication and revision of this manual. Independent researchers who plan to initiate major Personal 
Skills Map studies are encouraged to contact the authors personally for information related to specific 
areas and copies of completed studies. 
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H.  The Self-Scorable Personal Skills Map (1982) 
 
Because of the demand for the Personal Skills Map in settings requiring immediate feedback and 
interpretation of results, a self-scorable version of the instrument was developed. In the development of 
the self-scorable version, the authors' major consideration was to improve the Personal Skills Map from 
a measurement viewpoint. Professionals using the Personal Skills Map and Personal Skills Map–A for 
consulting and skills-training in business and industry were limited by the turn-around time for computer 
scoring and completion of the basic profile, as well as the 50–75-minute administration time of the 
instrument. 
 
In the development of the self-scorable Personal Skills Map, the procedures that follow were completed: 
 
 (1) Three major research groups were selected to complete item level studies on the Personal Skills 

Map. A skilled professional group (N = 100) a normal adult group (N = 100), and an in-therapy 
patient group (N = 100) were selected to determine item by item response patterns on the 300 
items of the Personal Skills Map (Adult Version). 

 
 (2) Item level statistics (Chi Square) were completed to determine how each research group differed in 

their responses to each of the 300 Personal Skills Map items. Items statistically demonstrating the 
highest discriminant power were selected for inclusion on the hand-scorable. All 244 items were 
significant at or beyond the .01 level of confidence with the three research groups. 

 
 (3) The Self-Esteem and Growth Motivation scales were merged to provide a strengthened 

measurement of Intrapersonal Skills (values, beliefs, attitudes, and evaluations of self) and to 
improve and clarify interpretation. 

 
 (4) Intercorrelational studies revealed Personal Skills Map scales clustering in five major areas:  (1) 

Intrapersonal, (2) Interpersonal, (3) Career/Life Effectiveness (Person–Environment Interaction), (4) 
Personal Wellness (Stress Management and Physical Well-Being),and (5) Problematic Behaviors. 

 
 (5) Based on the research findings from these procedures, the 244 item self-scorable was developed. 
 
Because of the elimination of items not demonstrating discriminant power in these research groups, the 
self-scorable can be completed in 45 to 50 minutes. The original 300 item content of the Personal Skills 
Map (Adult Version) and the Personal Skills Map–A (Adolescent Version) will be retained until additional 
research is completed on individual items. 
 
Individual interpretive reports can be provided from the answer data which are in-depth, personalized 
interpretations for use in skill-training seminars. Company-specific norms and large scale research 
projects are also possible. 
 
The authors will concentrate research on the Personal Wellness Dimension on the Personal Skills Map 
Self-scorable during 1982–83. The stress management and physical wellness scales will be extensively 
researched to further validate and strengthen their predictive qualities. An integrated week-long skills-
training program has been developed by the authors as a follow-up to assessment with the Personal 
Skills Map self-scorable. This Executive Wellness Seminar will be used as a positive assessment and 
career/life change model for personal and professional renewal. 
 
The basic profile for the Personal Skills Map Self-scorable was modified to aid interpretation and has 
been presented as Figure 5. 
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FIGURE 5 
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             NAME 
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PERSONAL SKILLS MAPPING 
An interpretive guide for the results of your Personal Skills Map 

 

PERSONAL SKILLS MAPPING 
The Personal Skills Map is a positive approach to the self-assessment of skills that are important in healthy and creative living. 
The purpose of self-assessment with the Personal Skills Map is to provide you with a map or guide for your personal and 
professional growth and change. By understanding your Personal Skills Map profile, you may become more aware of your 
strengths as a person as well as identify potential areas of possible change and growth. The Personal Skills Map provides a self-
assessment of your present level of perceived skill development in essential areas of personal and professional effectiveness. 
Personal Skills Map results may be considered in planning educational, skill-building, or personal growth experiences that will 
assist you in developing or enhancing your unique potential as a person. The profile (Person Map) of your Personal Skills Map 
results provides a self-assessment of: (1) your present level of development in intrapersonal, interpersonal, personal wellness and 
career/life effectiveness skills, (2) your interpersonal communication and conflict resolution style, and (3) your present orientation 
or readiness for personal skill changes. 

PERSONAL SKILL SCALES 
Your results for each scale of the Personal Skills Map in the four major dimensions of personal skills are presented on this profile. 
Your level of skill development for each of the eleven scales has been plotted on the profile. A scale score may be considered a 
skill strength if the score is at or beyond a standard score of 60. A standard score on any skill scale between 40 and 60 may be 
thought of as a "normal" or "average" level of skill development. A standard score below 40 can be thought of as an indication for 
skill changes and may indicate that personal skills in this area are not functionally developed. 
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I.  A Research Based Lifelong Learning Model For Emotional Intelligence 
 

 
"Our belief is that emotional intelligence is 

best understood and learned when organized and 
framed around specific emotional skills." 

 
Emotional intelligence is a learned ability to understand, use, and express human emotions in a healthy 
and skilled manner.  However, emotional experience and expression are unique to each person.  No one 
else in the world thinks, expresses feelings, chooses behaviors, and acts in the exact same way as you 
do or as we do.  Consequently, any learning model for developing emotional intelligence must address 
this unique human quality. 
 
The Success Profiler addresses this uniqueness in a positive and direct way.  Long-term and continuing 
research has confirmed that self-assessed personal and emotional skills are vital to academic 
achievement, effective and supportive relationships, career success, productivity, and personal health.  
The heart of The Success Profiler is the Personal Skills Map, a positive assessment of 13 emotional 
skill areas and positive personal change that is organized around key competencies and performance 
areas.  Figure 1 outlines the emotional skills and competencies that are integral to success, satisfaction, 
and happiness. 
 

Table 34 
Personal Skills Map Assessment Process 

 
 
 
Part One 

 
Relationships and Interpersonal 
Communication Under Stress 

   
  1. Assertion 
  2. Aggression – Anger Control 
  3. Deference – Fear Control 
 

 
Part Two 

 
Personal Leadership 

 
  4. Awareness 
  5. Empathy 
  6. Decision Making 
  7. Leadership – Influence 
 

 
Part Three 

 
Self Management in Life & Career 

 
  8. Drive Strength – Goals 
  9. Time Management 
10. Commitment Ethic 
11. Positive Personal Change – Comfort 
 

 
Part Four 

 
Intrapersonal Development 

 
12. Self-esteem 
13. Stress Management 
14. Physical Wellness 
 
 

 

     Key Emotional Competencies Key Emotional Skills 
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Positive and healthy emotional development is a major concern to organizations and people alike.  
Schools, colleges, businesses, and communities know that the emotional aspects of life affects and 
impacts work quality, productivity, civility, and quality of life.  With The Success Profiler, people can 
identify, learn, and develop specific emotional skills that improve their performance and sense of well-
being in life. 
 
We believe that it would be over-simplified and erroneous to imply or support the view that emotional 
intelligence is a fixed state capable of being measured by traditional tests and psychometric methods.  
However, emotional intelligence skills and competencies can be easily learned, understood, and 
developed.  Furthermore, emotional intelligence is developed over a lifelong process unique to each 
person.  The Success Profiler will help make emotional learning and emotional intelligence more 
personal, specific, and understandable. 
 
In essence, The Success Profiler provides a well-researched method to structure and build a learner-
centered model and instructional program for learning and improving emotional intelligence skills.  The 
results of emotional skills assessment provide a skills profile or "map" to guide the learner in locating and 
claiming current strengths and areas of concern.  Healthy and successful people know and share both 
strengths and weaknesses.  This model can serve as a gateway for affective learning and build the 
specific skills, behaviors, and attitudes that are essential for personal well-being, academic achievement, 
leadership, and career success.  In this model, it is easy for the person to construct a personal plan of 
development that is rich with personal meaning and commitment. 
 
Emotional intelligence is a confluence of developed abilities to 1) accurately know and value self, 2) 
establish and maintain healthy and supportive relationships, 3) get along and work well with others, and 
4) deal effectively with the demands of daily life and work.  The Success Profiler provides a learner-
centered structure to explore, understand, improve, and use emotional skills in ways that are defined as 
meaningful and satisfying to each person. 
 
The Success Profiler model respects and uses what the individual thinks, feels, and believes about self-
directed learning and designs an instructional play to develop emotional skills.  The Personal Skills Map 
is a not a test to measure emotional intelligence.  The results are not so much for others to type a person, 
diagnose a person, label a person, or otherwise describe the person in ways that the person does not 
believe or support.  The Personal Skills Map is an authentic assessment and learning process that the 
"individual" directs for personal learning, growth, and development. 
 
The Success Profiler consists of four easy learning steps: 
 
1) Exploring Emotional Intelligence Skills. 
2) Understanding Emotional Skills. 
3) Selecting Action Strategies. 
4) Developing and Practicing Emotional Skills. 
 
In completing the process, the individual discovers five key competencies, eleven emotional skills, and 
three problematic areas that need to be converted and developed into specific emotional skills.  The 
individual then explores and studies the competencies or performance areas that promote healthy 
relationships, interpersonal communication, personal leadership, self management, intrapersonal 
development, and recognition of potential problems. 
 
Performance Area I: Healthy Relationships and Interpersonal Communication 
 
This performance area of life consists of the skills and competencies essential to establishing and 
maintaining a variety of strong and healthy relationships.  Effective communication is key to positive and 
healthy relationships.  Communication is especially difficult under stressful conditions.  Assertion is a 
powerful, emotional skill that helps a person to communicate more  
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effectively, honestly, and appropriately.  Aggression and Deference are patterns of communication that 
need to be converted to the emotional skills of Anger Control/Management and Fear 
Control/Management. 
 

Interpersonal Assertion 
 
This is a learned ability to clearly and honestly communicate personal thoughts and feelings to another 
person in a comfortable, direct, and straightforward manner.  Assertive communication is a way of talking 
to people and expressing thoughts and feelings in a way that promotes understanding and in a way that is 
not hurtful to self or others.  Assertive communication allows a person to respect individual rights and the 
rights of others.  It is essential if the goal is to constructively express and deal with strong emotions 
(anger, fear, sadness). 
 

Interpersonal Aggression (Anger Control) 
 
This is a measure of the degree to which an individual employs a personal communication style that 
violates, overpowers, dominates, or discredits another person's rights, thoughts, feelings, or behaviors.  
This communication style needs to be converted to the skill of Anger Control and Management which is 
the ability to express anger constructively in relationship to self and others. 
 

Interpersonal Deference (Fear Control) 
 
This is a measure of the degree to which an individual employs a communication style that is indirect, 
self-inhibiting, self-denying, and ineffectual for the accurate expression of thoughts, feelings, and 
behaviors.  This style needs to be converted to the skill of Fear Control and Management which is the 
ability to manage self-imposed anxiety (fear) and effectively communicate in stressful and anxiety-
producing situations. 
 
Performance Area II: Personal Leadership 
 
This performance area of life consists of the skills and competencies essential for developing effective 
leadership centered around the person.  Personal Leadership consists of four interrelated and powerful 
emotional skills.  These skills enable a person to positively lead self and work well with others.  Effective 
people learn and develop appropriate social skills (Awareness); effective people accept and accurately 
understand others (Empathy); effective people make decisions and solve problems (Decision Making); 
and effective people influence others in positive ways (Leadership or Sales Orientation); These emotional 
skills are essential to working effectively in many situations of life involving a wide range of people. 
 

Interpersonal Awareness 
 
This is the learned ability to judge appropriate social, emotional, and physical distance in verbal and non-
verbal interaction with others and to impact and influence others in positive ways.  Interpersonal 
Awareness includes the ability to develop trust and rapport in relationships by using effective attending 
skills (non-verbal communication areas) and being honest, self-assured, and open. 
 

Empathy 
 
This is the learned ability to accurately understand and constructively respond to the expressed feelings, 
thoughts, behaviors, and needs of others.  Accurate Empathy involves active listening in a non-
judgemental manner and communicating back to the person the feelings of being heard, understood, and 
accepted as a person. 
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Decision Making 
 
This is the learned ability to plan, formulate, initiate, and implement effective problem solving procedures.  
Effective Decision Making involves using problem solving and conflict resolution strategies in solving 
personal problems and using a skills approach to making decisions.  Decision Making skills include 
knowing and using a systematic model for approaching problems and decisions in daily living and 
working. 
 

Leadership (Sales Orientation) 
 
This is the learned ability to positively impact, persuade, influence, and in general make a positive 
difference.  Leadership is a behavioral reflection of self-empowerment with developed abilities in 
interpersonal and goal achievement skill areas.  Leadership is a set of personal and goal directed 
behaviors that creates consensus, momentum, and direction for others in ways that are valued and 
respected. 
 
 
Performance Area III: Self-Management in Life, Family, and Career 
 
This performance area of life consists of the skills and competencies essential to effective self-
management.  To be productive, healthy, and successful, a person must learn, develop, strengthen, and 
enhance the emotional skills and abilities that enable the person to manage self.  Effective self-
management involves three interrelated, powerful emotional skills that enable a person to manage 
personal motivation, time, follow-through, and change.  To be successful, satisfied, and happy, a person 
must learn to motivate self and achieve meaningful goals in life (Drive Strength); view time in the present 
and not be unduly worried about the past or future (Time Management); and make commitments and 
complete projects in a dependable manner (Commitment Ethic).  In addition, a person needs to convert a 
potential problem area (Change Orientation) to the emotional skill of Positive Personal Change. 
 

Drive Strength/Motivation 
 
This is the learned ability to effectively direct personal energy and motivation to achieve personal, career, 
and life goals.  Drive Strength is reflected in goal achievement and in the ability to complete meaningful 
goals that result in personal satisfaction and positive feelings.  The skill of Drive Strength involves the 
teaming of specific processes of action-based goal setting that a person can apply and practice on a daily 
basis in personal, school, career, and life matters. 
 

Time Management 
 
This is the learned ability to organize tasks into a personally productive time schedule and use time 
effectively for task completion.  Time Management is reflected in an ability to actively and proactively 
manage the valuable resource of time rather than responding or reacting to the demands of time.  The 
skill of Time Management involves the teaming and using of effective skills to balance and bring harmony 
to thoughts, feelings, and behaviors on a daily basis in personal, school, career, and life matters. 
 

Commitment Ethic 
 
This is the learned ability to complete tasks, projects, and assignments in a dependable and successful 
manner, even in difficult circumstances.  Commitment Ethic is an emotional skill characterized by inner-
directed, self-motivated, persistent efforts to complete projects, regardless of other distractions or 
difficulties.  As an emotional skill, Commitment Ethic is the inseparable companion of high achievement 
and personal excellence. 
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Change Orientation (Comfort) 
 
This is an indication of satisfaction and the magnitude of change perceived as desirable for developing 
personal and life effectiveness.  Change Orientation includes the degree to which a person is motivated 
and ready for change.  Change Orientation is a reflection of satisfaction or dissatisfaction with current 
emotional skills and abilities.  This needs to be converted to the emotional skill of Positive Personal 
Change, which is the ability to chart personal change needed to understand, feel better about, and act in 
ways to fully develop one's emotional self. 
 
 
Performance Area IV: Intrapersonal Development 
 
This performance area of life consists of the skills and competencies essential to emotional learning and self-
knowledge.  Intrapersonal skills are critical to discovering and using your personal belief system toward the 
betterment of self.  Intrapersonal skills involve how a person feels about self, values self, and behaves towards 
self.  They also involve one's perception of the future, as well as managing all types of stress and problems in 
life.  These emotional skills enable people to effectively deal with self (Self-Esteem), the intense stress, 
pressure, and demands of daily life and work (Stress Management), and the desire to maintain a healthy 
lifestyle (Physical Wellness).  The quality of life and survival depend on these powerful emotional skills. 
 

Self-Esteem 
 
This is the learned ability, belief, and skill to view self as positive, competent, and successful in achieving 
personal goals.  Self-confidence, self-regard, and self-worth are related to the emotional skill of Self-Esteem.  
Positive Self-Esteem is the foundation of achievement and a general sense of well being.  As such, it is a 
reflection of personal beliefs about competence and value of self.  Self-Esteem is developed and maintained 
daily by experiencing success in effectively dealing with self, others, and the demands of living in personal, 
work, family, and cultural contexts. 
 

Stress Management 
 
This is the learned ability and skill to choose and exercise healthy self-control and self-management in 
response to stressful events.  Stress Management reflects a person's perceived skill in managing stress and 
anxiety.  Stress Management involves self-regulation of emotional intensity and the use of cognitively derived 
coping strategies in difficult and high stress situations. 
 

Physical Wellness 
 
This is the learned ability to develop healthy attitudes and living patterns that are important to physical health 
and well being.  Physical Wellness is closely related to positive stress management and self-esteem.  Physical 
Wellness, like Stress Management, involves self-regulation of behavior and utilizes a positive outlook for 
physical well being and emotional maturity. 
 
 
Performance Area V: Recognition of Potential Problems 
 
This performance area consists of the potential problematic patterns of communication, behavioral style, 
and orientation to life's changes and challenges.  The early and accurate recognition of potential 
problems and conflicts is a key to positive change and personal renewal.  The potential problem areas 
are inappropriate interpersonal aggression (negative emotional anger), interpersonal deference 
(negative emotional fear and anxiety), and dissatisfaction with self or current level of emotional skills.  
These three potential problem areas (Aggression, Deference, and Change Orientation) can serve as early 
emotional warning alarms.  When a person is able to identify and recognize potential problems in a timely 
manner, the person can use this much needed information in a skilled and proactive manner. 
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The Success Profiler guides the individual through a positive authentic self assessment of eleven 
specific emotional skills organized around the five performance areas or competencies of emotional 
intelligence.  After completing the assessment process, results are illustrated on an individual profile or 
"map" showing current skills to enhance, skills to strengthen, and skills to develop.  In addition to the 
Profile of Emotional Skills, a Profile of Potential Problem Areas is also presented.  The profile is illustrated 
in Figure 6. 
 
Accurate and current self knowledge is important for emotional learning and positive personal change.  
Emotional intelligence skills use the internal frame of reference of the person as the basis of the learning 
process.  Positive personal change is first and foremost a self-directed process that is intentional and 
active.  The Success Profiler focuses on two steps that make change positive and personally 
meaningful.  They are 
 
1) Obtaining important and useful emotional knowledge and information about self. 
 
2) Learning and improving emotional skills to guide and support current and lifelong healthy emotional 

development. 
 
The Personal Skills Map provides information and a learner-centered model to learn, understand, and 
develop emotional intelligence skills.  By studying and understanding current levels of emotional skills, the 
person gains valuable self knowledge.  This new information can serve as a personal guide or "map" to 
learn through skill enhancement about the skills, behaviors, and attitudes of emotional intelligence. 
 
Emerging Models of Emotional Intelligence and Human Performance 
 
There are a number of emerging models of emotional intelligence, other non-traditional models of 
intelligence, human performance, and leadership that underscore and document the values and impact of 
emotional intelligence.  These models are grounded in research and experience in business, education, 
and psychology.  These pioneering and leading models were selected to illustrate how the Emotional 
Skills Assessment Process integrates with them and provides a positive and practical educational 
process to assess and learn the key skills of emotional intelligence. 
 
Peter Salovey and John Mayer (1990) define Five Domains of Emotional Intelligence: 
 

I. Self Awareness: Observing yourself and recognizing a feeling as it happens. 
 
II. Managing Emotions: Handling feelings so they are appropriate; realizing what is behind a 

feeling; finding ways to handle fears and anxieties, anger and sadness. 
 
IIII. Motivating Self:  Channeling emotions in the service of a goal, emotional self control, delaying 

gratification, and stifling impulses. 
 
IV. Empathy: Sensitivity to others' feelings and concerns and taking their perspective; appreciating 

the differences in how people feel about things. 
 

V. Handling Relationships: Managing emotions in others, social competence, and social skills. 
 
A key to understanding emotional learning and emotional intelligence is to personally understand and feel 
what is involved in the Salovey and Mayer model of Emotional Intelligence.  On one hand, it is relatively 
easy to understand each of the five domains and the central ideas of each.  However, in addition to 
understanding the domains and their concepts, it is important and necessary to feel the difference 
between the content of emotional intelligence and the actual use and expression of emotional intelligence 
in your life and work.  It is essential to personally relate to how emotional learning and knowledge is 
another vital construct of intelligence and a learned human ability. 
 
Daniel Goleman (1995, 1998), in his ground-breaking and best-selling books, describes emotional 
intelligence and makes the case for its value in education and business.  In Emotional Intelligence he 
states that the skills that help people harmonize should become increasingly valued as a work place 
asset in the years ahead.  In Working With Emotional Intelligence Goleman affirms its value and shows 
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how emotional intelligence is critical to the performance of people and organizations.  He presents 
compelling evidence and numerous examples of why and how emotional intelligence is more valuable 
than traditional views of IQ.  Goleman provides an Emotional Competence Framework organized around 
Personal Competence and Social Competence. 
 
Howard Gardner (1983, 1993, 1997) has emphasized the importance of Interpersonal and Intrapersonal 
Intelligence.  He defines Interpersonal Intelligence as the ability to understand others. Intrapersonal 
Intelligence is defined as the capacity to form an accurate veridical model of oneself and be able to use 
that model to operate effectively in life.  In the continuing research and development with his Theory of 
Multiple Intelligences, Gardner defines intelligence as the ability to solve problems or to make things that 
are valued within a culture.  His findings are paving a new way of looking at individual development, 
creativity, and leadership. 
 
Robert Sternber (1985, 1990) cites examples, grounded in his research and experience, that support the 
view that intelligence is an ability to adapt to new surroundings and solve problems.  He notes that 
successful people exhibit practical intelligence that may be a better predictor of success than traditional 
types of intelligence tests.  His studies support the view that non-traditional intelligence is certainly more 
practical as well as a stronger predictor of human performance. 
 
Hendrie Weisenger (1985, 1998) has documented and illustrated the effect of emotions in personal and 
work settings.  He defines emotional intelligence as the intelligent use of emotions.  He emphasizes the 
importance of intentionally learning and making emotions work to enhance results both intrapersonally 
(helping self) and interpersonally (helping others).  Weisenger provides many examples and shows how 
emotional intelligence can be developed and nurtured by learning and practicing the skills and capabilities 
that make up emotional intelligence.  These are Self Awareness, Emotional Management, and Self 
Motivation. 
 
Robert Cooper and Ayman Sawaf (1997) provide evidence and extensive experience that support the 
value and necessity of emotional intelligence in developing leadership and successful organization.  In 
Executive EQ, Cooper defines emotional intelligence as "the ability to sense, understand, and effectively 
apply the power and acumen of emotion as a source of human energy, information, connection, and 
influence." In their model the four cornerstones of emotional intelligence are Emotional Literacy, 
Emotional Fitness, Emotional Depth, and Emotional Alchemy. 
 
Pat Townsend and Joan Gebhardt (1997) point to the critical importance of emotional intelligence skills 
for effective leadership.  In Five Star Leadership they present a value analysis diagram for practicing 
effective leadership.  Emotional intelligence skills are at the heart of each of their value diagrams of 
Knowing Self, Influencing Others, and Accomplishing Tasks. 
 
In their studies at the UCLA Higher Education Research Institute, Alexander Astin and Associates 
(1993) view leadership as a proactive, collective, cooperative, and collaborative effort. (Their Seven C's of 
leadership include many of the skills and competencies of emotional intelligence and are required for this 
type of community leadership.) 
 
Current research and experience from many sources support the value and importance of 
emotional learning and emotional intelligence.  Achieving excellence in work and life depends on 
the positive contributions of the emotional system.  Most people need a practical model to better 
understand the emotional system and to know how to learn emotional skills and competencies. 
 
By its very nature, emotional intelligence is highly personal and unique to each person.  Personal 
meaning is stronger for most people than external meaning derived from date, content, and information. 
 
When you learn to personally relate to the concept of emotional intelligence, understand the emotional 
system, and clearly identify its skills and competencies, you make an important discovery.  When you 
learn to use and fully develop emotional intelligence, you have gained the most important set of skills and 
competencies for your success and health throughout your life. 
 
The development of emotional intelligence is a dynamic and fluid learning process rich with personal 
meaning.  The Personal Skills Map is a discovery and learning model that enable you to gain emotional 



 

111 
 

information and knowledge about you.  Then, you can use this new information and knowledge to develop 
emotional health and achieve excellence. 
 
Table 35 organizes and integrates the skills and competencies of the Personal Skills Map Assessment 
Process with Salvoery and Mayer's Five Domains of Emotional Intelligence. This illustrates how specific 
emotional skills can be used to understand and develop, on a practical level, each domain of emotional 
intelligence. 
 

Table 35 
Salovey & Mayer                                                       Nelson, Low, & Smith 

 
 
 
 I. Self-Awareness 

   
Your Emotional Skills Profile.  The actual process 
of assessing emotional skills includes self-
assertion and self-monitoring. 
 

 
 II. Managing Emotions 

 
The emotional skills of Stress Management, 
Assertion, Anger Control and Management, Fear 
Control and Management, Empathy, Comfort and 
Positive Personal Change. 
 

 
 III. Motivating Self 

 
The emotional skills of Drive Strength, Decision 
Making, Time Management, Leadership, 
Commitment Ethic, Self-Esteem and Positive 
Personal Change. 
 

 
 IV. Empathy 

 
The emotional skills of Empathy, Comfort, Self-
Esteem, Assertion, and Leadership. 
 

 
 V. Handling Relationships 
 

 
The emotional skills of Self-Esteem, Empathy, 
Stress Management, Physical Wellness, Assertion, 
Anger Control and Management, Fear Control and 
Management, Leadership and Positive Personal 
Change. 
 

 

   Five Domains of Emotional Intelligence Personal Skills Map Assessment Process 
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In a similar manner, Table 36 shows how the specific skills and competencies of the Personal Skills Map 
Assessment Process blend with the Emotional Competency Framework described by Goleman.  On a 
practical level, this shows how specific skills can be learned to develop emotional intelligence. 
 

Table 36 
Goleman                                                       Nelson, Low, & Smith 

 
 
 
I. Personal Competence:  How we manage 

emotions 

   
Learnable Emotional Skills 
 

 
II. Self Awareness:  Knowing one’s internal 

states, preferences, resources, intuitions 

 
Your Emotional Skills Profile.  The actual process 
of assessing emotional skills includes self-
assertion and self-monitoring. 
 

 
III. Self-Regulation:  Managing one’s internal 

states, impulses, and resources 

 
The emotional skills of Stress Management, 
Assertion, Anger Control and Management, Fear 
Control and Management, Empathy, Comfort and 
Positive Personal Change. 
 

 
IV. Motivating:  Emotional tendencies that guide 

or facilitate us in reaching goals 

 
Performance Area III: Self-Management in Life and 
Career.  The emotional skills of Drive Strength, 
Time Management, Leadership, Commitment 
Ethic, Self-Esteem. 
 

 
V. Social Competence:  How we handle 

relationships 
 

 
Learnable Emotional Skills 
 

 
VI. Empathy: Awareness of others’ feelings, 

needs, concerns 
 

 
Performance Area I and II: Relationships and 
Interpersonal Communication and Personal 
Leadership.  Emotional skills of Assertion, Comfort, 
Empathy, Leadership, and Decision Making. 
 

 
VII. Social Skills:  Adeptness at inducing 

desirable responses in others 
 

 
The emotional skills of Leadership, Assertion, 
Empathy, Comfort, Anger Control and 
Management, Fear Control and Management, Self-
Esteem, Stress Management, Physical Wellness, 
and Positive Personal Change. 
 

 
 

 Emotional Competence Framework Personal Skills Map Assessment Process 



 

113 
 

Table 37 illustrates how specific emotional skills "fit into" and extend some of the leading theories, 
models, and views of emotional intelligence and non-traditional models of human performance and ability.  
The specific emotional skills and competencies can be used to better understand emotional intelligence 
and guide the development of emotional learning. 
 

Table 37 
 
 
 
Peter Salovey & John Mayer: 
Five Domains of Emotional Intelligence 
 

   
Your Emotional Skills Profile over Thirteen Specific 
Emotional Skills. 
 

 
Daniel Goleman: 
Emotional Intelligence Skills that Harmonize 

People 

 
The Emotional Skills Assessment Process 
Your Emotional Skills Profile over Thirteen Specific 
Emotional Skills. 
 

 
Howard Gardner: 
Multiple Intelligence’s 

Interpersonal Intelligence 
 
 
 

Intrapersonal Intelligence

 
Performance Area I: 
Relationships and Communication Under Stress 
Emotional Skills of Assertion, Empathy, Comfort, 
Leadership, Anger Control and Management, Fear 
Control and Management. 
 
Performance Area IV: 
Intrapersonal Development 
Emotional Skills of Self-Esteem, Stress Management, 
and Positive Personal Change 
 

 
Robert Sternberg 
Triarchiac Theory of Intelligence 
 
 

Practical Intelligence

 
Performance Area II: 
Personal leadership 
 
Performance Area III: 
Self-Management in Life and Career.  Emotional Skills 
of Drive Strength, Commitment Ethic, Comfort, 
Empathy, Decision Making, Leadership and Positive 
Personal Change. 
 

 

    Key Concepts of Emotional Intelligence Personal Skills Map Assessment Process 
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A landmark model of human performance underscores the relationship and importance of emotional 
intelligence to overall effectiveness and healthy adjustments to life.  Stephen Covey's 
7 Habits of Highly Effective People:  Powerful Lessons in Personal Change provide a blueprint for 
effectiveness in work and life.  Table 38 illustrates the connections of emotional intelligence skills and 
competencies to Covey's model. 
 

Table 38 
Seven Habits of Highly Effective People 

 
 

 
 I. The Habit of Personal Vision 
      (Be Proactive) 

   
The process of exploring and developing emotional 
skills. 

 II. The Habit of Personal Leadership 
      (Begin With the End in Mind) 

The process of learning and improving emotional 
intelligence skills.  Understanding and using the 
emotional system.  Emotional competency of 
Personal Leadership. 

 III. The Habit of Personal Management 
      (Put First Things First) 
 
      Quadrant II:  Time Management Matrix 

The process of learning and improving emotional 
intelligence skills.  Emotional competency of Self-
Management in Life and Career, including emotional 
skills of Time Management, Drive Strength, 
Commitment Ethic, and Positive Personal Change. 

 IV. The Habit of Interpersonal Leadership 
      (Think Win-Win) 

Emotional intelligence competencies of Healthy 
Relationships and Communication and Personal 
Leadership, including emotional skills of Assertion, 
Empathy, Comfort, Leadership, and Decision 
Making. 

 V. The Habit of Empathic Communication 
      (Seek First To Understand, 
      Then To Be Understood) 
 

Emotional intelligence and competencies of 
Personal Leadership and Healthy Relationships and 
Communication, including emotional skills of 
Empathy, Comfort, Leadership, Assertion, Anger 
Control and Management, Fear Control and 
Management, Stress Management, Self-Esteem. 

 VI. The Habit of Creative Cooperation 
      (Synergize) 

The process of exploring and developing emotional 
intelligence skills, including the 5 competencies and 
13 skills. 

VII. The Habit of Renewal 
      (Sharpen the Saw) 
 

The process of exploring and developing emotional 
intelligence skills, including the 5 competencies and 
13 skills. 

 
Covey indicates that the social and emotional dimension is especially relevant to Habits 4, 5, and 6 
(interpersonal leadership, empathic communication, and creative cooperation).  We believe that emotional 
intelligence competencies and skills are key to personal effectiveness in all aspects of life and work.  The 
emotional system makes meaningful contributions, as well as holding the keys to even greater 
contributions, to each of the 7 Habits, Their Lessons, and the Time Management Matrix:  Quadrant II 
Activities. 
 
 

                            Habits Personal Skills Map Assessment Process 
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Another landmark model of human growth and development is Erik Erikson's Stages of Psychosocial 
Development over a lifetime.  Table 39 illustrates the relationship of emotional skills and competencies to 
the healthy adjustments required in the transitions and stages of life. 
 

Table 39 
 

Erikson's Stages of Development 
 

 
 
 I. Infancy:  Trust vs. Mistrust 
 

   
Importance of learning emotional safety and security 
early in life.  Emotional system is key.  Learning and 
improving emotional intelligence competencies and 
skills begin early in life. 

 II. Early Childhood:  Autonomy vs. Shame Intrapersonal growth and development.  Learning the 
foundations of emotional intelligence in all areas.  
Competency of Intrapersonal Development, including 
the emotional skill of Self-Esteem and Self-
Confidence. 

 III. Play Age:  Initiative vs. Guilt Emotional intelligence competency of Healthy 
Relationships and Communication, including 
emotional skills dealing with anger, fear, sadness, 
Self-Esteem and Stress Management.  Understanding 
the emotional system and how it works. 

 IV. School Age:  Industry vs. Inferiority The process of exploring and developing all emotional 
intelligence skills.  Building on Intrapersonal 
Development, Healthy Relationships and 
Communication and learning competencies of Self-
Management and Personal Leadership, especially the 
emotional skills of Achievement Drive, Time 
Management and Stress Management. 

 V. Adolescence:  Identify Confusion 
 

The process of learning and improving all emotional 
intelligence skills and competencies for positive and 
healthy emotional development, especially Self-
Esteem, Assertion, Empathy, Awareness, Leadership, 
Decision Making, Anger Control, Fear Control, Stress 
Management, and Physical Wellness. 

 VI. Young Adult:  Intimacy vs. Isolation The process of learning and improving emotional 
intelligence skills and competencies, especially 
Assertion, Empathy, Awareness, Anger Control, Fear 
Control, Stress Management, and Positive Personal 
Change. 

VII. Adulthood:  Generativity vs. Stagnation 
 

The process of understanding and using emotional 
intelligence skills and competencies to increase 
productivity and satisfaction in school and life.  Using 
the emotional system to renew self and achieve 
excellence in life and work. 

VIII. Mature Age:  Integrity vs. Despair 
 

Exploring and developing emotional intelligence skills 
and competencies to maintain productivity, emotional 
health, personal reward, and a positive approach to 
life stress and change. 

 

At each of the psychosocial stages of life development and as people move fluidly back and forth throughout 
life, the emotional system is the key element of the human condition.  An understanding of the emotional 
system helps people successfully meet the demands and challenges of each stage of life. 

 

                       Stages Personal Skills Map Assessment Process 
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Figure 6 
 

 
 

 Skills To Develop Skills To Strengthen Skills To Enhance 

Self-Esteem 

Interpersonal Assertion 

Interpersonal Awareness 

Empathy 

Drive Strength/Motivation 

Decision Making 

Time Management 

Sales Orientation/Leadership 

Commitment Ethic 

Stress Management 

Physical Wellness 

  Low Normal High 

Interpersonal Aggression 

Interpersonal Deference 

Change Orientation 

 

This pattern predicts a person who is a strong leader.  All of the skills are high and many 

are in the Skill to Enhance area.  Some of the skills may never reach the Skill to Enhance 

area because it is hard to use all of these skills on a daily basis.  This individual should 

make a good leader because personal skill capacity has been developed.  This person 

could even assist others in their skill development.  The high Sales Orientation level 

indicates the ability to have great influence and impact on others.  This individual feels 

good about himself and his ability to work with others.  He is inner-driven, follows 

through, and is able to be organized, to solve problems, and to make good decisions as 

well as to communicate in ways that do not hurt him or others. 
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Emotional intelligence skills enable people to reduce negative stress in their life, build healthy 
relationships, communicate effectively, and develop emotional health.  Emotional safety is important at 
each stage of development.  These same skills and competencies are critical to achieving excellence in 
life and work. 
 
From the models of emotional intelligence and human performance, it is crystal clear that emotional 
intelligence must be integrated into the training processes and management of our workplaces and 
communities.  As we enter the 21st century, positive emotional development is a major concern for almost 
everyone.  We have learned much from research, focused study, and experience that emotional 
intelligence is one of the most important factors (if not the most important factor) for high achievement, 
career success, productivity, leadership, and personal satisfaction and well-being. 
 
The Success Profiler is a proven emotional and affective skills-based model to help make positive 
emotional development understandable and practical.  History and experience indicate that learners, and 
people in general, rarely get help with positive emotional learning and development unless something is 
dramatically wrong. 
 
The Success Profiler can be used to create and build a healthier learning climate and a more balanced 
perspective of cognitive and affective skills development.  The Success Profiler is a program to integrate 
and balance cognitive and emotional learning domains in the learning process.  The overall goal is to 
teach, learn, improve, and practice the key skills and competencies of emotional intelligence. 
 
 
Lessons Learned From 30 Years of Study and Research 
 
From the emerging models of emotional intelligence and 25 years of research, study, and experience, we 
have developed some strong beliefs about the importance of emotional knowledge and emotional 
intelligence.  Below are ten major implications for the way we teach adult learners and manage our 
training programs. 
 
1. The emotional aspect of life is the most important aspect of life; emotional intelligence is the most 

important factor in achieving excellence. 
 
2. High levels of achievement, success, and happiness are self-defined and directed. 
 
3. The effects of negative and unchecked emotional stress, ineffective and poor relationships, and 

personal stagnation are financially costly. 
 
4. A personal and emotional accountability system is essential for positive human development. 
 
5. Honest self-assessment is requisite to positive and intentional personal change. 
 
6. People develop and change themselves. 
 
7. Learners learn best and teachers teach best in environments that are physically and emotionally safe. 
 
8. Personal meaning is more relevant and powerful than external meaning. 
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9. Education and learning require the perspective of balance between academic achievement and 
becoming emotionally intelligent. 

 
10. Healthy and effective relationships, personal leadership, self-management, intrapersonal growth and 

development, and recognition of potential problems are essential elements for creating a positive and 
healthy learning climate. 

 
Emotional intelligence skills and affective learning 
make a major contribution to career success, high 

achievement, productivity, and personal well-being. 
A major challenge facing learning in the 21st century 

will be to create and maintain a healthy and challenging 
learning environment in order to build healthy and 

productive learners, teachers, and leaders. 
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J.  Future Research and Application Areas 
 
Large scale research projects now under way are using the Personal Skills Map as an emotional 
intelligence assessment and life-skills development model. The Personal Skills Map is being used to 
assess student needs in the affective domain as well as provide a personal and professional skills 
development model for teachers, counselors, and administrators in the same school environment. Skill-
training programs are then designed and delivered to positively impact whole environments through 
personal renewal and sub-system change. 
 
The Personal Skills Map is being used as a needs assessment and training approach in business and 
industry to pinpoint training needs within individual companies. Companies that have implemented 
preventive mental health programs are finding the Personal Skills Map useful in formulating more 
positive and systematic employee development programs. 
 
Preliminary research findings suggest that Personal Skills Map assessment may accurately identify 
persons with potential problematic skill patterns, and results can be used to design individual and small 
group intervention strategies to interrupt self-defeating behaviors and provide skills-training experiences 
to foster positive changes in behavior. Many companies as well as employees or community colleges and 
universities are now using the Personal Skills Map as a retention program model for new employees or 
students. 
 
Large scale Personal Skills Map studies may be coordinated with the authors through Oakwood 
Solutions. Company presidents, directors, human resource managers, and faculty members who direct 
doctoral level Personal Skills Map research are invited to attend any Personal Skills Map certification 
workshop as a professional courtesy. When possible the authors will personally support research to 
clearly indicate the uses and limitations of the assessment approach. 
 
During the last five years, we have conducted the research to answer many of our own questions about 
the Personal Skills Map because we use it daily in our work. We are satisfied that the most basic 
questions have been momentarily answered. We would encourage you to share your research findings 
with us so we can continue to inform our colleagues of important findings. A library of Personal Skills 
Map research is available for review, and we would like completed copies of research studies and 
abstracts of programs presented to professional associations. 

   



 

120 
 

 
 
 
 
 

K.  APPENDIX A 
 

Standardization Sample: Personal Skills Map (Adult Version) 
 

The Basis for Personal Skills Map Profile Interpretation 
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The Personal Skills Map standardization sample was chosen to obtain a representative cross section of 
the self-assessed skill levels of education, counseling, and business populations. The data presented in 
Tables 1-6 reflect the Personal Skills Map scale scores achieved by the standardization sample (N = 
1,400). 
 
Table 1 presents Personal Skills Map scale means and standard deviations for the standardization 
sample. Table 2 presents an intercorrelation matrix for all Personal Skills Map scales in the standardization 
sample. Tables 3–6 summarize means, standard deviations, and the intercorrelation of Personal Skills 
Map scales for females and males in the standardization sample. These data are currently being used as 
general Personal Skills Map Norms and serve as the basis for interpretation of the computerized 
Personal Skills Map profile. 
 

TABLE 1 
Personal Skills Map Scale, Means, and Standard Deviations 

for the Standardization Sample 

 
 

TABLE 2 
Intercorrelational Matrix for the Personal Skills Map Scales In The Standardization Sample 

N = 1400 
 
 

Personal Skills Map Scale Symbol Mean S.D. 

Self-Esteem SE 98.18 20.17 
Growth Motivation GM 26.60 6.02 

Change Orientation CO 10.24 5.23 

Interpersonal Assertion IA 28.80 8.63 

Interpersonal Aggression IAg 8.93 5.88 

Interpersonal Deference ID 18.59 9.15 

Interpersonal Awareness IAw 17.23 4.60 

Empathy E 19.14 4.21 

Drive Strength DS 40.55 9.31 

Decision Making DM 15.21 4.98 

Time Management TM 15.57 5.03 

Sales Orientation SO 14.27 5.23 

Commitment Ethic CE 18.20 4.21 

Stress Management SM 33.97 10.73 

N = 1,400  

Scale Symbo    2    3   4   5   6  7  8  9 10  11  12 13 14

Self-Esteem SE .80 –.74 .76 –.24 –.69 .76 .21 .72 .75 .54 .73 .63 .56

Growth Motivation GM  –.65 .65 –.33 –.54 .72 .23 .68 .66 .56 .61 .66 .55 

Change Orientation CO   .60 .30 .60 –.59 –.16 –.55 –.61 –.51 –.54 –.50 –.58 

Interpersonal Assertion IA    –.26 –.68 .65 .16 .61 .61 .45 .60 .52 .46 

Interpersonal Aggression IAg     .14 –.23 –.16 –.21 –.15 –.17 –.09 –.23 –.39 

Interpersonal Deference ID      –.56 –.11 –.45 –.57 –.34 –.56 –.40 –.44 

Interpersonal Awareness IAw       .27 .61 .66 .49 .76 .58 .41 

Empathy E        .19 .20 .14 .24 .21 .12 

Drive Strength DS         .70 .69 .63 .78 .28 

Decision Making DM          .61 .71 .66 .35 

Time Management TM           .44 .69 .25 

Sales Orientation SO            .60 .27 

Commitment Ethic CE             .24 

Stress Management SM              
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TABLE 3 
Personal Skills Map Scales, Means, and Standard Deviations for Females 

 

 
 

TABLE 4 
Intercorrelational Matrix for The Personal Skills Map for Females 

N = 796 
 

  

Personal Skills Map Scale Symbol Mean S.D. 

Self-Esteem SE 94.95 20.50 
Growth Motivation GM 26.40 6.22 

Change Orientation CO 11.05 5.14 

Interpersonal Assertion IA 27.93 8.77 

Interpersonal Aggression IAg 8.50 5.55 

Interpersonal Deference ID 19.78 9.17 

Interpersonal Awareness IAw 17.01 4.73 

Empathy E 19.47 4.19 

Drive Strength DS 39.45 9.20 

Decision Making DM 14.46 5.09 

Time Management TM 15.54 4.99 

Sales Orientation SO 13.67 5.25 

Commitment Ethic CE 18.13 4.22 

Stress Management SM 33.13 10.84 

N = 796  

Scale Symbol        3    4    5    6    7    8    9  10   11   12  13  14

Self-Esteem SE .80 –.75 .77 –.25 –.68 .76 .49 .70 .75 .50 .72 .62 .58

Growth Motivation GM  –.67 .64 –.33 –.53 .72 .55 .66 .67 .53 .60 .63 .57 

Change Orientation CO   –.61 .34 .56 –.60 –.36 –.55 –.64 –.49 –.54 –.50 –.60 

Interpersonal Assertion IA    –.27 –.69 .65 .39 .57 .60 .38 .59 .48 .50 

Interpersonal Aggression IAg     .11 –.24 –.30 –.22 –.17 –.16 –.10 –.24 –.36 

Interpersonal Deference ID      –.55 –.24 –.43 –.55 –.29 –.57 –.39 –.44 

Interpersonal Awareness IAw       .61 .60 .65 .47 .73 .57 .42 

Empathy E        .46 .44 .34 .51 .49 .26 

Drive Strength DS         .70 .67 .61 .77 .26 

Decision Making DM          .61 .70 .66 .36 

Time Management TM           .41 .65 .22 

Sales Orientation SO            .61 .29 

Commitment Ethic CE             .23 

Stress Management SM              
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TABLE 5 
Personal Skills Map Scale, Means, and Standard Deviations for Males 

 
 

TABLE 6 
Intercorrelational Matrix for The Personal Skills Map for Males 

 

N = 604 

Personal Skills Map Scale Symbol Mean S.D. 

Self-Esteem SE 102.42 18.90 
Growth Motivation GM 26.85 5.73 

Change Orientation CO 9.18 5.15 

Interpersonal Assertion IA 29.94 8.30 

Interpersonal Aggression IAg 9.50 6.24 

Interpersonal Deference ID 17.01 8.88 

Interpersonal Awareness IAw 17.53 4.41 

Empathy E 18.71 4.10 

Drive Strength DS 42.00 9.25 

Decision Making DM 16.19 4.64 

Time Management TM 15.61 5.08 

Sales Orientation SO 15.06 5.09 

Commitment Ethic CE 18.29 4.20 

Stress Management SM 35.07 10.48 

N = 604  

Scale Symbol     2    3    4    5    6    7    8    9  10   11   12  13  14

Self-Esteem SE .82 –.71 .75 –.27 –.67 .77 .20 .73 .72 .61 .73 .67 .51 

Growth Motivation GM  –.63 .67 –.34 –.55 .73 .18 .71 .65 .62 .63 .70 .52 

Change Orientation CO   –.57 .30 .62 –.57 –.14 –.52 –.56 –.54 –.51 –.50 –.54 

Interpersonal Assertion IA    –.28 .64 .66 .14 .64 .60 .54 .60 .57 .39 

Interpersonal Aggression IAg     .20 –.23 –.14 –.23 –.15 –.19 –.10 –.23 –.45 

Interpersonal Deference ID      –.58 –.11 –.46 –.56 –.41 –.54 –.41 –.44 

Interpersonal Awareness IAw       .24 .62 .68 .52 .79 .60 .37 

Empathy E        .16 .19 .12 .23 .18 .11 

Drive Strength DS         .69 .74 .64 .80 .28 

Decision Making DM          .64 .70 .68 .30 

Time Management TM           .47 .75 .31 

Sales Orientation SO            .60 .23 

Commitment Ethic CE             .25 

Stress Management SM              
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TABLE 7 
Means, Standard Deviations, and t Values for a Comparison 

of Male and Female Scores on the Personal Skills Map 

Number of Observations     N1 = 604 N2 = 796 

*Significant at or beyond the .05 level of confidence 
 
Table 7 presents means, standard deviations, and t values for a comparison of male and female 
Personal Skills Map scale scores in the standardization sample. The obtained t values indicate the need 
to consider sex as an important factor in interpretation of Personal Skills Map results. 
 
The authors strongly recommend the use of specific norms (subgroup) in interpretation and the 
development of local norms to increase the relevance and value of Personal Skills Map results in a 
particular setting. 
 
Specific norms are being developed to aid interpretation of Personal Skills Map results for the 
subgroups reported in the manual. The computer version can generate local norms for any research 
sample. 
 
Subgroup norms, research on the influence of sex, ethnicity, and educational level on Personal Skills 
Map scores, and the results of factor analytic and item analysis studies will be reported in a technical 
supplement to the Personal Skills Map Manual. 
 

  

Scale Symbol Male Mean S.D. Female Mean  S.D. Diff T-Value 

Self-Esteem SE 102.42 18.90 94.95 20.50 –7.47 –6.98* 

Growth Motivation GM 26.85 5.73 26.40 6.22 –.45 –1.38 

Change Orientation CO 9.18 5.15 11.05 5.14 1.87 6.73* 

Interpersonal Assertion IA 29.94 8.30 27.93 8.77 –2.01 –4.34* 

Interpersonal Aggression IAG 9.50 6.24 8.50 5.55 –.99 –3.14* 

Interpersonal Deference ID 17.01 8.88 19.78 9.17 2.76 5.66* 

Interpersonal Awareness IAW 17.53 4.41 17.01 4.73 –.53 –2.12* 

Empathy E 18.71 4.10 19.47 4.19 .76 1.21 

Drive Strength DS 42.00 9.25 39.45 9.20 –2.55 –5.13* 

Decision Making DM 16.19 4.64 14.46 5.09 –1.74 –6.56* 

Time Management TM 15.61 5.08 15.54 4.99 –.07 –.26 

Sales Orientation SO 15.06 5.09 13.67 5.25 –1.39 –4.96* 

Commitment Ethic CE 18.29 4.20 18.13 4.22 –.16 –.71 

Stress Management SM 35.07 10.48 33.13 10.84 –1.93 –3.35* 
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L.  APPENDIX B 
 

Standardization Sample:  Personal Skills Map–A (Adolescent Version)  
 

The Basis For Personal Skills Map–A Profile Interpretation 
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The Personal Skills Map–A standardization sample (N = 1,157) was chosen to obtain a representative 
sample of adolescents (ages 13–19) enrolled in public and private secondary schools. Students were 
selected from large urban, suburban, and rural schools, agency settings, residential settings, and a small 
percentage (5%) with identified problematic behaviors (juvenile offenders). 
 
The standardization sample included black students (15%) and Mexican-American students (12%). The 
Personal Skills Map–A was field-tested and researched extensively with adolescent populations (1980–
81). The norms for this standardization sample are currently used in the basic profile service and serve as 
the general basis for the interpretation of the Personal Skills Map–A. 
 
The authors recommend local norming of the Personal Skills Map–A to increase the meaningfulness of 
scores within a given setting. Gender and grade level influences on self-perceived skill levels as 
measured by the Personal Skills Map are significant. Professionals using the Personal Skills Map–A 
with adolescents should carefully review the data presented in Tables 1–12. Local norms should be 
constructed when the Personal Skills Map–A is widely used in a particular setting. Institutional research 
options available through IDHR provide local norms at a minimum cost basis when requested. 
 

 
TABLE 1 

Personal Skills Map–A Scale, Means, and Standard Deviations 
Adolescent Norms  June 1981  

 

Personal Skills Map Scale Symbol Mean S.D. 

Self-Esteem SE 92.40 16.43 
Growth Motivation GM 24.36 5.88 

Change Orientation CO 10.00 4.02 

Interpersonal Assertion IA 26.89 7.25 

Interpersonal Aggression IAg 12.41 6.38 

Interpersonal Deference ID 18.10 6.33 

Interpersonal Awareness IAw 15.27 4.38 

Empathy E 16.23 4.42 

Drive Strength DS 35.19 8.33 

Decision Making DM 14.12 3.94 

Time Management TM 13.78 4.29 

Sales Orientation SO 13.45 4.12 

Commitment Ethic CE 15.35 4.13 

Stress Management SM 33.48 9.17 
Number of Observations     N1 = 1157 
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TABLE 2 
Personal Skills Map–A Scale, Means, Standard Deviations 

Adolescent Male  June 1981  

 
 
 

 
 

TABLE 3 
Personal Skills Map Scales, Means, and Standard Deviations for Females 

 
 
 
 

Personal Skills Map Scale Symbol Mean-1 SD Dev  

Self-Esteem SE 91.19 15.17 

Growth Motivation GM 22.87 5.70 

Change Orientation CO 10.01 3.81 

Interpersonal Assertion IA 25.11 6.70 

Interpersonal Aggression IAg 13.98 6.17 

Interpersonal Deference ID 18.13 5.91 

Interpersonal Awareness IAw 14.29 4.22 

Empathy E 14.60 4.18 

Drive Strength DS 34.50 7.49 

Decision Making DM 13.94 3.64 

Time Management TM 13.32 3.78 

Sales Orientation SO 12.77 3.95 

Commitment Ethic CE 14.53 3.92 

Stress Management SM 33.24 8.11 

Number of Observations    N = 460 

Personal Skills Map Scale Symbol Mean S.D. 

Self-Esteem SE 94.95 20.50 

Growth Motivation GM 26.40 6.22 

Change Orientation CO 11.05 5.14 

Interpersonal Assertion IA 27.93 8.77 

Interpersonal Aggression IAg 8.50 5.55 

Interpersonal Deference ID 19.78 9.17 

Interpersonal Awareness IAw 17.01 4.73 

Empathy E 19.47 4.19 

Drive Strength DS 39.45 9.20 

Decision Making DM 14.46 5.09 

Time Management TM 15.54 4.99 

Sales Orientation SO 13.67 5.25 

Commitment Ethic CE 18.13 4.22 

Stress Management SM 33.13 10.84 

N = 796   
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TABLE 4 
Personal Skills Map–A Scale, Means, Standard Deviations, and t Values 

Male vs. Female Adolescents  June 1981 
 

Personal Skills Map Scale Symbol Mean-1 SD Dev Mean-2 SD-2 Diff T-Value
Self-Esteem SE 91.19 15.17 93.24 17.17 2.06 2.09*
Growth Motivation GM 22.87 5.70 25.37 5.77 2.49 7.23*
Change Orientation CO 10.01 3.81 9.99 4.16 –0.03 –0.10
Interpersonal Assertion IA 25.11 6.70 28.09 7.35 2.99 7.00*
Interpersonal Aggression IAg 13.98 6.17 11.38 6.31 –2.60 –3.91*
Interpersonal Deference ID 18.13 5.91 18.04 6.54 –0.09 –0.25
Interpersonal Awareness IAw 14.29 4.22 15.93 4.36 1.64 6.32*
Empathy E 14.60 4.18 17.33 4.23 2.73 10.78*
Drive Strength DS 34.50 7.49 35.67 8.81 1.17 2.34*
Decision Making DM 13.94 3.64 14.25 4.12 0.31 1.29
Time Management TM 13.32 3.78 14.09 4.58 0.77 3.01*
Sales Orientation SO 12.77 3.95 13.92 4.14 1.15 4.72*
Commitment Ethic CE 14.53 3.92 15.89 4.18 1.36 5.55*
Stress Management SM 33.24 8.11 33.63 9.82 0.39 0.71
Number of Observations     N1 = 460 N2 = 695 
*Significant at or beyond the .05 level of confidence 

 

 
 
 

TABLE 5 
Personal Skills Map–A Scale, Means, and Standard Deviations 

Adolescent Females  13 to 15 Years Old  June 1981 
 

Personal Skills Map Scale Symbol Mean-1 S.D. 

Self-Esteem SE 90.73 16.72 
Growth Motivation GM 24.16 5.69 

Change Orientation CO 10.33 4.16 

Interpersonal Assertion IA 26.77 7.24 

Interpersonal Aggression IAg 12.21 6.26 

Interpersonal Deference ID 18.57 6.23 

Interpersonal Awareness IAw 15.08 4.36 

Empathy E 16.16 4.18 

Drive Strength DS 34.34 8.54 

Decision Making DM 13.84 3.93 

Time Management TM 13.41 4.32 

Sales Orientation SO 13.41 4.13 

Commitment Ethic CE 14.91 3.99 

Stress Management SM 32.70 9.39 

              Number of Observations    N1 = 292 
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TABLE 6 

Personal Skills Map–A Scale, Means, and Standard Deviations 
 Adolescent Females 16 Years and Older  June 1981 

 

Personal Skills Map Scale Symbol Mean-1 S.D. 

Self-Esteem SE 94.96 17.22 
Growth Motivation GM 26.20 5.68 

Change Orientation CO 9.74 4.16 

Interpersonal Assertion IA 29.06 7.30 

Interpersonal Aggression IAg 10.86 6.29 

Interpersonal Deference ID 17.59 6.67 

Interpersonal Awareness IAw 16.48 4.27 

Empathy E 18.12 4.06 

Drive Strength DS 39.53 8.85 

Decision Making DM 14.55 4.24 

Time Management TM 14.54 4.69 

Sales Orientation SO 14.30 4.11 

Commitment Ethic CE 16.53 4.19 

Stress Management SM 34.26 10.05 

        Number of Observations    N1 = 396 

 
 
 

TABLE 7 
Personal Skills Map–A Scale, Means, Standard Deviations, and t Values 
Females 13 to15 Years Old vs. Females 16 to 19 Years Old  June 1981 

    Number of Observations     N1 = 292 N2 = 396 
   *Significant at or beyond the .05 level of confidence 

 
 
 
 
 
 
 
 

Personal Skills Map Symbol Mean-1 SD Dev Mean-2 SD-2 Diff T-Value
Self-Esteem SE 90.73 16.72 94.96 17.22 4.23 3.22*
Growth Motivation GM 24.16 5.69 26.20 5.68 2.04 4.65*
Change Orientation CO 10.33 4.16 9.74 4.16 –0.59 –1.85
Interpersonal Assertion IA 26.77 7.24 29.06 7.30 2.29 4.07*
Interpersonal Aggression IAg 12.21 6.26 10.86 6.29 –1.35 –2.78*
Interpersonal Deference ID 18.57 6.23 17.59 6.67 –0.98 –1.95
Interpersonal Awareness IAw 15.08 4.36 16.48 4.27 1.41 4.23*
Empathy E 16.16 4.18 18.12 4.06 1.96 6.19*
Drive Strength DS 34.34 8.54 36.53 8.85 2.19 3.26*
Decision Making DM 13.84 3.93 14.55 4.24 0.71 2.23*
Time Management TM 13.41 4.32 14.54 4.69 1.13 3.23*
Sales Orientation SO 13.41 4.13 14.30 4.11 0.89 2.81*
Commitment Ethic CE 14.91 3.99 16.53 4.19 1.62 5.11*
Stress Management SM 32.70 9.39 34.26 10.05 1.56 2.07*
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TABLE 8 
Personal Skills Map–A Scale, Means, and Standard Deviations 

Adolescent Males  13 to 15 Years Old  June 1981 
 

Personal Skills Map Scale Symbol Mean-1 SD Dev 

Self-Esteem SE 90.74 14.40 
Growth Motivation GM 21.78 5.17 

Change Orientation CO 9.91 3.91 

Interpersonal Assertion IA 23.86 6.79 

Interpersonal Aggression IAg 14.57 6.35 

Interpersonal Deference ID 18.91 5.84 

Interpersonal Awareness IAw 13.38 4.10 

Empathy E 13.80 3.89 

Drive Strength DS 33.40 6.75 

Decision Making DM 13.63 3.41 

Time Management TM 13.11 3.84 

Sales Orientation SO 12.66 3.82 

Commitment Ethic CE 14.20 3.84 

Stress Management SM 32.24 7.91 

                       Number of Observations     N = 169 

 
 
 
 

TABLE 9 
Personal Skills Map–A Scale, Means, and Standard Deviations 

Adolescent Males  16 Years and Older  June 1981 
 

Personal Skills Map Scale Symbol Mean-1 SD Dev  

Self-Esteem SE 90.89 15.45 
Growth Motivation GM 23.31 5.86 

Change Orientation CO 10.18 3.75 

Interpersonal Assertion IA 25.60 6.55 

Interpersonal Aggression IAg 13.75 6.01 

Interpersonal Deference ID 17.79 5.96 

Interpersonal Awareness IAw 14.70 4.21 

Empathy E 14.98 4.24 

Drive Strength DS 34.86 7.79 

Decision Making DM 14.03 3.79 

Time Management TM 13.36 3.79 

Sales Orientation SO 12.71 4.04 

Commitment Ethic CE 14.63 3.95 

Stress Management SM 33.57 8.15 

                       Number of Observations     N = 291 
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TABLE 10 
Personal Skills Map–A Scale, Means, Standard Deviations, and t Values 
Males 13 to 15 Years Old vs. Females 16 to 19 Years Old  June 1981 

 

      Number of Observations     N1 = 169 N2 = 291 
      *Significant at or beyond the .05 level of confidence 
 
 
 
 
 

TABLE 11 
Personal Skills Map–A Scale, Means, Standard Deviations, and t Values 

Males vs. Females  13 to 15 Years Old  June 1981 
 

Personal Skills Map Symbol Mean-1 SD Dev Mean-2 SD-2 Diff t-Value
Self-Esteem SE 90.74 14.40 90.73 16.72 –0.01 –0.00
Growth Motivation GM 21.78 5.17 24.16 5.69 2.38 4.48*
Change Orientation CO 9.91 3.91 10.33 4.16 0.43 1.08
Interpersonal Assertion IA 23.86 6.79 26.77 7.24 2.91 4.26*
Interpersonal Aggression IAG 14.57 6.35 12.21 6.26 –2.37 –3.89*
Interpersonal Deference ID 18.91 5.84 18.57 6.23 –0.34 –0.58
Interpersonal Awareness IAW 13.38 4.10 15.08 4.36 1.69 4.11*
Empathy E 13.80 3.89 16.16 4.18 2.35 5.97*
Drive Strength DS 33.40 6.75 34.34 8.54 0.94 1.23
Decision Making DM 13.63 3.41 13.84 3.93 0.22 0.59
Time Management TM 13.11 3.84 13.41 4.32 0.31 0.77
Sales Orientation SO 12.66 3.82 13.41 4.13 0.75 1.93*
Commitment Ethic CE 14.20 3.84 14.91 3.99 0.72 1.89*
Stress Management SM 32.24 7.91 32.70 9.39 0.46 0.54
Number of Observations     N1 = 169 N2 = 292 
*Significant at or beyond the .05 level of confidence 
 

Personal Skills Map Symbol Mean-1 SD Dev Mean-2 S.D.-2 Diff.  t-Value
Self-Esteem SE 90.74 14.40 90.89 15.45 0.15 0.10
Growth Motivation GM 21.78 5.17 23.31 5.86 1.53 2.82*
Change Orientation CO 9.91 3.91 10.18 3.75 0.27 0.73
Interpersonal Assertion IA 23.86 6.79 25.60 6.55 1.74 2.71*
Interpersonal Aggression IAG 14.57 6.35 13.75 6.01 –0.82 –1.38
Interpersonal Deference ID 18.91 5.84 17.79 5.96 –1.12 –1.97
Interpersonal Awareness IAW 13.38 4.10 14.70 4.21 1.31 3.25*
Empathy E 13.80 3.89 14.98 4.24 1.18 2.96*
Drive Strength DS 33.40 6.75 34.86 7.79 1.46 2.04*
Decision Making DM 13.63 3.41 14.03 3.79 0.40 1.14
Time Management TM 13.11 3.84 13.36 3.79 0.26 0.70
Sales Orientation SO 12.66 3.82 12.71 4.04 0.05 0.13
Commitment Ethic CE 14.20 3.84 14.63 3.95 0.43 1.14
Stress Management SM 32.24 7.91 33.57 8.15 1.33 1.71
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TABLE 12 
Personal Skills Map–A Scale, Means, Standard Deviations, and t Values 

Males vs. Females   16 to 19 Years Old  June 1981 
 

    Number of Observations     N1 = 291   N2 = 396 
   *Significant at or beyond the .05 level of confidence 
 

Personal Skills Map Symbol Mean-1 SD Dev Mean-2 SD-2 Diff t-Value
Self-Esteem SE 90.89 15.45 94.96 17.22 4.07 3.20*
Growth Motivation GM 23.31 5.86 26.20 5.68 2.89 6.51*
Change Orientation CO 10.18 3.75 9.74 4.16 –0.44 –1.42
Interpersonal Assertion IA 25.60 6.55 29.06 7.30 3.46 6.41*
Interpersonal Aggression IAG 13.75 6.01 10.86 6.29 –2.89 –6.07*
Interpersonal Deference ID 17.79 5.96 17.59 6.67 –0.20 –0.40
Interpersonal Awareness IAW 14.70 4.21 16.48 4.27 1.79 5.45*
Empathy E 14.98 4.24 18.12 4.06 3.14 9.83*
Drive Strength DS 34.86 7.79 36.53 8.85 1.67 2.57*
Decision Making DM 14.03 3.79 14.55 4.24 0.52 1.66
Time Management TM 13.36 3.79 14.54 4.69 1.18 3.53*
Sales Orientation SO 12.71 4.04 14.30 4.11 1.59 5.05*
Commitment Ethic CE 14.63 3.95 16.53 4.19 1.91 6.04*
Stress Management SM 33.57 8.15 34.26 10.05 0.69 0.96
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N.  Personal Skills Map – Short Version 
 
The Personal Skills Map – Short Version is an abbreviated version of the Personal Skills Map.  It 
contains only 84 test items.  It was designed to give a quick self-assessment of the skills included in the 
Personal Skills Map. While it does allow for a very quick screening of the core skills included in the 
Personal Skills Map, its validity and reliability are in question. The Personal Skills Map – Short 
Version contains only 3 questions for each of the 14 scales. There is no available research on the short 
version compared to the long version of the Personal Skills Map.  For this reason, it is highly 
recommended that the long version be used over the short version.  The short version is located in the 
back of The Personal Skills Map. 

 


